Appendix 1
Completion rates in tertiary education (2004)
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“On average across 23 OECD countries for which data are available, some 29% of tertiary type A
 students fail to successfully complete the programmes they undertake. Survival rates differ widely among OECD countries. In New Zealand and the United States only just over 50% of those who enter tertiary-type A programme go on to successfully complete their programmes in contrast to their counterparts in Ireland and Korea where the survival rates are 83% and in Japan where the rate is 91%.”
Source: Table A3.6 in OECD (2007) Education at a glance 2007: OECD Indicators. Paris. (pp. 63-64).
Appendix 2
2008 National Student Survey results for students in England

	Questions
	
	2007 NSS
	2008 NSS

	
	
	% average agreement

	1-4
	The teaching on my course
	82
	83

	5-9
	Assessment and feedback
	62
	64

	10-12
	Academic support
	71
	73

	13-15
	Organisation and management
	71
	73

	16-18
	Learning resources
	80
	81

	19-21
	Personal development
	77
	78

	22
	Overall satisfaction
	81
	82


The figures in the table are for students registered at HEIs in England. This does not include results for students at FE colleges.
Source: http://www.hefce.ac.uk/news/hefce/2008/nss.htm (accessed 12 September 2008) 
The UNITE 2006 International Student Experience Report indicates that international students’ overall satisfaction with the university is high and 85% have a favorable opinion or impression of their university compared to 91% of UK students. (p.10) 

Appendix 3

Applicant and accepted applicant regional analysis, home and overseas over five years

Applicants

	Domicile
	2003
	2004
	2005
	2006
	2007

	UK
	409,968
	413,334
	444,630
	432,196
	454,148

	EU
	20,428
	25,217
	28,708
	29,932
	33,621

	Overseas
	46,071
	47,477
	48,817
	44,176
	46,726

	Total
	476,467
	486,028
	522,155
	506,304
	534,495


Accepted applicants

	Domicile
	2003
	2004
	2005
	2006
	2007

	UK
	333,942
	334,295
	360,244
	345,564
	364,544

	EU
	12,572
	15,452
	17,247
	18,280
	20,661

	Overseas
	27,793
	27,797
	27,878
	27,046
	28,225

	Total
	374,307
	377,544
	405,369
	390,890
	413,430


Source: http://www.ucas.ac.uk/about_us/stat_services/stats_online/data_tables/abusregresidence/  
Appendix 4

NSS 2007 (UK) comparison with NSSE 2007 (US)

	
	NSS 
	NSSE 
	

	I have received sufficient advice and support with my studies 


	69%
	68%
	Providing the support you need to help you succeed academically (answered quite a bit and very much)

	I have been able to contact staff when I needed to
	78%


	78%
	Your relationship with faculty members (available, helpful and sympathetic)

	As a result of the course, I feel confident in tackling unfamiliar problems 


	75%
	80%
	Applying theories and concepts to practical problems or in new situations – (very much, quite a bit)



	Australia (CEQ 2006)

As a result of the course, I feel confident in tackling unfamiliar problems – 61%



	Sweden - Both in 2002 and 2007 a clear majority were pleased with the way in which they developed their ability to make independent and critical assessments and to identify, formulate and solve problems independently. There was, however a marked decline in the areas of mathematics and the natural sciences and technological programmes. 




Source: http://nsse.iub.edu/NSSE%5F2007%5FAnnual%5FReport/docs/withhold/NSSE_2007_Annual_Report.pdf
http://www.hefce.ac.uk/news/hefce/2008/nss.htm
Appendix 5
Extract from:

Swedish National Agency for Higher Education (2008) National quality assurance system for the period 2007–2012. Report 2008:4 R.
Revised 11 December 2007, (pp. 17-18, 40).
http://www.hsv.se/download/18.4103c723118f5a4ec8f8000350/0804R.pdf 

Centres of excellent quality in higher education

So far, most of the components of the system that have been described are intended to monitor quality with a focus on the lowest acceptable levels. There are few incentives for educational organisations that already maintain high standards to seek further improvement. This is the main motive for the intro​duction of a distinction for centres of excellent educational quality. 

Distinction of centres of excellent quality in higher education at national level is new for Sweden, although awards of this kind exist in several other Nordic and European countries, among them Norway, Finland and Eng​land.

The aim of distinguishing centres of excellent quality in higher education is to stimulate quality enhancement and to inspire others by offering examples of good practice. One important element in this – possibly more important than the award itself – is the process initiated at higher education institution level and the thorough analysis of its operations in the preparation of the application. The feed-back from the panel of external assessors and the posi​tive publicity that results from the award of the distinction are, of course, also important. 

Applications are voluntary and the higher education institutions themselves decide which educational organisations they want to nominate as particularly excellent. These may be units, departments, sections, centres or organisational collaboration between different units. They may be offering programmes at first level, second level or third level.

The educational organisations that apply for the distinction will have to submit a report that offers a convincing description and analysis of how they operate and how this benefits student learning. They must also provide con​vincing evidence of their results and the way in which these results are par​ticularly outstanding. To provide guidance, the National Agency has listed a number of aspects on which appraisal will be based (see below). In order not to restrict the opportunity to apply for the distinction in advance, the National Agency has opted to specify these at a general level. The Agency assumes that a cen​tre of excellent quality in higher education will have local learning outcomes and clearly formulated criteria for their attainment. In addition to the general aspects, the higher education institutions must also account for and analyse their own circumstances and the criteria for and attainment of the centre’s local learning outcomes.

Evaluation will be carried out by panels of highly qualified, international experts who are particularly familiar with issues relating to centres of excellent quality in higher education. Site visits will be made to the organisations that can be considered to have any chance of being awarded the distinction on the basis of their applications. The requirements for the award of the distinction will be very stringent. We expect that only a few organisations are likely to be considered for this award each year.

Aspects and criteria for the appraisal of centres of excellent quality in higher education
The organisations that apply for this distinction must submit a clear and convincing account of how they are outstanding in their fulfilment of both national and local objectives in their programmes. The following aspects and criteria are provided as guidelines. 

In order to be appraised for award of the distinction the application must clearly indicate

· that there is an educational setting, organisational structure, a quality assurance system and infrastructure that function exceptionally well,

· that the organisation is run by a competent management/administration and committed teachers with the relevant knowledge, experience and skills,

· that the organisation is firmly underpinned by an explicit and robust sci​entific and/or artistic foundation and/or tried and tested experience,

· that the forms of teaching and examination used in this setting are designed in accordance with the contents and objectives of the programme,

· that student learning is fostered in an eminent manner, and also

· that the centre's students attain exceptional results.

The application should also indicate clearly

· the factors of educational success,

· why these lead to exceptional results.

Appendix 6
University of Manchester

Review of Undergraduate Teaching, Learning and the Student Experience
Summary of an open meeting that took place on 30 November 2007
The President opened the meeting by setting out the ambitions for the review: 

· To bring about a fundamental cultural change whereby teaching and research have a parity of esteem. Undergraduate learning should be at the centre of the University’s aspirations. 

· To take a different approach to the way we develop, approve and deliver curricula. There is a tendency for us to over-teach and to place too much emphasis on summative assessment. 

· To make greater use of on-line learning to enrich learning and make it highly interactive. Technology can also be used to enhance the way we communicate with students. 

· To personalise learning environments: by offering all students the opportunity to interact with mentors and advisers so that learning is supported and monitored on a personal basis; by ensuring that all students have meaningful educational choices; by ensuring that learning is interactive not passive. 

· To ensure that teaching and learning takes place in a physically amenable environment with state of the art infrastructure, fit for purpose teaching spaces, and informal learning and social spaces. 

· To ensure that students master their discipline but are also prepared for work, having developed excellent written and oral communication skills, broad intellectual and cultural interests, ethical values, a sense of global citizenship and other skills that will equip them for leadership. 

· The above will require consequential changes to the nature of the University’s workforce. This will be necessary to ensure that the greater responsibilities for mentoring, support and advising can be embraced and to ensure that all students can benefit from opportunities for small group teaching and learning. 

In discussion, the following points were made: 

· Some changes can be achieved quickly whilst other changes, for example to curricula, will need to be phased in and will therefore take longer to achieve. 

· Change will need to be managed to ensure staff ownership and to also ensure that the student experience is sustained. 

· Technology will supplement (and free up time for) face to face communication; it will not replace it. 

· Figures are available on the University’s total teaching income but it is more difficult to quantify expenditure on teaching. 

· The budget for the University as a whole will have to be rethought in order to enable the above ambitions to be achieved. However Senate and the Board of Governors will first need to approve the recommendations of the Review and then PRC will have to take a view on resources. Some of the recommendations might require a different approach to the use of existing resource rather than additional resource. 

· The support, development and mentoring of staff should be considered. 

· Training for Blackboard is currently being phased, in accordance with the Blackboard pilot projects, ahead of full implementation in February 2008. Training will include on-line tutorials. 

· Work undertaken by Task Force 5 suggests that students feel a sense of affiliation to their programme rather than to their School. This raises questions around the design and structure of programmes, opportunities for interdisciplinary work across programmes/disciplines, and mechanisms for approving programmes. 

· Students are also part of wider communities, e.g. halls, societies etc. This sense of belonging should be encouraged for both students and staff, harnessing technology where appropriate. 

· The use of the University’s virtual learning environment could be explored, subject to licensing restrictions, for graduates and potential applicants. 

· Promotions based on teaching should be encouraged. 

Prepared by Louise Walmsley 

Head of the Teaching and Learning Support Office 

Secretary to the Undergraduate Education Review Committee 

http://www.campus.manchester.ac.uk/medialibrary/tlao/open-meeting-30-11-07.pdf  

-------------------------------------------------------------------------------
London School of Economics and Political Science
Extract from a press release on the web site.
New standards for teaching quality
The London School of Economics and Political Science will invest an extra £2 million a year in teaching to ensure that standards match the high quality of its research.

LSE will recruit more lecturers, limit class sizes for Masters’ students, strengthen its academic tutorial system and give students a better understanding of the support they can draw on. It will also better reward and encourage good teaching – for example by ensuring that all applicants for jobs and promotion can demonstrate their teaching expertise. 

The package of improvements has been drawn up by a teaching task force team, which comprised academics from a range of subject areas and a representative from the Students’ Union. It consulted every part of LSE involved in teaching and learning, including student groups. The task force’s recommendations cover three main areas: improving the quality of teaching and academic support for students, supporting teachers and students and recognising and rewarding good teaching. 

It recognised that contact with permanent staff is a priority for students. The intention is that, except in exceptional cases, the maximum class size for Masters’ classes will be set at 15, which is the current maximum for undergraduate classes. 

The bulk of the extra money, £1.5 million has been set aside to employ about 25 more lecturers to ensure that class sizes can be reduced for the School’s 4,000 Masters’ students. The rest will be spent primarily on training and support for staff and students and for the encouragement of new technology in teaching. 

The office hour will be refocused so that teachers concentrate on giving academic feedback and advice to students, directing them to other support staff for non-academic matters. Graduate Teaching Assistants, while highly valued, will normally only be used at Masters’ level to supplement and support core teaching. 

To support teachers the School will spend time and money on stimulating innovation, extending training and improving the accuracy and timeliness of feedback from students. 

Good teaching will be better recognised and rewarded. All short-listed candidates for academic posts will have to produce evidence of their teaching skill and senior academics will observe the teaching performance of promotion applicants. LSE will also encourage more applications for financial bonuses to reward the best teachers.

http://www.lse.ac.uk/collections/pressAndInformationOffice/newsAndEvents/archives/2008/teachingtaskforce.htm 

Appendix 7
Number of postgraduate students between 2004/5 and 2006/7
	Year


	Full-time students
	Part-time students

	2004/05


	226,060
	306,570

	2005/06


	234,220
	311,150

	2006/07


	243,070
	316,320


Source: Compiled from UUK Higher Education Facts and Figures from 2006 to 2008.
� ‘Tertiary type A’ refers to traditional university degrees.





