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Abstracts

10:45-11:25

Jude Carroll

Why policy matters: lessons from around the world on plagiarism management

I have worked on plagiarism management in more than 15 countries. Here is my chance to draw on that experience and suggest elements of effective policy and practice plus a few travellers' tales.  There is much to be proud of in our UK approach and, inevitably, there are challenges and issues still to be tackled.
11:30-11:55

Erica Morris, Academy JISC Academic Integrity Service

A framework for reviewing policies to address unacceptable academic practice

Higher education institutions have regulations, policies and procedures in place to address student academic misconduct, including plagiarism, collusion, data fabrication and cheating. It has been emphasised that a policy should have ‘a procedure for reviewing progress ... on a regular basis’ (Carroll & Appleton, 2001, p37). In a similar vein, the Plagiarism Roadmap (JISC 2005), which is designed to assist institutions to develop a sustainable model of practice in relation to plagiarism, describes how this model involves the following:

‘A process of continual monitoring and review enables institutions ... to evaluate and modify policies and procedures to reflect current concerns’ (ibid., 2005, p5).

Importantly, a review of institutional policies relating to academic integrity must be considered in the changing context of higher education: the student body is ‘large and diverse’ and there is an increase in the use of information and communication technologies, and social networking tools for educational purposes (see Ramsden, 2009, pp2-4).

By drawing on relevant work and good practice recommendations, this presentation will focus on a proposed guidance document, which will provide a framework that can be used by higher education institutions to review and continue to improve their existing policies relevant to student academic integrity. 
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12:00-12:55 PARALLEL SESSIONS
Patricia Spence and Mary Pryor, University of Aberdeen

Avoiding plagiarism: closing the loop

The University of Aberdeen was one of the five Higher Education institutions to pilot the use of TurnitinUK (then misleadingly called the Plagiarism Detection Service) in 2001 when the increasing availability and mode of use of web-based resources was beginning to give academic tutors considerable cause for concern.

TurnitinUK quickly became a popular tool to help catch ‘offenders’ at the very end of the assessment process.  It became clear, however, that in the majority of cases, plagiarism was not a wilful practice.  Although most students understood the principles of plagiarism, the practice of avoiding plagiarism was proving to be challenging for some.  In response, greater attention was paid to prevention through the provision of advice and guidance in advance of undertaking an assignment.

Whilst this was a change in the right direction, TurnitinUK was still, in the main, being used punitively rather than formatively, and there was still a demonstrable lack of understanding among students of how to avoid plagiarism.  For some, the real problem was more fundamental; they did not understand the principles of developing a good piece of academic writing, which included the correct use and acknowledgement of sources.  This is the real challenge of avoiding plagiarism and it is here that TurnitinUK may also have a positive role.

This workshop will trace the evolution of plagiarism detection through to good practice in academic writing. Participants will have the opportunity to share experiences from their own intuitions and to explore the varying degrees of effectiveness of different approaches.
Charles Juwah, The Robert Gordon University

Enabling international students to navigate the plagiarism terrain: a multiple strategy intervention
For some international students, the initial engagement in the UK higher education system is quite challenging.  Aspects which contribute in creating the challenge include: academic issues, new concepts, culture, language difficulty and social interactions, etc.

The challenge that international students experience is further complicated by the complexities existing within the academy.  As Becher (1989) states there are different academic tribes and knowledge territories.  Within these territories, different questions are asked and the ways:

· 'of knowing are different' and
· 'arguments are generated, developed, expressed and reported are also different' (p.23).

For example, there are various methods of referencing academic work and these vary within and across subjects/disciplines. Non compliance with the correct academic referencing may inadvertently lead to cases of plagiarism or 'academic misconduct'.

Plagiarism is a 'cancer' in higher education academic practice.  It devalues: academic integrity; the achievement of law abiding hard working students who do not plagiarise and is an infringement of intellectual property rights.  Whilst punishment and detection serve as deterrents, the problem continues unabated. Many initiatives responding to the challenges of plagiarism have focussed on detection/punishment (and quite rightly too). However, it is my contention that a more inclusive, critical pedagogic and evidence based approach should be adopted.

International students more often than not it is alleged plagiarise the most (Park, 2003).  It may be argued that: lack of understanding of the academic culture, language difficulty coupled with easily recognisable changes in syntax and written discourses lead to higher detection of 'plagiarised' work amongst international students. Alam (2004 in Australia) reports no significant difference in the rate of plagiarism between native and international students.

Making sense of and navigating the UK higher education system is a huge learning curve for international students.  My question is 'how can the academy best help international students navigate the plagiarism terrain?'
Through quality conversation, this workshop will:

· Stimulate debate in issues related to plagiarism; 

· enable participants to share ideas and experiences on various approaches to plagiarism deterrence;
· explore strategies to support international students to navigate the UK higher education system and to better make sense of plagiarism and academic integrity.
David Walker and Margaret Adamson, University of Dundee
Effective practice with SafeAssign

Blackboard’s integrated plagiarism detection solution SafeAssign has been in use at the University of Dundee since 2005.  This workshop will highlight, with the use of examples, how the tool is used in practice across schools.  Consideration will be given to common issues faced by practitioners who make use of the technology and emphasis placed on the requirement for close examination and careful interpretation of results.  Participants will be invited to consider: effective sampling methodologies; differing motives shaping practice; and whether policy governing use of plagiarism detection software should be established at the programme, school or institutional level.
14:00-14:25

George MacDonald-Ross, Higher Education Academy Philosophical and Religious Studies Subject Centre
Why my students don’t plagiarise

Good teaching and assessment, and plagiarism-proof teaching and assessment are synonymous. Over the years I have implemented a range of innovative practices in order to improve the quality of student learning, and the incidental outcome has been the almost complete elimination of plagiarism. The driver should not be the detection and punishment of plagiarism, but creating a culture in which student learning for its own sake is paramount. 
My claim that my students don’t plagiarise is a bold one, since it is well known that only a tiny fraction of plagiarised work is actually detected by academics. But my claim is validated by checking students’ work using Turnitin, anonymous questionnaires, long experience of plagiarism detection, and informal discussion with former students. 
There is no single, magic bullet for eliminating plagiarism; instead, it needs to be designed out by implementing all or most of a range of techniques in teaching and assessment. I shall discuss these in some detail under five broad headings: 
· Don’t give students the idea that learning is primarily about memorising and reproducing facts, since facts are what can most easily be lifted from publicly available sources;

· do make independent thinking integral to assessment;

· do reward acknowledgment of sources, including course content and informal help;

· do personalise teaching and assessment (people are much less likely to cheat those they know as individuals);

· do foster a culture of learning for its own sake (no-one cheats if they really want to learn).

Though I present these suggestions as a means for eliminating plagiarism, in fact few of them relate to plagiarism as such. Together they amount to a recipe for good teaching, which focuses on the individual student as learner, and encourages deep, transformative learning, instead of superficial memorisation and reproduction assessed against an inflexible checklist. In short, the sort of good teaching that ought to be the standard university experience will at the same time be plagiarism-free teaching. The challenge is to implement some quite radical changes in traditional teaching practice at a time when resources are under unprecedented strain. 

14:30-15:25 PARALLEL SESSIONS
Gayle Pringle, University of Glasgow

Working with students on using sources effectively: developing materials and activities
This session will explore ways in which teaching and learning practices can assist students in using textual sources effectively in their own written work. Academic writing, and using source materials and avoiding plagiarism in particular, can often give rise to considerable uncertainty and anxiety. The session will discuss and evaluate various classroom activities aimed at addressing students’ concerns around plagiarism, particularly in essay writing, an extremely common form of assessment in social science and arts disciplines. 

A starting point here is that working with students on appropriately designed activities will be more effective than an approach based on disseminating information on plagiarism policy alone. It will be argued that challenges which many students face in their academic writing can be analysed in terms of their implications for the development of activities aimed at supporting appropriate and effective use of source materials. These challenges may include, for example, identifying appropriate materials, synthesising points to create a coherent argument or effectively summarising the work of others. 

Using source materials is therefore understood as a complex and demanding process, rather than one which can be addressed simply through the provision of information on citation conventions. Activities which respond to these challenges, by offering students opportunities to identify and check understanding of what constitutes plagiarism, will then be described and discussed. These activities also aim to move beyond just avoiding plagiarism to establishing and applying principles of good academic practice in written work. The emphasis throughout is on work which is carried out by students in an active process of learning, and which aims to empower students by developing awareness and confidence in academic writing. 

This session will be interactive, with spaces built in for participant discussion. 

Paul Kleiman, Higher Education Academy PALATINE Subject Centre

Different shades of grey: the arts of plagiarism

In higher education, plagiarism tends to be portrayed as a 'black and white' issue. Those who transgress, if and when discovered, can and sometimes do attract severe penalties. However, in the arts - as soon as one moves beyond the relatively narrow issue of plagiarism in regard to academic writing - one enters a 'grey zone' in which a range of acceptable, accepted and, indeed, essential practises take place that might, in a 'normal' academic context, be considered forms of plagiarism.

Using examples from the performing and visual arts, this presentation explores some of those practises. It also argues that rather than insisting on the 'just say no to plagiarism' approach, students and lecturers need to understand the subtleties, complexities and contradictions that surround plagiarism in order to make informed decisions and choices.
Anne Flood, Plagiarismadvice.org
Samson’s strengths and Achilles’ heels: using Turnitin effectively

Learning objectives

By the end of the session, delegates will be able to:

· Define their own institution’s use of Turnitin in relation to:

· Departmental/faculty/school usage;

· student cohorts using the system;

· validated undergraduate courses within FE colleges; and

· formative and/or summative use of Turnitin.
· Consider ‘best practice’/recommended use of Turnitin with other institutions;

· Compare their institution’s use of Turnitin with that of other institutions; and

· Identify strengths and weaknesses in their own institution’s use of Turnitin.

Background
Given that there seems to be a wide range of ways that Turnitin is used within academic institutions, the purpose of this interactive workshop is to allow delegates the opportunity of:
· Discussing how their institution uses Turnitin for student submissions;

· establishing how other institutions use Turnitin in relation to student submissions;

· having a broader understanding of the recommended use of Turnitin from Plagiarismadvice.org;
· considering the strengths and weaknesses of their own institution’s use of Turnitin in light of discussion.
It is anticipated that those who attend the session will gain appreciation of ‘best practice’ in the use of Turnitin.  Initial discussion will allow delegates to provide information about their use of Turnitin and compare their use with other institutions.  Further exploration will allow delegates to consider ways that their institutional use of Turnitin could be improved upon.

Outline of workshop session

· Overview of session (with aims and objectives outlined) (max: 5 minutes).
· Interactive small group activity – consideration of the use of Turnitin within individual institutions (10 minutes).
· Discussion – large group – discovering what other institutions’ practices are (20 minutes).
· Plagiarismadvice.org’s recommendations for the use of Turnitin (10 minutes).
· Plenary (15 minutes).
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