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Institutional initiatives to develop and embed inclusive policy and practice in higher education
The following summaries are taken from May and Bridger (2008: 6-14).  More extensive and updated case studies are available in May and Bridger (2010).
3.1 Anglia Ruskin University

Equality-Proofing the Curriculum

This change initiative aimed to develop and embed inclusive practice across the University, following a major curriculum review in 2005-6. At that time, there was an opportunity to identify and re-design curricula which may have presented barriers to some learners. This was deemed challenging by many academic staff and hence this initiative was developed. The team have worked to develop appropriate training opportunities and guidance for staff in order to promote good practice for inclusive teaching. They have also reviewed the performance management criteria to establish the ways in which a commitment to meeting the learning needs of all students might be demonstrated within individual job roles. In the process, the team have engaged colleagues from a range of University services such as Learning and Teaching, Student Services and Human Resources.

During the course of the Academy’s inclusion change programme, the team have conducted surveys of students and staff to help identify the areas for further development. The findings of these surveys have helped to identity specific areas in need of improvement from the perspective of disabled students, as well as staff’s preferred modes of professional development. The surveys also helped to identify examples of existing good practice which the team were keen to build upon. The outcome has been the development of an inclusive learning and teaching website, including some short videos of colleagues talking about their practice.
Latterly, the team have focussed on ways of ensuring that inclusive practice is mainstreamed for all staff. For example, a statement on inclusive practice will be included within a key university document, Expectations of an Academic at Anglia Ruskin – the evolving role. This document is issued by the Deputy Chancellor with the remit for Human Resources and the student experience, and is used in academic staff recruitment. In addition, the team are working to embed reflection on inclusive practice within the appraisal process for academic staff. The team have also secured references to inclusive practice within the University’s Student Retention Strategy and will continue to develop the web resource to support the implementation of this strategy. A further achievement has been the development of a blended learning module on inclusive practice, accredited by SEDA, which will be available to both academic and support staff.

Through mainstreaming, the project is expected to be sustainable and its success will be evaluated in future through staff and student feedback mechanisms, appraisal summaries, website usage, and take-up of the inclusive practice SEDA module.

3.2 University of Bradford

Changing Together: Enhancing learning, teaching and assessment strategies and practices for disabled students

This change initiative aimed to develop, implement and embed a whole University approach to changing the Learning, Teaching and Assessment practice and strategy to ensure greater inclusivity for disabled students. It was intended to build on the University’s commitment to change to promote, develop and embed innovative practice and was designed to lead to key changes across learning, teaching and assessment practices to address the needs of disabled students supported by a comprehensive staff development approach. Its key message was to ‘support to succeed’.

The team have designed a holistic approach to the development of an inclusive campus. They have written a policy on inclusive assessments for disabled students, which became an integral part of the learning and teaching assessment strategy following a meeting of the University’s Academic Policy Committee in June. They have started the development of an e-module for all staff on inclusive curriculum development and practice to be piloted in 2008/09 and are undertaking an investigation into inclusive learning outcomes and assessment methods to deliver them. The team have also undertaken various dissemination activities, both internally and externally, and now plan to produce a publication to promote the initiative. Furthermore, they have secured enough funding to enable two members of the team to continue working on the initiative’s sustainability. The work will include development and delivery of resources for staff, on-going building of the evidence base, and dissemination and evaluation of outputs and outcomes.

3.3 University of Hull

Disability Equality Impact Assessment and Academic Approvals: Inclusion at the heart of institutional change

This change initiative aimed to ensure disability equality was a required part of the academic approvals process for new modules and new programmes. It included a review of the current evident base in relation to equality impact assessment and examined appropriate mechanisms for impact assessment at Faculty Level involving the Academic Approvals Committee. It also looked at ways of involving collaborative partners and key stakeholders in equality impact assessment for academic approvals. The team implemented a phased approach, with the first action being the development of an evidence base to inform the project work. In addition to the review of the literature, institutional data on disabled students was also collected. Consultation with staff was undertaken to identify their needs for information and development and to ensure that this informed the approach to change management.

As a result of the consultation and evidence gathering some practical support mechanisms and tools for staff have been developed. An inclusive practice guidance document which includes Top Tips for Inclusivity’ has been developed and a draft checklist/tool to be used by both programme /module developers and as part of the approvals process. The tool has been piloted by a member of academic staff in the development of a new programme to provide an illustrative example of its use in practice. In conjunction with the Quality Office, the key elements of the draft checklist have now been embedded into the annual training and development programme for Approval Panel members and their workbook. This aims to ensure inclusive practice, improve consistency of decision making, and facilitate the sharing of expertise and experience. It will be used in future training and made available to module and programme developers through the University’s Innovation and Quality website. The team also delivered a workshop entitled Building Disability Equality into the Approvals Process: Implications for Teaching and Learning which was delivered at the University’s Annual Learning and Teaching Conference.

3.4 Leeds Trinity and All Saints University College

Success for All: From widening participation to improving attainment – a whole-institution approach

This change initiative, implemented by Leeds Trinity and All Saints University College, aimed to widen participation and achievement by embedding inclusive policy and practice across the student experience and the student journey, with a particular focus on pre-entry and the first year. The initiative sought to increase staff awareness of equality and diversity, to develop targeted and coherent widening participation activities that support the recruitment of students from under-represented groups, facilitate their transition to Higher Education (HE) and improve retention. The initiative also targeted the university’s approach to personalised learning for development, through creating links between central student services and academic departments. The team sought to take a holistic approach and encourage the integration of learning support within the curriculum. A number of activities have been developed to support these aims. Firstly, the team have developed an evidence base to underpin their approach to inclusive practice. For example, a literature review of access, equality and diversity issues in HE has been undertaken, and has been supplemented by the analysis of university-specific information. The key areas emerged as transition and integration of policies and practices, and curriculum delivery. Secondly, internal data was gathered on student engagement and attainment to identify areas where further action was needed. In addition focus groups gathered evidence on students’ perceptions and experiences of inclusion at the University and a DVD presenting this evidence has also been produced. The evidence will be fed into staff development sessions. The team plan to continue to develop these resources to inform further institutional development. The team’s approaches to embedding inclusive practice have been recognised at a senior level in the university and have resulted in the creation of a new post with a brief covering the whole of the student experience from pre entry to employment. In addition the University’s Executive Team has agreed to embed this change initiative as an ongoing piece of work entitled the Progress Project. Funds are to be allocated in order to take it forward and a steering group will be established.

3.5 Manchester Metropolitan University

Building Curricula for the 21st Century Learner - A tool kit for diversity review

The change initiative taken forward by the team at Manchester Metropolitan University centred on the development and implementation of an equality toolkit. The toolkit was to provide the means to evaluate equality and diversity within the University’s programme development and review cycle, as part of its quality enhancement procedures. The initiative stemmed from a desire to reflect on University practice and consider the appropriateness of traditional methods of delivery, in the light of an increasingly diverse student body (arising from increased part-time learners, work-based learning, sub-degree provision, employer engagement and internationalisation). The team established an evidence base to inform their approach by conducting a literature review on equality and diversity in higher education. They have sought to create synergies between this work and other equality procedures, including equality impact assessments. The team have worked on a number of activities to support the development of inclusive practice amongst staff, including a proposal for a one day conference in partnership with the University’s Diversity Community of Practice. They have also produced a staff development tool, which includes a DVD to demonstrate how and where potential issues about inclusive practice occur. The scenarios in the DVD are based on actual incidents at the University, acted out by current students. The DVDs are supported by other training materials so that staff are able to develop their understanding and practice with respect to equality, diversity and inclusive practice. The change initiative has started to collect evidence that the culture is beginning to change across the University’s faculties. Staff are beginning to demonstrate an understanding of issues relating to inclusive practice through a rise in requests for help and support. There has also been a noticeable increase in interest in activities to drive forward the inclusion agenda.

3.6 The Open University

Bridging the Digital Divide: Widening participation and e-learning

This initiative aimed to address the tensions between two of the Open University’s strategic priorities: the increasing move towards e-learning, and widening participation. It explored and developed ways of ensuring that all students, and particularly those from low socio-economic groups, have access to Information and Communication Technology (ICT) hardware and opportunity for appropriate skills development before they commence their study at the Open University. Evidence indicates that these students may have fewer opportunities to access ICT and be less confident in an e-learning environment, with a subsequent impact on their success. The team sought to include course tutors, outreach workers and participating students, establishing a reference group to guide the proposed changes and assist in measuring success. The change initiative included a research component, a strand considering financial issues, establishing community based partnerships to enable local access to ICT facilities and support, developing models of student support and producing recommendations for embedding ICT skills development across the curriculum. An evidence base has been drawn from the results of a survey on IT issues with students from different backgrounds. The outcome has ensured that the ‘student voice’ has influenced the development of the initiative and has been used to inform the approach taken by the team. Four inter-related pieces of work have been progressed to provide a cohesive package of support to students as they join and begin their studies with the OU. These are:-
· Early provision of financial support to enable students to purchase computers as near as possible to the course start date

· 10 pilot projects with local libraries and uk online centres to provide community based access to ICT hardware

· A booklet providing basic advice about how ICT is used in the OU, how to purchase hardware and how to access training

· The development of an accredited ICT skills module to bridge the gap between the University’s introductory level “Openings” courses (which are not ICT dependent) and other areas of the Level 1 curriculum

In undertaking this initiative, the team have also increased their own understanding of inclusion issues relating to ICT for a diverse student body, and particularly for those from low income backgrounds.

3.7 Queen Mary, University of London

Widening Participation and Students’ Writing in the Disciplines

The change initiative implemented by Queen Mary, University of London, aimed to review and enhance the ways in which the university identified and responded to the language proficiency, academic literacy and professional communication needs of students, with particular reference to underrepresented groups and international students. As part of this initiative, the team undertook to work towards a College strategy document, setting out approaches that could benefit both students and staff and identifying the staff development and the resource requirements to support widening participation and improve the student learning experience. During the course of the Academy’s change programme, the team consulted academic staff and students on the nature of disciplinary writing, curriculum models, and teaching methodologies, including assessment and feedback. They gathered information on attitudes towards and problems with writing, as well as on the extent to which central provision for writing development has been effective. Members of the Language and Learning Unit also undertook an internal review of its provision and identified other areas of the College, which offer complementary support (for example, the library, advice and counselling). The team also commissioned an external evaluation of an established ‘Writing in the Disciplines’ initiative (Thinking Writing) which has worked with departments for a number of years on curriculum development and teaching methodologies.

Results of these review processes are feeding directly into the College’s Student Support Strategy in which the notion of support for academic writing development is embedded. They have helped build an evidence base for the development of a College writing strategy and increased the range of internal stakeholders engaged in debate and discussion around the nature of the student body and how different pedagogical approaches can support students. A deliberative workshop with stakeholders (c40) was held in May and over the coming year a range of draft documents and proposals will be the subject of further College–wide consultation.

3.8 Sheffield Hallam University

The Development and Implementation of an Integrated Approach to Equality and Diversity

The team at Sheffield Hallam aimed to develop and implement an integrated approach to diversity and equality for the University, seeking to find a systematic and co-ordinated way of bringing together the widening participation and diversity agendas. Over the course of the Academy’s Inclusion Change Programme, the team has developed a University-wide Equality and Diversity Strategy. They have worked in collaboration with a steering group comprising key stakeholders from the University's staff and students as well as representatives from external communities. This strategy document merges the race, gender and disability equality schemes in one, and outlines the way in which the University will embed equality and diversity within aspects of its core business including learning, teaching and assessment, quality procedures and impact assessment. Comparative research has been conducted to underpin the strategy’s development and identify priority areas for action. This included a survey of the learning, teaching and assessment experience of just under 500 students, comparing those with and without disabilities, as well as studies comparing students’ attainment with their perception of their learning experience and self-efficacy. In addition, the team has contributed to the implementation of the strategy through a series of activities. They have produced a diversity calendar for staff and students and held a week-long event to celebrate diversity. Owing to the success of the week, next year the activities will be delivered in partnership with the University of Sheffield and Sheffield City Council. The team has also collated good inclusive practice and staff development resources in an Equality and Diversity Toolkit and will be working to influence the integration of WP and Equality and Diversity within the institution's new Corporate Plan.

3.9 University of Westminster

Embedding Inclusive Curriculum Practices through an Institution-wide Approach to Learning and Teaching

The change initiative, implemented by the team at the University of Westminster, has aimed to develop a sustainable University-wide approach to inclusive curriculum design, delivery and assessment that will support the learning of all students, particularly disabled students. In addressing this aim, the team have worked on four key objectives [1] to support the development of inclusive curriculum and teaching practices; [2] to identify good practice and barriers in existing learning and teaching approaches; [3] to review the curriculum validation and review processes; and [4] to promote inclusive approaches in mainstream processes. The initiative has been set up to fulfill the University’s commitment to widening participation and providing learning and teaching methods that meet the learning needs of a diverse range of students, as outlined in its Learning, Teaching and Assessment Policy. The team have worked with students and staff at all levels within the University, to ensure that inclusive approaches are informed by current good practice, both internally and externally. To achieve this, twenty-two focus groups with staff and students have been conducted. This has established an evidence-base, which comprises good practice examples, barriers to inclusion, and areas for improvement and development. This evidence has subsequently informed the development of a series of nine learning and teaching guides and staff and student case studies. These are intended to support the design and delivery of an inclusive curriculum, based on real life examples and personal experiences. The team have delivered several staff development events, as a contribution to the University’s quality enhancement. Information about inclusive curricula for disabled students has been produced for inclusion in the postgraduate certificate in Higher Education and training for the course team is now planned. The initiative has targeted the development, delivery and assessment of inclusive curriculum in the core process of Validation and Review and to this end the team have revised the University’s Quality Assurance and Enhancement Handbook to include information about inclusive curricula and associated requirements. They have secured the placement of inclusive curricula on the agenda on validation planning meetings and incorporated inclusive curricula into pre-validation workshops for new programmes from autumn 2008. A website has also been developed as a means to disseminate the initiative and provide a resource for staff development.

3.10 University of Worcester

Developing Inclusive Curricula in Higher Education

The aim of the change initiative at the University of Worcester was to improve the learning experience of disabled students by furthering the embedding of effective inclusive practices in learning, teaching, assessment and curriculum design throughout all its academic departments, including provision delivered in partner colleges. The team set out to achieve this aim through the creation and implementation of an innovative continuing professional development package for all staff, namely ‘Developing Inclusive Curricula in Higher Education’. This was to build on the University’s existing SCIPS (Strategies for Creating Inclusive Programmes of Study) online resource and form an integral part of its Continuing Professional Development framework. The team wanted to ensure that their staff development package was evidence-informed. They conducted a staff survey on inclusive teaching, exploring staff understanding and current practice, in order to identify their learning needs and areas for development. With support from the Academy’s programme, the team selected an appreciative inquiry methodology, involving students as primary researchers, to further the development of the staff development package. The approach focuses on the identification and strengthening of positive factors – what we do well, rather than those that are negative (i.e. barriers) – what we don’t do, which was deemed to reinforce a deficit perspective. Students were central to its delivery, acting as the primary researchers in one academic department, which acted as a pilot for this initiative. Engaging students was deemed to be crucial to ensuring that outputs were appropriate and relevant. A staff and student research summit was held to disseminate research findings, gather feedback and engage with other academic departments. The approach has been regarded as developmental and innovative and consequently has had greater success in engaging academic staff. Additionally, resources will be developed, trialled, and made available to staff to help them gain knowledge, skill and confidence in effecting changes to teaching/learning/assessment practices without compromising academic and/or competence standards. A guide to appreciative inquiry has been written to facilitate University-wide application of the approach. The team have also secured core funding to facilitate the roll out and embedding of the initiative across the University.

Extracts from The Experience of Learning at University by Disabled Students in Geography, Earth and Environmental Sciences and Related Disciplines: Report on the Inclusive Curriculum Project (ICP) Student Survey by Hall and Healey with other members of the GDN ICP Project Team (2004)

	Fig 1:   Responses from students who indicated that they had faced barriers which have impacted on their learning experience in lectures

· The three hour lectures could pose a problem if no break was given as it’s important for me to eat to avoid hypos and if they clash with lunch / dinner times this can be awkward. (Diabetes)

· In Geography there are not so many slides and notes on the intranet as in sport.  This means I have to take more notes and I find this difficult when I am trying to concentrate on what is being said. (Dyslexia)

· My assimilation of knowledge is made more difficult by my having to take medication which slows the process down; so many more hours than would usually be expected are taken at study within the laboratories and trying to recall data within lectures. (Mental health difficulty and spondylosis)

· Couldn’t get to some distant lectures for a while – missed out on vital information. (Wheel chair user / mobility difficulty – broken leg)

· Note taking, lack of confidence to participate in lectures. (Dyslexia)


	Fig 2:   Responses from students who indicated that their experience of independent fieldwork has been affected by their disability
· I found it difficult to get started on the dissertation and I felt that extra support from a tutor helped as well as a disability tutor. (Dyslexia)

· Takes me longer than others to carry out the research for this, should have asked about an extension. (Dyslexia)

· It does take me longer than most to understand assignments and what I need to research for. (Dyslexia)

· I’m not confident doing this sort of thing because of my disability. (Dyslexia)

· Dissertation research was very hard and in large quantities.  This made me base my dissertation on physical work so that I didn’t have to read as much. (Dyslexia)

· Concentration for long periods of time can be a problem.  If I work for days on end I find by the end I’m not taking in as much as I would have at the beginning.  (Dyslexia)

· It takes me longer to work when not guided. (Dyslexia)

· Having extra tutor to help me with my English - GODSEND! But when I was doing my dissertation it would have been fantastic to see her over the holidays.  An area I was very disappointed in was the fact that when I said I was dyslexic to my tutors some of the geog department said "Oh that would explain it!"  I feel they should be trained to pick up on dyslexia - because mine was picked up so late I probably will not get a 2:1 which I feel I would have done if I had help earlier. (Dyslexia)

· Yes, I feel my epilepsy holds me back as on days I am not feeling well [it] affects my work considerably.  In general, the seizures do affect my long-term concentration and I take a long time to do work. (Unseen disability – epilepsy)

· I was feeling constant headache, dizziness and tiredness throughout the time I was doing research for my dissertation, up to now I still feel the same way. (Unseen disability)


	Fig 3:   Responses from students who have faced barriers related to their disability which have affected their experience of different types of assessment

· Written exams – I get pain, even though [I’m] given longer.  Hard to concentrate. (Complex, multiple disability)

· Written exams and course work – hard to concentrate because I suffer from tinnitus and am easily distracted; oral presentations – speech problems sometimes.  (Deaf / hearing impairment)

· Written exams – have worried about having a hypo in an exam and I’m a little shy about telling the examiners so I must let them know about my condition beforehand.  Also high blood sugars can affect performance and revision can lead to tiredness. (Diabetes)

· Written exams – short-term memory affected my ability to answer exam questions effectively but extra time does help.  Written course work – structuring an essay can be tricky as ideas can end up being scattered and not following well, as well as language.  Oral presentation – I felt that dyslexia affects my ability to explain clearly orally. (Dyslexia)

· I always feel I need more time, particularly if more than one assignment is due at the same time.  I have difficultly organising my time and workloads.

· I am rubbish at writing so I get help with exams but it makes it hard to get across what I want to say.

· I always read the questions wrong in written exams.  Multiple choice is better but I get confused quickly when I try to read fast.  I am really bad at course work.  Luckily my course is mainly portfolios.  Good at oral presentations but sometimes misspell on OHPs then everyone sees. (Dyslexia)

· I have struggled at all these due to processing information, constructing essays, putting thoughts onto paper, remaining on the subject and understanding questions. (Dyslexia)

· I am often told my written work doesn't pay credit to my understanding of the subject.  I am continually frustrated by my inability to convey my understanding and views of a subject whenever written work is involved. (Dyslexia)

· I am much better doing a multiple choice exam than a written exam as it is difficult for me to explain the knowledge of a subject I know in essays but I would be quite confident in a multiple choice exam because I would know the information in order to be able to answer the question and would not have to worry about language structuring and spelling and grammar.  I hate oral presentations because it is very difficult for me to converse my ideas out aloud and this is not to do with confidence but speech problems. (Dyslexia)

· Written exams - Well in exams I panic anyway and on long essay questions my spelling goes to pot so the markers [chances of] understanding my writing are slim so there is some barrier there but there always has been so you just get on with it.  (Dyslexia and unseen disability)

· My disability does not affect me orally.  However, in written exams I need the use of a scribe, which is very difficult, as I lose my train of thought.  Other exams, I write myself, and if they are multiple choice I don't have too many problems, but short answer tests tend to be more difficult.  In course work, it takes me a lot longer to write stuff up.  I have also had problems in getting deadline extensions. (Other disability – arthritis)


Source: Hall and Healey (2004) www.glos.ac.uk/gdn/icp 

Fig 4: Selected learning experiences of disabled and non-disabled students in one university in 2004

	Agree / Strongly agree 
	% disabled

students

(n=276)
	% non-disabled

students

(n=272)

	Areas in which disabled students have greater difficulty (10% + point difference) 
	
	

	I have had difficulty in taking notes
	55
	24

	I have had difficulty due to the time given to read material not being realistic 
	45
	32

	I have had difficulties with the amount of time I require to complete assignments
	55
	39

	I have had physical difficulties with writing
	25
	  5

	I have had difficulties with lecturers not understanding my circumstances
	29
	11

	I have had difficulty with literacy skills
	54
	17

	
	
	

	Areas in which non-disabled students have greater difficulty (5%+ point difference)
	
	

	It’s easy to know the standard of work expected
	51
	43

	I have had difficulties with participation in group work
	19
	29

	I have had difficulties with oral presentations
	28
	33


Source: Unpublished tabulation from ESRC Teaching and Learning Research Programme ‘Enhancing the Quality and Outcomes of Disabled Students’ Learning in Higher Education’ Survey, ESRC award RES-139-25-0135, data collected by Andrew Bradley and Mary Fuller. 

Fig 5: A continuum model of equality and widening participation (WP)
	Modified provision
	
	Alternative provision
	
	Inclusive provision

	
	Aiming to increase support for particular student groups and/or within particular institutional functions
	
	Aiming for cultural change where equality and WP is embedded within all institutional functions

	
	Equality and WP treated as series of discrete and definable activities or considerations
	
	Equality and WP treated as an ongoing process and as part of quality enhancement

	
	Equality and WP  covered through separate policies and processes  
	
	Equality and WP embedded as part of all institutional policies and processes 

	
	Staff are engaged who have equality and WP as part of their role or remit
	
	Whole staff responsibility for equality and WP is operationalised

	
	Students consulted or views sought to fulfil a predefined purpose around equality and WP
	
	Students established as partners and agents for change in an ongoing enhancement process


Source: May and Bridger (2010, 72-3)
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