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Executive summary 

Data on honours degree classifications have been systematically collected by the Higher Education Statistic Agency since the academic year 1994-95.  Data are analysed for higher education institutions in England, Wales and Northern Ireland only, since, because of the different structuring of the bachelor’s degree in Scotland, the approach to the award of honours is rather different and hence the data are non-commensurate.

A thirteen-year run of data is analysed for trends in respect of the award of ‘good honours degrees’ in 16 major subject areas and, separately, in 21 subject areas with consistently high enrolments, and which were relatively unaffected by the introduction of the Joint Academic Coding System [JACS] that was implemented from the start of the academic year 2002-03.  The analyses are differentiated by broad institutional type.

The overall picture is one of rises in the percentage of ‘good honours degrees’ which are at their strongest in the pre-JACS period, during which time the trends were steepest in the Russell Group of universities.  Post-JACS, the general picture is of a decrease in the rate of rise, and in some particular combinations of subject area and institutional type there has been a flattening-out or even a decline in the percentage of ‘good honours degrees’.

As would be expected from previous studies of the relationship between A-level results and degree classifications, institutions that attracted students with stronger A-level backgrounds tended to award higher percentages of ‘good honours degrees’ (i.e. first class and upper second class degrees combined).

There are a number of influences that are likely to have affected the award data.  Some may have tended to promote an upward trend in honours degree classifications, and some may have exerted influence in the opposite direction.  The effect of yet others is difficult to assess.  The analyses presented in this report point towards possible future studies through which the trends in awards might be further examined.  One possible area of investigation relates to the subject disciplinary norms pertaining to curriculum design and implementation, and also to the summative assessment of student work.

Trends in awards: an annual tussle

There are annual rituals in the UK when the outcomes of examinations of various kinds are announced.  Rises in grades stimulate the joining of battle between those who take the view that they are evidence that standards are slipping and those who see them as evidence for better teaching and more diligent learning.  These Manichaean disputations allow little scope for careful discussions of what might be causing the trends – in this report, honours degree classifications in higher education.  The situation is rather like the Shrove Tuesday ball game played in Ashbourne, Derbyshire, where two gaggles of players, the Up’ards and the Down’ards
 compete robustly – riotously, even – for as much as eight hours up and down a pitch that is three miles long (i.e. the town and its surrounding area).

‘Grade inflation’

Honours degree classifications have been rising since 1994-95, which was when the Higher Education Statistics Agency [HESA] began to collect such data from higher education institutions across the UK.  Claims are made that the data provide evidence that standards have been slipping across higher education (see, for example, Attwood, 2008) and that grades have been progressively inflated.

‘Grade inflation’ is perceived as a longstanding problem for education at a variety of levels and across national systems beyond the shores of the UK.  There has been a longstanding belief in some quarters of the US that grade inflation is endemic.  Adelman (2008) argues that this is due to increases in grades awarded in elite institutions and the disproportionate attention that such institutions command in the media.

There is a variety of definitions of ‘grade inflation’ in the literature (see Yorke, 2008, p.108ff).  Some are naïve; others acknowledge the complexity that is inherent in the construct.  Even if one defines grade inflation fairly neutrally in terms of an increasing divergence between the grade awarded and the actual achievement (with the former exceeding the latter), there are embedded assumptions about demographic equivalence, the baseline for measurement, the relationship between achievement and grade, and the stability of what is being measured.  Despite the use of ‘subject benchmarks’
 as points of reference for higher education curricula in the UK, the exercise of institutional autonomy undermines  the possibility of arriving at unambiguous conclusions as to the causes of changes in grading outcomes across the higher education sector.  There are simply too many variables in play.

The scope of the study

The persistent suggestions of grade inflation inject a political dimension into the issue of trends in awards.  Hence, despite the multiplicity of influences that bear on the trends, it is a worthwhile exercise to dig away at the data in order to see what the trends actually are, and to consider how they might be being influenced.  In the analyses that follow, only data from England, Wales and Northern Ireland are included.  The bachelor’s degree structures in Scotland differ from those elsewhere in the UK: honours are typically awarded in respect of an additional year’s study following the award of the bachelor’s degree without honours after three years of full-time study.  Hence the data from Scottish institutions are not readily comparable with those emanating from elsewhere in the UK.  Data from the Open University were also excluded because the tendency, in the pre-JACS period (but latterly declining), has been to record awards as ‘combined honours’.
This study, with its limitation to England, Wales and Northern Ireland, falls into three main parts.

· Part 1 presents the percentage of ‘good honours degrees’ (i.e. first and upper second class honours combined) awarded in 16 broadly aggregated subject areas, by broad institutional type
.

· Part 2 shows the trends over 13 years in awards for 21 selected subject areas, again by broad institutional type.

· Part 3 draws upon the evidence presented in Parts 1 and 2 in discussing, relatively briefly, aspects of higher education that may be influencing the observed trends.

The JACS categorisation of academic subjects

The way in which academic subjects are coded for the purposes of data collection is of significance to this study.

Academic subjects in the UK are currently categorised by HESA according to the Joint Academic Coding System [JACS], with the categorisation being possible at different levels of ‘granularity’.  In Part 1, the coarsest level of granularity – that of very broad subject clustering – has been used.  This allows the maximum number of such broad areas to be included.  In Part 2, the analyses have been conducted at the finer level of subject areas but are limited to those areas for which the dataset is sufficient: a number of prominent subject areas could not be included.  These methodological choices represent a preference for largish numbers in subject areas.   The finest level of granularity – that of the specific subject discipline – has not been used
, since at the level of the specific academic subject the numbers of awards are generally too small for robust conclusions to be drawn.  

At the start of the academic year 2002-03, JACS replaced the original subject codings (HESACODE) used by HESA.  The change had two facets: first, the subject classification was changed and, second, the outcomes of joint-honours and combined subjects honours degrees were roughly apportioned (as decimal fractions of an award) to the relevant constituent subject headings (they had previously been swept up into a composite grouping of combined programmes).  A tabulation of the relationship between HESACODE and JACS can be found at www.hesa.ac.uk/dox/jacs/HESACODE_JACS.pdf 
.

Part 1: Trends in ‘good honours degrees’, 1994-95 to 2001-02 and 2002-03 to 2006-07

The ‘good honours degree’ (an upper second [2.1] or a first class honours degree) is often taken as a yardstick of success, in that it opens doors to careers and other opportunities that would generally remain closed to graduates with lower classes of honours (i.e. lower second [2.2] and third class honours).  The third class honours degree is an endangered species, judging by the decline in the number of awards in that category.  Attention was therefore focused on the boundary between upper and lower second class honours, and the measure used was the percentage of awards above the boundary.  The same general methodological approach was adopted in respect of both the pre-JACS and post-JACS periods: for the great majority of the years in question, there had to be at least 40 awards per broadly aggregated subject area in an institution for a trend to be computed.  The discontinuity introduced by JACS into the runs of data meant that it would be inappropriate to attempt to calculate trends across the full span of the data.

Methodology

The percentage of ‘good honours degrees’ was calculated with reference to the total number of honours and ‘pass’ degrees awarded in 16 major subject clusterings, as provided by HESA
: 

100 x (N firsts + N 2.1s)

(N firsts + N 2.1s + N 2.2s + N thirds/pass)
This index omits unclassified degrees, since across the system there is a scattering of programmes that award degrees on only a non-honours basis (the number of these has diminished over time).  ‘Pass’ degrees are awarded to students whose achievements on an honours programme narrowly fail to satisfy the criteria for honours: this may be due to deliberately opting not to do the honours project or dissertation, and/or because performance in one or more curricular components falls below an acceptable standard.  For reasons of this kind, pass degree awards are included in the denominator of the ratio. (There is, in practice, some blurring arising from variations in institutional practice in the reporting with respect to the pass and unclassified categories, and consequently some error: however, the method chosen minimises this.)  The trend is computed according to the formula:

(% ‘good degrees’) = (m * year) + constant ,

with the trend being the slope [m] of this linear regression equation.  Its statistical significance depends on the closeness of the sequence of the data-points to a straight line (see Appendix 1 for an illustration).  The computed trends for the five-year post-JACS period are less likely to exhibit statistical significance than those for the preceding eight years because of the smaller number of data-points in the sequence.
In the post-JACS period many colleges (particularly those with broad portfolios of disciplines) became universities, and have been subsumed into the ‘new universities’.  The specialist institutions focus on Art & Design, Teacher Education and Agriculture (with some including Business Studies in their portfolios of offerings), and so the ‘specialist institutions’ group produced data relevant to only a few of the JACS-designated broad subject areas.  As with analyses undertaken on the pre-JACS data, some institutional mergers took place during the period in question: these are likely to have introduced some discontinuity into trends, thus reducing the possibility of the trends reaching statistical significance.  During the post-JACS period the University of Cambridge changed its system of reporting honours degree classifications.
The change from HESACODE to JACS means that there is an unavoidable discontinuity between the trends that were computed for the academic years 1994-95 to 2001-02.  

Results

Analyses previously reported (Yorke, 2008) showed that, across the eight years preceding the introduction of JACS, there was a general shift towards the upper end of the honours classification scale in England, Wales and Northern Ireland.  The trends however varied with broad subject area and institution (Figure 1).  The trend figure is the computed annual change in percentage points (of the percentage of ‘good honours degrees’) across the sequence of data-points
.

Unexpectedly, the rise was much stronger in the elite ‘Russell Group’ universities than in other institutions and, on the relatively limited evidence available from the Higher Education Statistics Agency regarding entry qualifications, there seemed to be no reason to conclude that entry qualifications constituted an important factor in the trend in honours degree classification (Yorke, 2008, p.92ff).  

Figure 1.  
Trends in the percentage of ‘good honours degrees’ awarded in the years 1995 to 

2002, by institutional type.
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ALL .91 .19 -.14 1.31 1.59 .64 1.42 1.33 .62 .56 .53 .63 .99 1.09 .53 .95

Coll .28 -2.09 -.05 -.02 2.56 .87 1.48 -.16 1.33 1.17 1.31 -.36 1.04 .85 1.03

New .86 -.09 .12 .25 .55 .19 1.29 1.10 .47 .26 .29 .26 .27 .32 .33 1.42

Old

NotR

-.03 .27 -1.19 1.26 1.74 .96 1.00 1.59 .53 .36 .09 .14 .97 .80 -.61 -.30

Russ 1.16 1.52 1.46 1.70 1.75 1.87 1.96 1.89 1.15 1.01 1.69 1.58 1.47 1.00 1.23

Key                      Rise, sig.05             Rise, ns       Fall, ns                     Fall, sig.05


Abbreviations

Coll = institutions not universities in 2002; New = universities designated as such following the 1992 Education Act; Old NotR = pre-92 universities, but not in the Russell Group; Russ = Russell Group universities.

Alli Med = Subjects allied to Medicine; Bio Sci – Biological Sciences; Agr = Agriculture & related subjects; Phy Sci = Physical Sciences; Mat Sci = Mathematical Sciences; Com Sci = Computer Science; 

Eng & T = Engineering & Technology; Arc = Architecture, Building & Planning; Soc Stu = Social Studies; Law = Law; Bus & Ad = Business & Administrative Studies; Mas Com = Mass Communication & Documentation; Lan = Languages; Hist & Ph = Historical & Philosophical Studies; Cre A&D = Creative Arts & Design; Edu = Education.

Figure 2 shows the percentage of good honours degrees awarded at the end of the academic year 2006-07, by broad institutional type.  This gives a point of reference against which the computed trends can be located.  It is evident that there is a relationship between this percentage and the institutional type.  Figure 2 is consistent with studies that show a correlation between A-level entry scores and honours degree classification (see HEFCE, 2003; 2005).

Figure 2.  
Percentages of ‘good honours degrees’ awarded in the summer of 2007, by 

institutional type.
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Abbreviations as for Figure 1, save that Spec = specialist institution.

Figure 3 shows the respective trends over the five-year period 2002-03 to 2006-07.  Compared with the results from the previous eight-year run of data (Figure 1), there is no strong pattern though, when all results are combined, the shift in the percentage of ‘good honours degrees’ tends to be upward.  In considering these results, it needs to be borne in mind that the numbers of awards relating to some cells in Figure 3 are quite small, and that too much should not be read into trends in such cells
.  A good example is Creative Arts & Design, where the bulk of enrolments are to be found in the new universities and the specialist institutions.  Hence the overall trend is determined mainly by the results from these institutions, with the other institutions contributing relatively little.

Figure 3.  
Trends in the percentage of ‘good honours degrees’ awarded in the years 2003 to 

2007, by institutional type.
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Abbreviations as for Figure 1, save that Spec = specialist institution.

Part 2: Trends in awards in specific subject areas, 1994-95 to 2006-07

In this Part of the study, attention is focused on 21 subject areas which appear to have been relatively little affected by the switch from HESACODE to JACS, and in which the number of awards had consistently exceeded 2000.  A judgement was made on the basis of the tabulation comparing HESACODE with JACS as to whether groupings of individual subjects had remained sufficiently stable to justify the analyses.

In four cases, there was a need to coalesce data from subject areas that were divided under HESACODE and/or JACS:

· Psychology (not solely as social science) and Psychology (without a significant element of biological science) – divided under HESACODE, combined under JACS as Psychology.

· Electrical Engineering and Electronic Engineering – divided under HESACODE, combined under JACS as Electronic & Electrical Engineering.

· Business Studies and Management Studies – combined under HESACODE, divided under JACS: labelled in this report as Business & Management Studies.

· Law – subdivided differently under HESACODE and JACS, is treated in this report as a unitary subject.

In two subject areas the number of awards in early years did not reach the criterion of 2000:

· Nursing, for which in 1994-95 the numbers in the three selected countries of the UK totalled 1811.

· Media Studies, whose numbers only reached 2000 in 1999-2000.

Both subject areas are of sufficient contemporary interest to justify their inclusion in the analyses.

A major feature of the switch from HESACODE to JACS (noted earlier) was the rough separation of awards under the ‘Combined’ heading and their relocation under the component subject areas.  This caused a very sharp drop in the numbers of awards recorded as ‘Combined’, and a rise in the number of awards recorded under named subject areas.  The disaggregation of ‘Combined’ awards seems to have had a marked effect in some subject areas (e.g. upwards in Business & Management Studies and English Studies, but downwards in Training Teachers), but seems to have left other subject areas relatively unaffected – probably because students tend to enrol on single honours programmes in these subject areas (e.g. Fine Art; Design Studies; Electronic & Electrical Engineering).  Enrolment on single honours programmes will be determined in some cases by the need for the programmes to fulfil professional and statutory body requirements
.  

It is not known how individual institutions responded to the change in coding from HESACODE to JACS.  The pattern in the data hints that a few institutions were slow to recode ‘Combined’ awards under specified subject areas.  The data for the academic year 2002-03 may be less reliable because of variable response to the need for institutions to come to terms with the new coding system.

Methodology

For each of the selected subject areas, the percentage of awards was calculated in respect of the four classes of honours degree (first; upper second; lower second; third/pass) and of the ‘good honours’ awards.  The percentage of ‘good honours’ awards was broken down by institutional type and represented graphically
.  Where numbers of awards fell below 200 per institutional type, the data-points have been omitted from the graphs, and hence there are in places examples of apparent data discontinuity.

The numbers of awards, by institutional type, have also been recorded, since these collectively provide a window on the changing academic landscape of higher education in England, Wales and Northern Ireland, and also constitute necessary reference-points for the interpretation of the award data (in both Parts 1 and 2 of this study).

The post-1992 university group (flagged as ‘new universities’ in tabulations and graphs) is unavoidably problematic, since during the 13-year period of the data many colleges gained university status.  For the purposes of this Part of the study, this group has been taken to include all those institutions that had become universities by the time that award data were recorded for 2006-07.  This left some institutions in the ‘colleges’ group even though they were not particularly different from those in the post-1992 group.  Other ways of dealing with the transition of colleges to universities are possible, but no way is without methodological and analytical disadvantages.  In analysing datasets that have been assembled for other purposes, methodological compromises are unavoidable.

To add to the challenge of dealing with institutionally-referenced data, a number of institutions underwent changes such as mergers or demergers.  Some institutions disappeared, and new institutions entered the data-frame.  Analyses at the ‘macro’ level are likely to be relatively unaffected by such changes.  Of course, the changes introduce some ‘noise’ into the analyses, but this noise is likely to be swamped by signals of reasonable magnitude.  The more the awards data are subdivided, the more likely it is that perturbations in the composition of individual institutions will have a noticeable effect.  An analogy can be made with the FTSE 100 index on the London Stock Exchange, whose composition changes marginally from time to time as companies reach, or cease to meet, the criteria for inclusion in the ‘top 100’ companies
. 

It should be noted that analyses of honours degree award data necessarily exclude students who had not completed a whole degree programme when the award data were submitted to HESA.  Non-continuation of studies varies with both institutional type and subject area, and the present analyses were unable to take this into account.  An assessment of student success referenced against entry qualifications would need a study of the general kind adopted by HEFCE (2003; 2005), though with adjustments that took into account the entry qualification ‘tariff points’ adopted by UCAS
.
Results

A brief outline of the analyses by subject area is given in Table 1.  Note that the ranges in column 2 are not necessarily representative of the ends of the 13-year span of data, and the peaks in numbers of awards (column 4) are not necessarily to be found in academic year 2006-07.  With the exception of Business & Management Studies, the subject area labels are those used in JACS.

Table 1
Summary of the analyses of the award of ‘good honours degrees’ in 21 



subject areas.

	Subject area
	% ‘good’ degrees over all HEIs (range)
	Comment on % ‘good’ degrees
	Peak no. of awards overall
	Numbers of awards

	Nursing
	53.1 to 57.6
	Broadly stable and similar percentages across all institutional types.  
	10789
	Numbers have climbed steeply, save in Russell Group where they are small.

	Biology
	52.8 to 64.1
	Percentage roughly correlated with institutional type, tending to rise over time (though slight fall recently in Russell Group).
	4132
	Numbers fairly steady across institutional types.

	Psychology
	62.5 to 68.4
	Strong correlation of percentage with institutional type; relatively high percentages.
	10583
	Numbers increased markedly over the years.

	Chemistry
	46.6 to 61.1
	General rise immediately pre-JACS; flat post-JACS.  Weak relationship between percentage and institutional type.
	3366
	Numbers declining over the years.

	Mathematics
	48.7 to 62.8
	Upward trend in percentage.  
	4309
	Numbers strongly differentiated by institutional type.

	Computer Science
	44.4 to 50.8
	Relatively low percentages, with some correlation with institutional type.  Percentages essentially flat in new universities.
	17587
	Numbers rose to a peak around 2004, then declined.  Differentiated by institutional type.

	Civil Engineering
	41.6 to 60.9
	Tendency for percentages to rise, albeit erratically by institutional type.
	2765
	Some decline in numbers since 1990s.

	Mechanical Engineering
	42.5 to 61.8
	Rise pre-JACS, essentially flat post-JACS.
	3254
	Numbers flat.

	Electronic & Electrical  Engineering
	42.6 to 56.5
	Modest rise in percentages over time.
	4993
	Numbers flat with a hint of a recent decline.


Table 1, ctd.
Summary of the analyses of the award of ‘good honours degrees’ in 21 



subject areas.

	Subject area
	% ‘good’ degrees over all HEIs (range)
	Comment on % ‘good’ degrees
	Peak no. of awards overall
	Numbers of awards

	Building
	41.9 to 57.0
	Rise pre-JACS, essentially flat post-JACS.
	3659
	Decline in numbers during 1990s, thereafter essentially flat.

	Economics
	49.8 to 61.9
	Slight tendency to rise.
	6139
	Numbers essentially flat, though level raised post-JACS (perhaps because of splitting combined awards).

	Sociology
	48.6 to 56.3
	Slight tendency for a rise in percentages.
	5935
	Slight rise in numbers, though level raised post-JACS (as for Economics).

	Politics
	53.3 to 68.8
	Tendency for a rise in percentages.  Differentiation by institutional type.
	4956
	Flat pre-JACS.  Sharp rise post-JACS, probably attributable in part to splitting combined awards.

	Law
	49.1 to 55.9
	Essentially flat run of percentages.  Differentiation by institutional type.
	13772
	Flat pre-JACS.  Sharp rise post-JACS, probably attributable in part to splitting combined awards.

	Business & Management Studies
	44.0 to 49.8
	Essentially flat run of percentages.  Differentiation by institutional type.
	24961
	Rise in numbers over time, accentuated post-JACS, probably because of splitting of combined awards.

	Accounting
	33.9 to 49.9
	Modest rise in percentages pre-JACS; essentially flat thereafter.
	4799
	Flat pre-JACS.  Sharp rise post-JACS, probably attributable in part to splitting combined awards.

	Media Studies
	49.5 to 60.1
	Modest rise in percentages pre-JACS; essentially flat thereafter.
	5511
	Numbers steadily increasing from a very low base.

	English Studies
	65.0 to 73.6
	Essentially flat run of percentages overall, but masks differential trends in institutional types.
	10139
	Modest rise in numbers over time, accentuated post-JACS, probably because of splitting of combined awards.

	Fine Art
	55.5 to 63.4
	Very modest upward trend in percentages; percentages much the same in different institutional types.
	3672
	Slight rise in numbers pre-JACS; flat post-JACS.

	Design Studies
	50.6 to 56.9
	Very modest upward trend in percentages; percentages much the same in different institutional types.
	12574
	Steady increase in numbers.

	Training Teachers
	46.9 to 57.8
	Upward trend pre-JACS; essentially flat post-JACS.  Little differentiation by institutional type.
	10128
	Erratic.  Peak in 1998-99, then decline in numbers till 2003-04, thereafter a rise.


The results of the analyses are presented in greater detail as a series of graphs which are collectively labelled as Figure 4.  Whereas the graphs of the percentage of ‘good honours degrees’ are presented to a common scale in order to facilitate comparison, those relating to the numbers of awards are not.  The numbers of awards in different subject areas range so widely that a common scale would have rendered indistinct some of the differences in the less popular subject areas.

Figure 4
Graphs of (a) the percentage of ‘good honours degrees’ and (b) the 

numbers of awards, by broad institutional type for 21 selected subject areas.

Note:

The breaks in the graphs signify the transition from HESACODE to JACS.
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Part 3: Possible influences on trends
Figure 4 shows some marked differences in the award profiles of different subject areas.  With due caution regarding the breaks due to the implementation of JACS and an acknowledgement that all-HEI trends do not convey variation related to institutional type, notable features include the following.

· The percentage of ‘good honours degrees’ in Nursing, Fine Art and Design Studies varies relatively little with institutional type.  In many other subject areas (e.g. Psychology; Business & Management Studies) the variation by institutional type is marked.  There is – not unexpectedly – a fair degree of consistency with Figure 2, which dealt with major subject clusterings.

· Some subject areas (e.g. Psychology; English Studies) tend to award a high percentage of ‘good honours degrees’, whereas in others (Computer Science; Accounting) the tendency is for the percentage to be relatively low.

· Subject areas vary in respect of the general run of their awards of ‘good honours degrees.  In some, the trend is essentially flat (Nursing; Computer Science; Business & Management Studies) whereas in others there has been a sustained rise (Civil Engineering; Electronic & Electrical Engineering; Politics).  In yet others, a rise in the percentage of ‘good honours degrees’ in the pre-JACS period has flattened off in the JACS-based quinquennium (Chemistry; Mechanical Engineering; Building; Accounting: Media Studies; Training Teachers).

The question that observations such as these prompt is ‘Why?’.  Factors exerting influence may include the kinds of institution in which particular subject areas are prominent, the entry qualifications of students, where on the theory/practice spectrum a subject area is located, and the norms of subject disciplines.  The answers are not to be found by scrutinising the statistics – a point that is discussed later.

There are many possible contributing influences on the percentage of ‘good honours degrees’, and it is naïve to collect them together under a blanket condemnation of ‘grade inflation’ when the trend is upwards.

Rises in the percentage of ‘good honours degrees’ may be attributable to, inter alia:

· Improvement in teaching quality.  Over the years, the enhancement of teaching in UK higher education has been encouraged in a variety of ways – for example, the requirement that institutions produce teaching and learning policies; the introduction of postgraduate certificate programmes in learning and teaching for (especially) new and/or experienced staff; quality assessments and reviews; and the introduction of the National Student Survey.

· Increased student diligence.  This may reflect a concern on the part of students to get a degree award (typically an upper second class degree) that will open doors to employment and other opportunities that would otherwise remain closed.  Students may have become more proficient in study skills because of institutional initiatives focused on student support.

· ‘Strategic’ students (i.e. students who opt for modules in which they can expect to obtain a high level of return – measured in terms of grading – for their investment of effort: see Johnson, 2003, for an example).  A growth in the availability of information about students’ performance on modules may have been a contributory factor in student choice.

· Learning outcomes and explicit criteria. If students know clearly what is expected of them, they will focus their work so as to achieve the best result they can.  One can interpret such behaviour as that of rational actors (who, it might nevertheless be argued, are behaving in a short-termist or tactical manner rather than strategically).  Quality assurance considerations have been instrumental in focusing on the need for assessments to be as explicit as possible, and for a close alignment between curricular content, pedagogy and assessment (Biggs and Tang, 2007).
· Marking methodology.  Where both are potentially available, ‘menu marking’ (Hornby, 2003) against multiple performance criteria does not always produce results equivalent to more holistic assessments.  If the ‘menu’ is applied with a bias towards generosity, then a kind of ‘rounding-up’ may occur in component marks, leading to a drift upwards in the overall mark.  The effect of varying the marking methodology is, however, a topic that would benefit from further study.
· Increased use of coursework (using the term in a broad sense).  Coursework can, if tasks are well constructed and rendered relatively secure from plagiarism and other forms of cheating, lead to a better indication of student attainment than can formal examinations.  Coursework has been shown to give rise to higher marks than such examinations (Bridges et al, 2002; Simonite, 2003; Yorke et al, 2000).  A broadening of the range of coursework demands could also be a contributory factor.

· Changes in award algorithm.  ‘Benchmarking’ of award outcomes against cognate institutions has shown on occasion that students may be being disadvantaged compared with their peers.  Institutions have on occasion felt it appropriate to adjust the way in which awards are determined in order to fall into line with their comparators.  Such adjustments are more likely to edge classifications upwards than downwards.

· League tables.  ‘Good honours degrees’ figure in a number of ‘league tables’, or rankings, of UK institutions.  Institutions for which a league table position is deemed to be of significance in marketing are perhaps particularly susceptible to the implicit pressure to boost their position, and assessment practice – not necessarily at the level of the institution – may be influenced despite the attentions of external examiners. 

Student achievement, as indicated by the honours degree classification, may be adversely affected by 

· Distractions from teaching.  The roughly quinquennial Research Assessment Exercise [RAE] is a potent influence on institutional activity.  The increasing expectations laid on academics to be entrepreneurial may be another influence.

· Student part-time employment.  The evidence suggests that a low level of part-time employment whilst studying full-time is not deleterious to academic performance, but that higher levels can have an adverse effect.  (See for example Brennan et al, 2005; Pascarella and Terenzini, 2005).

There is some ambiguity about the effect of some changes on student achievement, since what may have a positive effect in one context may have an adverse effect elsewhere.  Two examples are:

· Shift in institutional provision (e.g. course or departmental closures).  RAE outcomes that have been relatively poor in some universities have led to the closure of departments and/or the reassignment of staff to other academic areas.  In the case of science-based subjects, this may have led to a concentration of the most able students in a smaller number of institutions, with other students shifting into applied or combined programmes, perhaps in other institutions. 

· Entry profiles of students.  As well as the preceding point, entry profiles evolve with governmental and/or institutional policy.  Demographic projections, such as that of Bekhradnia (2006), are harbingers of future shifts which could have consequences for institutional award profiles.

The evidence in this report shows that, although the current of rising percentages of ‘good honours degrees’ is broadly continuing to flow, the more recent results point to some subject areas in some institutional types for which the direction of flow is reversed.  This is particularly noticeable in the Russell Group of universities, where the strong upward trend over the period 1994-95 to 2002-03 has been reversed in a number of subject areas.  The reasons for the shifts in trend cannot be determined from the data – further study is needed to identify whether there are any particular influences at work: ‘ceiling’ and/or norm-related effects on grades, ‘regression towards the mean’, and perhaps concern by markers about grade inflation could be making a contribution.

An underlying issue is that of academic standards.  These evolve over time, in response to developments in subject areas, expectations of the higher education system, and so on.  A truly self-evaluating institution keeps a watch on its performances and how these relate to its aims and objectives: for the purposes of this report, the particular performance in question (the honours degree classification) is the summation of a host of student achievements
.  These, in turn, can only be interpreted against curricular expectations, pedagogy and assessment methods, both within the institution and between institutions.  The potential of benchmarking activity, on both an intra-institutional and an inter-institutional basis, is readily apparent.

There is always a temptation to look for a simple causality for rising (or falling) grades.   If ‘the cause’ can be identified, then ‘the problem’ can be fixed.  However, the discussion in the preceding section indicates that grade-outcomes are susceptible to influences of varying kinds which in turn have varying provenances.  There is no simple sectoral ‘fix’, since the multiple influences will have weights that differ according to the context.  It is likely that a rising trend in an institution whose entry profile reflects a strong commitment to widening participation arises from a different concatenation of influences than a similar trend in research-led university.

The kind of analysis presented in this paper can be undertaken within the institution, though some cohort numbers will be too small to permit statistically robust conclusions to be drawn.  This may not matter greatly, since institutional self-evaluation is inherently formative and hence tolerant of a lower level of reliability than would be needed for summative judgement.  Institutional self-evaluation, done properly, is not an easy option but a demanding and intellectually rigorous activity.

The graphs of the percentages of ‘good honours degrees’ show considerable variation between subject areas.  Some of this variation can be attributed to differences between institutions in the subject areas they offer, and in the consequent distribution of students between them.  Some may reflect the norms of subject disciplinary communities: Yorke (2008) for example presented evidence regarding the ways in which student work is graded, and the kinds of assessment task that are set will also have an influence.  If there is to be a greater understanding of assessment outcomes, then there is a need for studies of the ways in which subject disciplinary communities design and implement curricula, and also approach summative assessment of student achievement.  These studies need to be undertaken both within and across subject communities.  The statistical analyses presented in this report provide evidence of variation, but cannot provide explanations of it.  A more qualitative, culture-oriented approach is needed.  This could involve a number of the Higher Education Academy’s Subject Centres, chosen to be representative of the range of subjects on offer in contemporary higher education in the UK.

As regards the honours degree classification, the academy in general is, metaphorically, visually challenged.  At the battle of Copenhagen, the one-eyed Nelson famously asserted his ‘right to be blind sometimes’: the academy surely cannot adopt a similar view regarding assessment and its outcomes.
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Appendix 1

The statistical significance of a trend

The statistical significance of a trend depends on the closeness of the data-points to a straight line.  In Figure A1, the computed upward trend (the ‘m’ in the regression equation) for Mathematical Science is marginally greater than that for Engineering & Technology.  However, the greater amount of zigzag in the data-points making up the former means that the upward trend is less robust, statistically, than that of the latter.  Of course, the trend relates only to the data-points displayed: there is no way of telling from the data where the next data-point in each sequence might lie.  Observers of once-booming house prices and stock markets will be only too aware of the force behind the financial services’ warning that past performance is no guarantee of future success.

Figure A1
An illustration of the statistical significance of a trend.
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Appendix 2: Percentages of ‘good honours degrees’ by subject area and institutional type
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65.8

64.9

65.7

66.3

67.4

68.4

Russell Group

74.7

74.9

77.9

79.0

78.0

81.4

83.6

83.4

81.6

83.1

86.0

85.9

86.6

Old Univs, not Russell Group

68.0

67.8

68.6

71.4

70.4

71.2

71.7

75.1

76.1

74.1

71.6

74.8

75.6

New Universities

54.6

53.7

51.6

52.2

51.9

51.7

51.6

53.1

52.1

53.4

54.8

55.5

57.6

Chemistry

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

48.9

48.4

46.6

48.3

52.3

53.7

55.9

59.5

61.1

60.3

60.5

59.8

60.5

Russell Group

52.3

53.7

51.2

55.2

56.3

58.1

65.0

66.2

66.9

65.3

66.4

64.7

63.4

Old Univs, not Russell Group

46.8

44.4

43.4

43.7

50.9

49.1

49.6

54.4

58.0

59.6

56.6

55.5

60.6

New Universities

46.2

45.4

43.8

43.8

47.1

50.4

46.1

51.3

50.8

51.8

53.6

53.5

53.8

Mathematics

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

48.7

50.4

50.5

52.3

52.2

55.6

57.7

60.3

61.3

61.1

61.7

61.8

62.8

Russell Group

53.2

54.0

54.7

56.0

57.4

60.4

63.3

64.4

67.3

65.0

64.3

65.4

64.4

Old Univs, not Russell Group

40.2

44.6

41.2

46.9

42.7

50.1

50.7

54.0

52.8

55.2

57.7

57.3

60.0

New Universities

49.4

50.5

53.5

49.3

50.1

46.5

49.5

55.2

56.1

58.4

58.8

54.5

62.4

Computer Science

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

45.1

45.0

44.4

46.1

46.2

46.3

47.2

50.4

49.9

50.8

50.3

50.1

49.5

Russell Group

49.5

51.8

53.0

52.2

55.2

56.2

59.6

61.6

62.6

64.2

65.8

64.5

65.6

Old Univs, not Russell Group

43.8

47.1

45.8

48.0

46.0

48.8

51.5

53.3

54.1

55.9

55.5

57.6

55.6

New Universities

44.7

43.2

42.2

44.2

44.1

43.2

43.2

47.1

45.9

46.5

45.4

44.8

44.4

Colleges

48.0

48.6

46.9

46.5

Civil Engineering

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

42.2

41.6

44.6

45.0

47.6

47.8

47.5

55.2

55.9

56.7

60.6

59.7

60.9

Russell Group

46.7

43.9

49.5

49.1

50.9

53.5

57.8

63.1

62.6

60.8

66.6

64.7

64.8

Old Univs, not Russell Group

38.1

44.1

39.4

41.8

46.7

45.1

45.7

56.0

51.2

60.7

59.2

55.2

59.3

New Universities

39.9

38.1

42.2

43.0

44.6

42.9

38.1

46.4

49.9

50.0

55.6

56.4

56.9


[image: image17.wmf]Mechanical Engineering

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

44.8

42.5

43.4

45.8

48.2

50.1

51.4

55.9

58.4

61.2

61.2

61.8

60.0

Russell Group

45.8

44.8

48.3

51.5

52.5

55.8

57.3

63.3

67.0

68.8

63.2

63.5

64.7

Old Univs, not Russell Group

46.1

45.3

45.7

42.7

46.0

44.1

52.1

52.2

54.6

62.9

61.4

65.1

58.2

New Universities

43.4

39.2

38.6

42.5

45.4

48.6

45.0

52.3

55.0

56.3

61.0

58.7

57.6

Electronic & Electrical Eng

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

42.6

43.0

45.0

46.3

48.6

49.5

47.8

53.2

52.0

52.4

55.3

54.7

56.5

Russell Group

46.7

50.1

51.0

53.7

56.7

56.4

57.0

57.7

58.5

59.5

62.0

63.3

63.7

Old Univs, not Russell Group

41.2

40.8

44.8

40.5

46.9

47.7

46.4

54.4

50.5

53.8

56.4

53.8

57.0

New Universities

41.6

41.0

43.0

45.7

46.0

47.5

44.4

51.3

49.3

47.1

50.2

49.3

50.9

Building

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

41.9

43.3

46.0

48.9

48.2

49.6

51.7

55.4

57.0

55.0

52.7

55.3

55.2

Old Univs, not Russell Group

53.1

55.6

56.2

56.6

61.0

61.2

60.7

65.6

61.2

62.8

62.2

62.4

62.6

New Universities

39.9

42.0

44.4

47.4

46.1

47.4

49.9

53.5

56.4

53.5

51.0

54.2

53.0

Economics

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

49.8

51.2

50.8

50.7

49.8

52.4

52.0

55.4

58.0

58.4

59.6

61.9

61.1

Russell Group

65.6

64.9

63.9

65.9

66.7

68.0

68.8

69.9

68.9

70.7

69.6

69.9

72.6

Old Univs, not Russell Group

49.2

48.6

48.2

47.7

45.4

54.1

51.7

53.5

55.9

56.6

59.0

61.4

59.0

New Universities

35.3

38.1

39.1

38.0

35.5

36.3

34.9

37.2

41.2

38.1

38.1

45.7

41.6

Sociology

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

48.6

50.1

49.3

51.5

49.3

51.6

52.6

52.8

55.3

55.9

55.8

55.4

56.3

Russell Group

61.3

61.8

61.5

64.7

60.9

66.7

67.5

65.3

70.2

73.9

73.8

74.1

73.0

Old Univs, not Russell Group

57.6

59.1

56.4

58.5

55.0

56.9

59.1

58.3

62.8

61.7

57.5

58.4

63.5

New Universities

43.6

44.7

45.0

45.9

44.4

46.3

47.2

47.8

47.9

47.6

46.7

46.9

48.1

Politics

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

54.1

53.3

53.8

59.6

56.3

59.3

63.2

66.1

66.4

67.2

67.1

68.7

68.8

Russell Group

67.2

67.4

68.7

77.0

74.7

74.8

79.6

81.7

80.8

80.6

79.4

80.9

80.8

Old Univs, not Russell Group

59.7

59.7

59.1

63.0

58.4

59.1

64.5

66.0

65.2

63.3

62.3

64.3

64.9

New Universities

44.6

41.6

42.8

45.0

40.9

44.9

44.8

45.9

47.4

49.6

49.4

53.4

53.4

Law

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

49.1

49.2

53.1

50.7

51.3

50.4

51.4

55.4

55.1

55.4

54.8

55.8

55.9

Russell Group

66.1

66.4

66.5

67.1

68.0

67.6

71.2

73.6

74.2

73.5

71.7

74.7

75.8

Old Univs, not Russell Group

56.0

54.2

55.2

55.2

55.9

54.9

57.2

59.4

57.3

57.2

58.1

60.3

62.3

New Universities

35.8

36.1

43.2

38.9

38.9

37.9

36.5

41.2

40.5

42.3

41.2

40.2

40.4


[image: image18.wmf]Business & Management Stds

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

47.3

45.7

44.0

46.0

45.7

46.3

48.1

49.8

49.2

48.3

48.8

48.5

48.6

Russell Group

63.7

68.8

66.2

69.2

70.6

71.6

75.2

75.0

73.0

71.9

71.9

72.3

68.5

Old Univs, not Russell Group

66.0

62.0

63.0

62.2

60.7

60.8

61.2

63.3

62.8

60.1

63.1

59.9

58.5

New Universities

44.1

42.2

39.8

41.6

40.9

41.2

42.8

44.1

42.6

42.2

41.2

41.3

42.6

Colleges

42.4

28.4

32.3

34.3

27.3

37.7

31.5

35.6

31.2

36.0

36.9

37.6

35.0

Accounting

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

36.8

33.9

36.4

40.6

41.1

41.4

43.8

47.4

49.9

46.3

47.1

49.0

48.3

Russell Group

57.5

56.0

52.4

53.3

56.8

51.4

59.5

58.9

61.1

59.7

65.2

65.8

64.5

Old Univs, not Russell Group

45.8

46.0

36.8

50.6

55.2

55.6

50.3

53.1

53.2

55.8

52.5

53.3

52.0

New Universities

30.7

26.7

33.0

35.5

33.3

35.0

37.4

42.4

44.8

38.4

39.4

40.6

41.1

Media Studies

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

51.7

49.5

50.6

54.2

58.4

54.7

56.0

59.1

59.4

57.3

59.8

58.9

60.1

Russell Group

86.1

85.1

83.4

Old Univs, not Russell Group

64.0

72.6

67.3

69.7

70.8

68.8

New Universities

47.3

48.2

51.5

49.9

56.7

53.0

55.2

57.8

55.8

54.9

56.6

54.9

57.2

English Studies

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

68.0

65.0

68.2

69.7

67.4

69.3

69.8

73.6

69.5

69.5

70.0

70.0

72.8

Russell Group

78.1

78.3

78.8

82.0

83.8

85.4

86.2

89.5

85.8

86.0

88.2

88.1

88.9

Old Univs, not Russell Group

68.9

67.3

74.6

73.7

72.9

75.0

76.5

79.9

78.7

77.1

76.7

76.2

78.7

New Universities

56.9

51.4

54.0

56.2

51.1

52.8

52.6

54.8

53.8

54.9

54.3

54.1

57.0

Colleges

61.9

57.3

60.3

55.0

51.3

57.1

55.2

53.6

52.2

52.4

52.6

55.6

56.0

Fine Art

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

56.2

56.1

55.5

56.0

56.3

58.3

57.4

59.8

58.3

58.7

60.9

61.8

63.4

Russell Group

76.2

69.9

74.7

69.1

78.6

Old Univs, not Russell Group

57.6

48.9

51.8

54.9

55.2

55.5

59.4

56.5

56.9

65.4

66.8

New Universities

55.8

55.0

53.3

54.4

55.4

57.9

56.7

59.5

58.7

58.7

60.2

60.8

61.6

Colleges

55.1

59.1

57.6

61.4

57.8

57.7

59.2

56.1

58.6

55.1

62.6

61.2

60.6

Design Studies

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

51.7

50.6

51.6

51.7

52.6

52.5

53.3

54.2

54.5

55.3

56.1

56.9

55.3

Russell Group

69.9

67.0

63.7

Old Univs, not Russell Group

44.8

43.2

44.3

49.7

49.2

46.7

51.5

57.3

56.7

53.3

59.8

60.3

New Universities

52.9

51.8

51.7

52.2

53.4

53.5

54.4

54.1

53.8

55.1

56.3

55.9

54.5

Colleges

46.4

49.3

53.5

50.6

50.1

49.2

52.9

55.6

53.9

55.2

54.6

59.4

56.3

Training Teachers

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

46.9

49.1

48.8

52.8

52.3

56.1

57.2

57.8

55.6

57.0

56.6

57.1

57.2

Russell Group

63.4

71.8

69.3

82.9

80.4

78.4

40.3

Old Univs, not Russell Group

56.5

56.8

55.9

63.8

60.7

62.8

62.1

63.3

63.9

62.0

63.1

55.0

53.7

New Universities

44.8

47.2

47.5

50.3

49.6

53.3

54.6

57.0

56.3

54.8

54.9

56.9

56.5

Colleges

43.2

46.0

45.3

49.7

51.2

58.9

60.3

54.2

56.1

60.2

58.6

57.8

59.5



Appendix 3: Awards by subject area and institutional type
[image: image19.wmf]Nursing

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

1811

2464

3129

3635

4072

4854

5782

6686

7794.3

8219.3

10010.5

10789.2

10458.7

Russell Group

171

208

445

342

540

580

1090

1198

1201

1193

2081

1865

2194

Old Univs, not Russell Group

261

424

532

616

701

989

995

979

1335

1386

1959

2244

2144

New Universities

1109

1711

1984

2440

2704

3097

3389

4241

4802.5

5226.7

5450.8

6288.2

5837.7

Colleges

270

121

168

237

127

188

308

268

455.8

413.7

519.7

392.0

283.0

Biology

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

3313

3575

3860

3594

3620

3785

3830

3336

3854.4

3931.4

4044.3

3940.9

4132.0

Russell Group

903

1013

1156

1126

1137

1193

1289

1251

1353.7

1314.2

1416.5

1360.7

1384.8

Old Univs, not Russell Group

982

1166

1249

1167

1189

1220

1311

1096

1245.5

1389.8

1296.2

1199.2

1231.3

New Universities

1412

1372

1427

1246

1233

1314

1209

975

1210.3

1198.8

1309.8

1348.6

1491.0

Psychology

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

4746

5597

5864

5916

6558

7027

6900

7041

7993.7

8674.0

9584.5

10320.5

10583.8

Russell Group

1190

1244

1282

1286

1372

1325

1382

1455

1659.2

1783.3

1917.7

1917.0

1942.0

Old Univs, not Russell Group

1449

1632

1738

1809

1817

1873

1943

2081

2232.0

2590.0

3022.5

3319.3

3247.0

New Universities

2066

2678

2803

2772

3349

3807

3567

3454

4045.0

4197.3

4556.2

4981.0

5262.0

Chemistry

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

3291

3366

3055

2700

2965

2898

2762

2722

2528.0

2383.0

2372.2

2186.0

2310.5

Russell Group

1261

1330

1239

1115

1306

1340

1278

1324

1197.2

1094.5

1141.7

1121.3

1144.7

Old Univs, not Russell Group

988

949

940

794

888

778

832

842

782.5

692.5

607.0

641.3

676.0

New Universities

1026

1085

867

769

766

776

651

556

540.5

588.7

618.3

416.8

484.5

Mathematics

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

2963

2913

2700

2956

3262

3215

3298

3334

3951.8

3980.0

3778.7

4108.8

4309.5

Russell Group

1569

1569

1427

1650

1884

1855

1877

1955

2189.7

2245.3

2174.2

2438.3

2454.0

Old Univs, not Russell Group

861

877

780

812

920

969

1026

977

1140.7

1176.5

1094.7

1214.3

1324.5

New Universities

532

455

492

489

447

391

390

402

558.2

504.6

461.8

418.3

499.8

Computer Science

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

7364

8165

8324

8939

9270

9953

11431

12532

16318.8

17587.5

17506.5

16443.6

14312.3

Russell Group

1046

1182

1235

1360

1483

1549

1653

1822

2266.8

2415.2

2351.7

2126.7

1877.7

Old Univs, not Russell Group

1225

1449

1472

1559

1741

1781

2146

2224

3376.2

3479.0

3728.5

3507.7

2885.2

New Universities

5039

5484

5544

5934

5917

6492

7508

8377

10427.4

11411.7

11187.7

10623.8

9346.0

Colleges

144

50

73

81

129

131

124

109

248.3

281.7

238.7

185.5

203.5

Civil Engineering

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

2619

2765

2691

2715

2709

2284

2175

1921

1877.3

1819.8

1990.8

1849.5

2168.5

Russell Group

965

1083

1087

1072

1135

962

913

819

848.5

821.7

808.7

798.2

978.7

Old Univs, not Russell Group

535

569

492

483

422

399

328

341

321.0

315.2

333.0

425.8

411.2

New Universities

1114

1113

1112

1150

1152

923

934

761

707.8

682.0

842.2

621.5

775.7


[image: image20.wmf]Mechanical Engineering

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

2860

3024

3173

3254

3132

3043

3114

3005

2922.3

2887.2

2858.8

3040.5

3173.3

Russell Group

945

954

1058

1158

1145

1094

1184

1014

964.5

924.0

992.7

1043.8

1133.8

Old Univs, not Russell Group

640

739

776

784

737

737

700

776

658.3

627.8

568.8

670.7

687.0

New Universities

1263

1310

1315

1264

1206

1172

1170

1154

1215.5

1217.3

1173.8

1235.0

1248.0

Electronic & Electrical Eng

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

4162

4420

4371

4239

4489

4226

4511

4745

4993.7

4972.0

4722.7

4699.5

4284.7

Russell Group

907

943

918

890

964

922

995

942

1344.2

1364.8

1346.2

1268.3

1203.7

Old Univs, not Russell Group

1060

1010

1060

958

1045

1047

1038

980

1197.2

1278.3

1128.8

1067.7

956.8

New Universities

2163

2423

2350

2335

2423

2202

2429

2760

2395.3

2244.8

2179.0

2255.5

1988.7

Building

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

3621

3659

3351

3202

3024

2663

2364

2361

2273.8

2198.5

2042.0

2289.0

2410.5

Russell Group

136

139

130

118

112

95

98

82

82.5

66.8

84.7

63.8

74.5

Old Univs, not Russell Group

369

403

486

438

390

410

366

372

362

321.5

308

388.5

421.5

New Universities

3055

3117

2714

2618

2486

2114

1870

1876

1792.3

1779.2

1636.3

1821.7

1886.5

Economics

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

4319

4441

4364

3954

4055

4204

4325

4247

5644.5

5775.3

5996.8

6139.0

5892.8

Russell Group

1429

1592

1542

1322

1378

1287

1361

1527

2335.0

2410.7

2589.2

2714.5

2435.7

Old Univs, not Russell Group

1364

1464

1394

1389

1527

1528

1639

1689

2026.7

2088.2

2263.8

2165.7

2275.5

New Universities

1523

1385

1428

1240

1150

1375

1325

1031

1273.7

1269.2

1140.2

1252.8

1178.7

Sociology

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

3742

3238

3685

3682

4000

4408

4415

4457

5590.8

5159.5

5328.8

5717.7

5935.0

Russell Group

403

401

442

535

558

615

597

763

999.3

942.2

1200.8

1157.5

1132.2

Old Univs, not Russell Group

781

734

863

843

918

915

1001

942

1286.5

1230.2

1445.0

1463.8

1304.8

New Universities

2530

2013

2299

2199

2423

2698

2691

2719

3236.2

2887.8

2609.0

2971.5

3369.7

Politics

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

2774

2871

2936

2913

2843

2874

2767

2541

3813.5

4164.8

4558.7

4828.7

4956.3

Russell Group

546

598

581

768

744

837

877

858

1312.3

1640.0

1897.0

1915.7

1946.0

Old Univs, not Russell Group

936

1005

1063

992

1064

1153

1029

1021

1616.5

1631.2

1843.7

1972.7

2023.8

New Universities

1276

1262

1292

1153

1035

884

861

662

884.7

893.7

818.0

940.3

986.5

Law

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

8580

9224

8859

8851

9222

9348

9305

9262

10766.3

11344.7

12180.8

12919.8

13772.7

Russell Group

2691

2822

2804

2697

2830

2843

2783

2886

3438.7

3557.7

3763.3

3972.5

3863.8

Old Univs, not Russell Group

1666

1981

1975

1836

1944

1985

2043

2107

2495.5

2545.5

3020.5

3224.5

3510.3

New Universities

4173

4377

4041

4279

4410

4474

4437

4228

4789.2

5207.5

5357.5

5688.3

6382.8


[image: image21.wmf]Business & Management Stds

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

12924

14982

15675

15234

16546

16860

17914

17272

23791.7

24434.3

24262.3

24586.2

24961.0

Russell Group

769

812

865

918

1160

1245

1385

1525

2324.8

2422.2

2710.0

2752.8

2802.2

Old Univs, not Russell Group

1349

1778

1973

2071

2425

2456

2778

2811

4171.8

4558.3

4778.7

5011.3

5224.5

New Universities

10456

12079

12438

12014

12741

12928

13576

12669

16603.3

16712.8

16142.5

16220.2

16285.8

Colleges

557

313

399

230

220

231

241

267

691.7

741.0

631.2

601.8

648.5

Accounting

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

3110

3273

3227

2974

3173

3189

3238

3287

3842.2

3968.2

4465.7

4547.2

4799.8

Russell Group

464

441

466

458

593

590

629

640

765.5

840.8

901.5

1021.3

1073.3

Old Univs, not Russell Group

467

554

555

470

464

543

571

559

844.0

772.7

873.8

990.5

845.5

New Universities

2152

2247

2193

2029

2099

2033

2016

2067

2213.7

2327.7

2657.8

2512.0

2862.7

Media Studies

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

741

1077

1140

867

1436

2111

2356

2749

4180.8

4653.7

5256.2

5378.2

5511.0

Russell Group

24

27

26

35

34

28

38

27

214.2

156.0

148.7

211.3

326.7

Old Univs, not Russell Group

77

163

172

103

165

165

183

275

520.7

586.5

747.8

831.2

873.8

New Universities

395

596

674

635

1075

1717

1999

2394

3152.7

3575.2

4038.7

3998.3

3979.2

English Studies

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

5324

5206

5472

5329

5727

6508

6623

6333

9387.4

9677.0

10118.3

10139.8

9712.9

Russell Group

1795

1658

1780

1802

1783

1914

1905

2004

2649.2

2681.0

2776.3

2777.5

2714.3

Old Univs, not Russell Group

1651

1562

1541

1482

1600

1935

2065

1992

2536.0

2662.5

2936.8

2983.7

3092.2

New Universities

1587

1738

1844

1636

2005

2300

2327

2169

3774.0

3935.6

4009.4

4001.5

3600.1

Colleges

291

248

307

407

339

359

326

168

428.2

397.9

395.8

377.1

306.3

Fine Art

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

2639

2844

2951

3063

3184

3450

3330

3263

3588.8

3535.1

3598.2

3582.3

3672.3

Russell Group

76

84

157

168

150

156

166

206

230.0

192.2

217.0

209.0

273.5

Old Univs, not Russell Group

196

176

250

284

336

346

377

290

374.8

425.5

463.3

399.5

446.8

New Universities

1835

2057

2072

2134

2267

2449

2337

2382

2523.3

2441.9

2441.5

2456.7

2430.8

Colleges

532

469

472

477

431

499

765

385

460.7

475.5

476.3

517.2

521.2

Design Studies

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

6870

8041

8608

9111

9525

9656

10330

10688

11400.2

11746.2

12267.4

12574.9

12488.1

Russell Group

0

0

109

102

102

98

90

131

142.3

173.8

249.8

227.2

207.2

Old Univs, not Russell Group

137

230

331

305

457

575

614

540

682.0

733.5

845.8

870.0

916.2

New Universities

5599

6510

6801

7165

7283

7331

7667

7956

8547.1

9012.0

9347.6

9594.4

9526.1

Colleges

1134

903

1367

1539

1683

1652

3007

2061

2028.7

1826.9

1824.2

1883.3

1838.7

Training Teachers

AY94-95

AY95-96

AY96-97

AY97-98

AY98-99

AY99-00

AY00-01

AY01-02

[JACS]

AY02-03

AY03-04

AY04-05

AY05-06

AY06-07

All HEIs (E+W+NI)

8648

9679

9188

9951

10128

7809

7442

7308

4919.1

4203.3

4856.1

5541.5

6137.9

Russell Group

574

372

336

410

414

128

130

296

380.0

101.0

48.0

41.7

52.0

Old Univs, not Russell Group

991

1321

1143

988

1015

689

773

643

364.2

292.8

315.8

308.0

334.5

New Universities

4527

5435

5221

6338

6601

5068

4722

4724

3075.9

2762.5

3163.8

3679.8

4161.9

Colleges

2556

2551

2488

2215

2098

1924

1817

1645

1099

1047

1328.5

1512

1589.5


� People who were born on opposite sides of the Henmore river.


� See � HYPERLINK "http://www.qaa.ac.uk/academicinfrastructure/benchmark/default.asp" ��www.qaa.ac.uk/academicinfrastructure/benchmark/default.asp� .


� Medicine, Dentistry and Veterinary Studies are not included in this analysis because the norm in these subject areas is to award first degrees without honours.  Combined programmes are heterogeneous.  As recorded in HESA statistics, they were considerable in number before the implementation of JACS: since JACS the number of awards recorded under the ‘combined’ heading has tailed off because such programmes were notionally divided between component subject areas.


� Save where there is no difference between the two most fine levels of granularity.


� Accessed 6 February 2009. Other relevant documentation can be found at � HYPERLINK "http://www.hesa.ac.uk/index.php/content/view/158/" ��www.hesa.ac.uk/index.php/content/view/158/� (also accessed 6 February 2009).


� Medicine & Dentistry, Veterinary Studies, and Combined awards were not included.  The first two do not typically award the bachelor’s degree with honours, and the last both lacks definition and became largely unused when JACS was implemented.


� Thus an upward trend of 1.52, say, would imply that the percentage of ‘good honours degrees’ had risen by 1.52 percentage points per year across the run of data, according to the regression equation.


� Numerical data relating to Part 2 of this study indicate where cell numbers are particularly low: they can be found in Appendix 3.


� However, this influence may be only partial in the analyses reported here, in that some programmes will fall under professional body accreditation (e.g. single honours in the area of Computer Science) and others not (e.g. Business combined with Information Technology).





� The actual numbers can be found in Appendix 2.


� The current number of companies in the FTSE 100 is actually 103.  





� See � HYPERLINK "http://www.ucas.com/students/ucas_tariff/tarifftables/" ��www.ucas.com/students/ucas_tariff/tarifftables/� (accessed 5 February 2009).


� The same applies, mutatis mutandis, to the higher education sector as a whole.





