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1.  Aims of the project

The following table shows the project’s aims and comments on progress, as considered by the project’s Steering Group on 10th July 2002.

	Aim
	Comment

	To work in 16 departments in four north-west universities to build curriculum, teaching, learning and assessment practices that systematically enhance students' employability
	All six) colloquia held. Annual reports for 2001 and 2002 received from 16 depts.

	To validate a powerful, complementary account of the nature of employability that is well grounded enough to have sector-wide impact and which will pervade our work on aims (1) and (3).
	214 interviews done. Data analysis in process.

Survey data from 2269 first and final year students largely analysed.

Report produced on pilot study of ten unemployed graduates.

	To use all of this work in a model for curriculum development that we will disseminate in paper form and through our electronic knowledge-building network (KBN) in order to stimulate continued change throughout the higher education system as a whole
	Website now contains 10 project papers. More will be added over the next 9 months. The three planned conferences have been run and post-conference notes have been circulated.


We claim that project aims have been fully met.
2.  Project objectives and contracted deliverables

The following table shows the project objectives and comments on progress, as considered by the project’s Steering Group on 10th July 2002.

	Objective
	Comment

	1. To work closely with 16 target departments in the partner universities in order to design, test and refine curriculum changes which are based upon our understanding, skills, efficacy belief and strategic thinking model of higher education for employability.
	See Aim 1.

See also Evaluator's report 

	2. To publish guidance to the sector as a whole on good practice in programme design and curriculum building for employability.
	See Aim 3

	3. To produce a report on the significance of self-efficacy and strategic thinking in graduates' workplace success. This will involve close study of 100 recent alumni of the four partner universities, and of their employers.
	A paper has been submitted to Studies in Higher Education and we will develop the theme in the book to appear in 2003.

	4. To have sector-wide impact by using the design and validation work (objectives a and c) to provide the sector with a design specification for curricula that enhance employability.
	There has been a lot of national interest in what we're doing, which positions us well to get the contract to form the HEFCE’s Enhancing Student Employability co-ordination team. PK and MY are on the LTSN Generic Centre’s employability advisory group and PK has presented Skills plus thinking to the EC’s Research directorate’s expert group on research and higher education. A book will be published by Routledge.

	5. To publish a concise, well-based account of the nature of graduate employability that extends and consolidates current thinking. This will provide a more secure basis for development work that can make a system-wide difference to curriculum, learning, teaching and assessment practices.
	

	6. To disseminate the findings and outcomes of the project regionally, nationally and internationally through our KBN website, networking with other projects in the HEQE Innovations Programme, and through other presentations, seminars, conferences and print media in a style that helps the sector to take up the models of good practice, guidance and advice swiftly and effectively.
	All of these methods have been used. 

Our post-project impact depends considerably on whether we are able to find funding to continue our work nationally. 


At the time of writing the paper submitted to Studies in Higher Education (objective 3) had been accepted for publication in 2004. Two of the project team — Knight and Yorke — are members of the team that has been given HEFCE’s contract to constitute the Enhancing Student Employability Co-ordination Team (ESECT, objectives 4 and 5)). The project has not been able to secure further funding and so post-project impact (objective 6) is dependent upon the arrangements in place to make findings available to interested parties in the next couple of years (see sections 3 and 5, below).
We claim that project objectives have been fully met.
The following table shows the project deliverables and comments on progress, as considered by the project’s Steering Group on 10th July 2002.

	Outcomes and deliverables
	Comment

	Well-supported, conceptually-advanced programme-level innovations in curriculum, learning, teaching and assessment for employability in sixteen university departments.
	See Aim 1, above.

	Engagement of employers in better specification of the nature of graduate employability
	Mainly done by interviews with employers ‑ 117 completed.

	The establishment and maintenance of the knowledge-building network website on employability and the USES model, which will be a significant resource for the higher education sector and those with interests in graduate employability issues.
	Web site up and running in August 2000. Material regularly added to it. Money has been found to support the website for two years after funding finishes.

	Four high profile papers or reports identified by objectives 2-5, above, which will contain audit templates, development tools and good practice notes, amongst other things.
	Over-achieved — see Table 2.

Publications will continue to appear in print and on the web into 2004.

	Two national conferences and one regional conference on curriculum design for self-efficacy, plus engagement in Innovations Programme networking.
	Done

	Submission of four papers to academic journals and 'feedout' to networks such as ILT and SEDA
	Over-achieved.

Publications will continue to appear in print and on the web into 2004.


We complement this with a list of publications and papers on the website in August 2002. As noted above, more will be added. We therefore claim that all projected deliverables have been delivered. 
Publications
You may use Adobe's Acrobat software to view these documents. 
Click on the applicable bullet to view/download the document. 
	Project Papers/Notes:

	


	Complex learning: why it matters, what it is and how it may be stimulated & supported in higher education

	


	Dweck on self-theories

	


	Employability in the first cycle of HE 

	


	Employability through the curriculum, June 2002

	


	External evaluator’s final report 

	


	Evaluator's Report, Summer 2001

	


	Higher education and employability - some views from unemployed recent graduates

	


	Introduction to the project

	


	Innovation in education for employability: notes from the 13th June 2002 conference

	


	Notes from an invitation conference, 7 June 2001

	


	Skills+ assessment and employability

	


	Tuning the undergraduate curriculum

	


	Using educational research in course design and delivery: employability and transferable skills

	Publications:

	


	Change thinking, change practices: A guide to change for heads of department, subject centres and others who work middle-out

	


	Defining and addressing employability: a fresh approach

	


	Employability and good learning

	


	Employability through the curriculum (paper presented to EAIR)

	


	Work-related learning and the first cycle of higher education

	
	


3.  Communication and dissemination practices

1. The team has run three conferences: a national invitation conference aimed at key people in HE teaching and learning matters; a regional conference to bring together those in the North-West with an interest in employability; an open national conference that added perspectives from an ESRC research project and work in progress in UMIST. Notes connected with the conferences were circulated to participants and have all been placed on the project web site.

2. Dissemination has also taken place by involving a representative range of departments in the North-West, who have become ambassadors within their universities for project thinking. The impact is particularly marked at Liverpool John Moores University, where a PVC has become taken with the contribution the project has been making to the university’s thinking.

3. An active publication programme has brought the project to the notice of academic staff in the UK and beyond — it is mentioned in papers that are summarised in the EC’s STRAT-ETAN report xx. This has led to references in the Times Higher Education Supplement and in the UUK booklet Enhancing Employability, Recognising Diversity. Good contacts with other researchers in the field (Lee Harvey, Director of the Centre for Research into Quality) have made the project known to other academics, while contacts with the LTSN Generic Centre have given it a high profile in relevant parts of the  and containing contributions from colleagues in participating departments.

4. The web site has been regularly updated and contains all project papers and publications. It will be maintained for two years after the project’s demise.

However, the team considers that good dissemination strategies work best when there is a clear, powerful message to communicate that can appeal to academic staff with problems to tackle and little time and money to expend on them. 

The development of tools and routines to help the implementation of project strategies also made dissemination easier.

Finally, the project team came with strong and extensive networks in the policy, practitioner and regional communities, which meant that new networks did not have to be established from scratch.

4.  Evaluation

External evaluator’s reports

The project contracted Dr. Alan Wright, Director of Director of Undergraduate Studies at the Université du Québec as external evaluator. He delivered two reports, one in 2001 (Appendix 1) and the second (Appendix 2) for the final Steering Committee meeting of 12th July 2002. His view was that:

“The Skills plus project can be considered an unqualified success. In just two years the project leaders have managed to bring on board a large number of academic departments in an effort to work curriculum change and enhancement in the area of employability. Academic staff from a large variety of academic and professional fields have participated with enthusiasm in the development of new strategies to enhance their programmes. Many academics have given freely of their time with little promise of tangible reward for their contributions. Project leaders have performed well as stewards and administrators as they made excellent use of resources and organized fruitful workshops and conferences. Data collected from graduates has contributed to our knowledge regarding the preparation of our students for the world of work. The project has lead directly to a number of significant publications which are both practical and academically sound. Shortcomings of the project are a function of the limited time frame (two years) and resources than any fault in terms of management or academic orientation.”

His reports are at http://www.open.ac.uk/vqportal/Skills-Plus/publications.htm and copies are appended to this end-of-project report.

Quality of materials produced

The evaluator made no direct comment on the materials produced, although his 2002 report says that they have ‘made an important contribution to the project itself and to the literature of higher education’ (p. 7).
There are appreciative comments about the materials in the June 2002 reports from participating departments.
We might infer that the materials prepared for publication are high quality from the fact that all have been accepted for publication, mainly in high-status journals or high-status publishers.

Effectiveness and impact of the project

The evaluator’s reports confirm that the project has been effective, although he points out that the project would have had much more impact had there been continuation funding for several years to allow the project’s ideas and principles to be scaled up and worked through with students. In other words, the project was as effective as it could possibly be in the circumstances but its potential has not been realised because that would take years of support for larger-scale activity.
Lessons learned which are of value to future HEFCE initiatives

1. The evaluator seems to be suggesting that HEFCE might review the practice of sponsoring short-term activities on complex topics that could benefit from years of investment.
2. The project team believes that its impact has been greater than is often the case because the project comprised senior staff with established and internationally-recognised expertise in the field, who also had good national networks and expertise in working with departments and teachers. It was not reliant upon less experienced project officers but capitalised directly on expertise of a different order. It was more demanding of these senior staff than many such projects are but the results speak for themselves. However, this approach is an expensive one.

3. A flexible approach to the management of project tasks, which largely relied on contracting tasks out on a fee-for-service basis, allowed the project to get so many interviews and questionnaires completed on time. This approach combines flexibility and reach. The team concluded that traditional employ-a-project-officer approaches would have severely limited the project’s achievements.

4. The involvement of a diverse set of subject departments from the start was a considerable asset to the project. It leaves a legacy in four universities.
5.  Continuation strategy and associated activities

Further project activities

None. Funding has ended and the project, as a project, finished with it. 

The ideas do continue, as described in section 3.

End-user access to project achievements

The slew of published papers, the forthcoming book and the maintenance of the web site until 2004 ensure that there will be easy access to project thinking, tools and achievements. It will be recalled that project papers are written in non-technical language that make them accessible to a wide audience. Publication papers are usually written in more academic ways.

Networking and information provision for colleagues interested in the project 

See ‘End-user access’, above.

HEFCE’s Enhancing Student Employability Co-ordination Team is influenced by the project and will represent its work until its demise in 2005. The LTSN Generic Centre is also an advocate of project thinking and will encourage the 24 LTSN subject centres to work on implications for subject-specific practices.
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Appendix 1. First annual report from the external evaluator.
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Introduction

The Office of Instructional Development and Technology of Dalhousie University (Nova Scotia, Canada) was contacted to act as External Evaluator of the Skills plus Project.  The OIDT submitted a preliminary report towards the end of June, 2001.  The chief external evaluator, Alan Wright, joined the Skills plus team on July 2nd in Manchester to find out more about the project as it continues to develop. This updated report is based on a review of the Skills plus print documentation, conversations with Skills plus researchers and professors involved in the project, participation in the University of Manchester meeting in July, a review of the pertinent employability literature, and our experience with career preparation and skills development programmes in Canada and the United States.  I have tried to draw out what I consider the significant features of Skills plus. I am convinced that the Skills plus project holds a great promise, but I have also raised some questions for consideration as the project unfolds. I hope that this document will serve to stimulate further reflection and action regarding the subject of employability skills in Higher Education in general and regarding the Skills plus project in particular.

The Skills plus project represents a promising approach to enhancing the quality of higher education in the UK. The research project is conceptually stimulating and structurally sound. It draws successfully on the energies and abilities of several excellent researchers, the resources of four universities, and the active participation and involvement of staff from more than a dozen academic departments. The project promises to develop a unique, original perspective on the advancement of employability skills and student self-efficacy in HE.

My overall enthusiasm for the orientation and interim accomplishments of the research are slightly tempered by a touch of realism with respect to aspirations and expectations: a two-year project may lay down the foundation, but the challenge to build on this base will remain when the funding runs out. Though Skills plus promises to accomplish a great deal in a short time, it would be interesting to be in the position of tracing subsequent developments and activity in the years to come. This report, then, includes observations and reflections on the successful first year of the project. It poses some questions and makes some suggestions for future directions.

Skills plus: Employability in Higher Education

Project purpose, means, aims

The essential purpose of Skills plus is to enhance HE graduates’ learning and employability. The marriage of these two terms is one of the keys to the success of any such project. My experience in the North American context is that the proponents of many “career development” or “transition to work” projects neglect the notion that these are actually learning projects. Academics opposed to what they would consider an overemphasis on the utilitarian mission of HE may be won over (or at least ‘neutralised’!) by the constant reminder that student learning is enhanced in a scheme such as Skills plus: it is not a matter of sacrificing traditional disciplinary goals to satisfy the demands of eventual employers. 

The project is necessarily partially based on the assumption that HE can affect beliefs and approaches: “This ‘Skills plus’ model rests, of course, on the assumption that the higher education curriculum can make a difference to beliefs and approaches.” (Tuning, 6)  

The two means of achieving the essential purpose of the Skills plus project are, first, collaborating with subject departments in HE on curriculum design (so that their undergraduate programmes help students to learn well and enhance their employability in the process) and, second, doing research to improve understanding of what graduate employability signifies in the workplace. Working with subject departments to impact curriculum design is, in my view, an excellent way to approach the practical implementation of new concepts. At the same time, an investigation of current realities in the workplace provides an important means of gaining up-to-date insights on employability in the world of work.

The five aims listed by project researchers on the web site and in the project documentation are all valid and commendable, though some may be proving more elusive than others. The first is to disseminate a view of HE infused with the results of a study of what employability means in the workplace. In my observation, this aim  represents one of the biggest challenges to the researchers. My information would suggest that the project leaders are finding it difficult to identify graduates and supervisory personnel in workplace settings. Consequently, interviewing is behind schedule. Project leaders have identified this issue, however, and have taken steps to modify their strategy to gather information from the workplace setting. It remains to be seen whether the project will be able to reach the first of its stated aims.

The second project aim is to work through departments in any discipline to help them “tune” curriculum with a view to enhancing learning and employability. I like the strategy of working with approximately four academic departments in four universities to design “user-friendly changes” to their degree programmes. This ‘subtle pedagogical revolution’ taps into the traditional structure of the university, promising change that is at once dynamic and authentic.

The third aim builds on the second, suggesting that the project advocates building on departmental strengths rather than “displacing” current orientations. This aim is astute, as it takes into account university structures, institutional culture, and limited research timelines.

The fourth aim states that the project will concentrate on “low cost, high gain” developments, facilitating change by providing support for programme enhancement at the departmental level. Not only is this aim achievable, but departmental reports would suggest that participating units have made good progress to this end.

The last of the five aims is to establish virtual and face-to-face networks of academic staff interested programme modification designed to enhance learning and employability. Electronic communications and face-to-face sessions indicate that this objective has been reached.

The aims established for the project were thoughtful, appropriate, and realistic. And the second year of the project should build nicely on year one. While significant progress has been made towards the realization of most of the aims, the workplace investigation on employability represents the biggest single challenge for project leaders. 

It is important to note that the project does not aim to provide academic staff with the tools to evaluate skills development: “The project has not been funded to develop ways of reliably grading skills and qualities.” (Tuning, 4.) At Dalhousie University (Canada) we have introduced “skills transcript” courses over the last three years. Starting with only a dozen undergraduate courses, the number has risen to over 180 courses Skills courses listed in the academic calendar for the year 2001-2002. As this initiative (actually part of the Dalhousie Career Portfolio project) began, there were many debates among academic staff as to how they would evaluate and grade skills development in their classes. Would they be forced to turn to a system whereby one set of marks was tabulated for traditional academic performance and another set for skill development? The answer, finally, was ‘no’! The faculty decided that any course designated as ‘skills rich’ would, by definition, fully integrate the learning of skills with the learning of content. Any student obtaining a ‘high’ grade (defined as a B in our context) would be deemed to have developed the skills designated as part of the course objectives. The Dalhousie reasoning was, of course, that one cannot claim skills to be an integral part of programme learning without specifically recognising that they are a component of the design and evaluation of the course. Perhaps this issue could be the subject of debate after the initial two-year period of the project.

Departmental impact

The Skills plus project is structured to make an impact at the departmental level.  This orientation holds much potential to effect change because of the department’s key position in institutes of higher education.  The project encourages departments to look at their entire HE programmes but: 

…we do not ask departments to change the subject matter they teach.  [This means] thinking about learning, teaching and assessment experiences and considering the ways in which they are distributed across the three or four year programme.”(Tuning, 7.)

The Manchester meeting of July, 2001, featured oral and written reports from several of the participating departments. Approaches to the project differed significantly from one department to another. I believe these differences were expected by those who designed the project, and the ‘variations on a theme’ certainly came as no surprise to this evaluator. In the end, the essential richness of the Skills plus project will lie in the varying ways in which the participating departments have taken up the challenge. That said, every department should be required to make a very succinct, clear statement on their accomplishments to date (in March of 2002) and to clearly and concisely lay out their employability action plan for the years that follow. 

Entitlements: teaching, learning and assessment encounters

What is new about the Skills plus approach is that it concentrates on process rather than outcomes.  Instead of identifying learning outcomes beforehand, the project identifies the entitlements that students should experience during their programmes. (Tuning, 14.)  Consequently,  “…learning outcomes tend to look after themselves when learners engage with worthwhile content through a variety of well-conceived learning, teaching and assessment processes that provide occasions for strategic thought and consideration of self-theories.” (Tuning, 8.) 

The official project literature does not refer to outcomes but entitlements.  This distinction may make a difference in how the success of the project is viewed. Yet individual departments have submitted reports (at the Manchester meeting, for instance) in which the notion of learning outcomes figures prominently. Is the distinction important? Should project leaders attempt to encourage the concept of “entitlement” and continue to downplay “outcomes” ? Perhaps this is a misinterpretation by your evaluator, but it may be worthwhile to raise this issue in the months to come and to seek consensus. 

Programmes inspired by the Skills plus approach are likely to convey five key messages to students (as well as others interested in programme development).

They include the importance of the four USES elements ( U nderstanding of subject, S kills (subject-specific and generic),  E fficacy beliefs, and S trategic thinking), as illustrated below,
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the development of student ability to identify, develop, and articulate skills and accomplishments, the importance of self-theory, the importance of persistence, and the advantage of ‘problem-working’. The whole notion of ‘conveying messages’ to the student is central to the success of the Skills plus programme. My experience in the North American context and my reading of the literature would suggest that HE does a relatively poor job of making the implicit objectives of the curriculum explicit to the student. These five ‘messages’ of the Skills plus programme should be tracked. The Manchester meeting in July revealed that some departments have adopted this strategy. My recommendation is to ask all participating departments to report on measures undertaken to ensure that these ‘messages’ are articulated clearly and often to students enrolled in their programmes.

Student awareness of learning and employability

“Knowing” students are those who are aware of their learning, can articulate their learning, and therefore have strong claims to employability.  Portfolios are one good way to achieve “knowing” students.  In the Canadian context we have found portfolios to be an excellent vehicle to articulate one’s skills, strengths, and achievements. The Dalhousie Career Portfolio project is one example. Dalhousie has created credit courses designed to coach students in the development of their portfolios. Is the promotion of the portfolio approach beyond the scope of the Skills plus project? In the case of most participating departments, it probably is. On the other hand, at least one academic department aims to support its graduates in formulating their c.v.’s. Perhaps departments could be encouraged to further explore the portfolio option in the final months of the project and beyond.

Employability decomposed

The project defines the Skills plus approach to employability as follows:

“The concept of employability is decomposed into a collection of qualities and skills whose purposes are to assist in thinking about the concept and to provide a framework (but not a ‘tick-box’ checklist) against which skills audits and assessments of student performances can be made.”  (Employability, 1.)

My reading of the project development thus far suggests that participating departments differ greatly in terms of their views on the centrality of the list of 39 skills and abilities provided by project leaders. Some departments have made great use of this list, while others seem to have rejected its use. Perhaps the first group of departments deems it important to clearly pinpoint a well-defined set of skills it is attempting to develop among its students. Perhaps the latter group, on the other hand, wants to avoid the ‘decomposition‘ of employability, opting rather for a ‘holistic’ concept. While I think that individual departments can demonstrate Skills plus progress regardless of their specific use of the ‘prescribed’ skills list, project leaders would do well to evaluate and describe the eventual use and place of the list of 39 skills in their final report.

Sustained focus

The June 7, 2001, Colloquium notes posted on the website provide further insight into the orientation of the project.  The project has a number of recurring themes and one of them is the fact that for a Skills plus initiative to be successful, a sustained effort over the entire academic programme is required.  Seminars at the beginning of a programme or capstone courses at the end that assume the acquisition of these skills supply neither the progression nor the sustained reinforcement of the key messages necessary to the enhancement of the malleability of a student’s self-theory.  

…a curriculum that encouraged malleable self-theories and discouraged entity theories would be doing a lot to help people approach life in ways that suit employers – and others too. (June 7 notes, 2.)

The programme approach, which I favour as a ‘global’ approach, is an important feature of the Skills plus design. In my view, many otherwise excellent innovations in North American HE suffer from the fact that they are not adopted by academic departments. Rather, they depend on individual ‘buy-in’ by ‘early adopters’. This open-ended approach can be successful, and many technology-based curriculum modifications rely on the efforts of individuals scattered across the institution for their success. But the departmental approach has many advantages. Departmental structure is well established in academe. And university students tend to quickly identify themselves with an academic specialisation. The most promising way to make a positive impact on the educational experience of the undergraduate is to reform his or her programme. Skills plus encourages academic staff to fine-tune, to tinker, to enhance and, in some cases, to rethink aspects of the total departmental offerings. Given the often entrenched positions of various faculty members, even the ‘fine-tuning’ of a given course of studies can present huge obstacles. But Skills plus is on the right track. The progress reports presented in Manchester indicated that all participating departments were ready to rethink at least some elements of their programmes. My recommendation for project leaders is to track, as far as possible within the constraints of the project, the approaches to curriculum change engendered by the project. I can already imagine a table or chart comparing the key characteristics of the various approaches to curriculum change. This aspect of the project could turn out to be quite useful.

Academic staff, the Skills plus approach, and professional development

Norman Jackson (June 7 notes, 45) makes some very interesting comments. While he applauds Skills plus for its “holistic” view of the individual learner and states that the approach is “enlightened in recognising that there are many valid outcomes from a well-designed and motivating curriculum that are not easily defined, quantified and measured”, he also feels that there is “a gap between such enlightened thinking and the capacity of many academics to embrace such thinking and translate it into practice”.  

He also poses a good question: “Where is the capacity to help academic staff acquire the knowledge and skills necessary for this approach to curriculum/assessment design?” (46)

Does Dr. Jackson’s question reach beyond the objectives of the project?  Perhaps, but it would seem an important question for future consideration.

My experience in small group discussion with academic staff involved in the project would suggest that this project represents a significant staff development challenge. It is a ‘way into’ staff development. Although the project objective is to enhance the learning and the employability of the student body through curriculum change, this aim can only be achieved through a rethinking of one’s approach to teaching, learning, and assessment. How might the important outcome (that of professional renewal and development) be measured? My suggestion would be to invite participating academic staff to complete a brief questionnaire or reflective self-report on their own development as those who formulate and implement the Skills plus reforms.

Self-theory (self-efficacy)

Efficacy is an important term in the context of the Skills plus project. It is defined as follows: “Perceived efficacy refers to beliefs in one’s capabilities to organise and execute the courses of action required to produce given attainments.” (Employability, 4.)

Further, “The USES approach sees personal qualities as having a pervasive influence on the acquisition of subject understanding and of a range of skills, and ultimately on employability.”  (Employability, 7.)

The concept of self-efficacy is at the heart of Skills plus.  “It is not enough to have a repertoire of cognitive, social, emotional and behavioural sub-skills – one has to be able to integrate them and have a belief system that facilitates this integration when facing the myriad challenges thrown up by the world.” (8)  The addition of this element to the employability model addresses the issue of the students’ willingness to put into practice what they know.  It is one thing to have the skills, another to not be afraid to use them. 

For many academic staff participating in the Skills plus project, self-efficacy is an elusive concept. In conversation with several staff members at the Manchester meeting, I determined that making sense of the concept, understanding how it related to specific elements of the curriculum, was a challenge to project participants. But academic staff are, indeed, grappling with the concept. Even if they find it easier to define the place of communication skills, for instance, in their programmes, it is worthwhile struggling to grasp the implications of the ‘higher order’ notion of ‘self-efficacy’. This process relates to a strength of the Skills plus project in the sense that it is conceptually strong. A leading Canadian instructional developer has identified the most effective approach to staff development as being one which helps academic staff to better understand the nature of learning. The Skills plus programme promises to facilitate such an understanding among its participants. Measuring the acquisition of this concept among academic staff would be a huge challenge, but it is perhaps worthy of investigation.

If a fundamental purpose of HE is the training of subject specialists, and if specialised training in a subject is only one of 39 skills in the Skills plus list, are we normally only doing 1/39th of what should be our job?   Obviously not.  HE Institutions also explicitly target many other aspects, particularly in the “Core Skills” category.  But Yorke and Knight are saying that, in the end, self-theory (self-efficacy) may be among the most influential aspects of all.  And this is the ultimate goal of Skills plus: to introduce a “small pain, big gain” plan that will bring to the forefront the fact that who we think we are as learners plays an enormous role in our educational decisions as well as our employability. If the university is to produce employable graduates it must foster malleable self-theories in its students.  If that is in fact what universities are supposed to do.

What is higher education for?

This brings me to my next observation; one discussed in “Transforming Higher Education”.  In discussing the ways we perceive quality in HE (exceptional, perfection, fitness for purpose, value for money, transformation), Harvey and Knight conclude that “Students are not products, customers, consumers, service users or clients – they are participants.  Education is not a service for a customer (much less a product to be consumed) but an ongoing process of transformation of the participant.” (7)  I agree that the experience of higher education is a transformative one, even that it should be a transformative one, but long gone are the days when a university could stand firmly on the grounds of “for the betterment of humankind”.  There are too many demands, too many people demanding specific outcomes (such as employability) to stop there.  Perhaps it’s simply a matter of going one step further.  Universities exist for the betterment of their students so that the students might be employed and contribute to society.  I believe that this is where Skills plus is going.  The assumption is that “better” people make better employees.  “Better” in the sense of being open to learning new things, believing in themselves, that is, the elements listed under Personal Qualities.  Key Skills in Higher Education: Background and Rationale also treats the question “What is Education For?” (7- 15) Once again, debating the rationale behind Skills plus, communicating these ideas, and discussing their merits and applicability, are all worthwhile goals of the project. Measurement of their impact will likely be indirect.

What do employers want and do they know it?

Do employers recognise these “employable” graduates when they read their résumés or interview them?  Research suggests that, in the end, 

Employers claim to be seeking a range of ‘transferable skills’, but their recruitment practices indicate that they are very concerned with status.  Harvey et al (1997) found that those recruiting graduates … were more likely to ‘narrow down the choice on the basis of spurious criteria such as A level grades, degree classification, or reputation of higher education institution. …

Harvey et al pointed out that such practices are unlikely to target the ‘transformative employees’ organisations need. (Drew, 22) 

Skills plus may be somewhat lacking, in the end, in terms of verifying what  employers want. Perhaps the most ambitious element of this programme is the attempt to redefine employability based largely on employee thinking. The next few months will be critical in terms of taking the pulse of the employer. If Skills plus leaders are unable to investigate this question as far as they had hoped, perhaps they should undertake a summary of past research in the UK and integrate that into project orientations. 

Two problems with employability

Yorke and Knight identify two problems with employability that should probably be taken into consideration by the Skills plus project:

· “tokenistic” thinking – if all of the skills are neatly packaged and categorized, we risk  “trivialising them and dis-integrating them from the curriculum.  Put colourfully, in such circumstances key skills – and, by extension – employability are being ghettoised” (4)  

· in the desire for an institution to have good graduate employability “numbers”, the distinction may not be made between any job and a graduate job.
“There is a danger that maximising the score will become more important than fulfilling the educational aim that students should leave with a rich collection of employment-oriented understandings, skills and attributes.“ (4)

Even if participating departments have not addressed this issue formally, many are aware of the fact that they must avoid a simplistic calculation of skills acquired as if they were counting inoculations administered or doses of medicine provided.

Non-employed graduates

I think that it is significant that the Skills plus initiative includes a “study of employability as perceived by recently appointed graduates and their co-workers” rather than senior managers.  The Steering Group meeting minutes note that “The project is not funded to work with non-employed graduates but it may be possible to find monies for a survey which could include them”.  This seems to me to be of some importance for future consideration.  The reasons why these graduates are NOT working would be of as much value as the reasons why others are. It could certainly help prove or disprove the self-efficacy theory.  Are there more non-employed graduates with fixed self-theories than employed graduates with fixed self-theories?   

The art of the possible 

Yorke and Knight state that 

We are, therefore, engaging in ‘the art of the possible’ – that which is practically feasible – rather than trying to achieve at this stage something closer to the full potential of our conception of employability through the curriculum (which would imply a more radical and effortful change). (11)

The authors emphasize the fact that their efforts have so far been well received because the departments involved see Skills plus as “more closely aligned with traditional academic values and expectations than some other curriculum development interventions” (11). 

As indicated above, this approach should be applauded. The Skills plus group are providing an important bridge between theory and practice.

Are skills really transferable?  Or, Where it all comes together

Are skills actually transferable?  Is this where the concept of self-theory fits in?  Perhaps it’s not that graduates necessarily possess “transferable” skills but that they have the malleable self-theory and self-efficacy beliefs that allow them to believe that they can eventually, despite possible initial failures, be successful.  Is this why it seems that some graduates have transferable skills while others do not? Researchers are invited to ponder this issue in their final report on the Skills plus project.

Additional comments and questions for further consideration

1. The Skills plus project has the advantage of involving several higher education institutions.  Is the nature of the project truly collaborative or is there a competitive aspect? My distinct impression is one of collaboration, but the institutions involved may be ‘in competition’ for the best of the region’s students and for further research funding.

2. The adoption of a department-based approach holds a great deal of promise.  Will the project have an impact beyond the 16 departments directly involved? I think this is a possibility, but it would be more likely to happen if there was some kind of follow-up funding in place.

3.  The project has the potential to impact the professional development of academic staff and, simultaneously, to enhance curriculum development.  Will project leaders trace the impact on staff development as well as curriculum development? This ambition may be beyond the scope of the project. Perhaps a reflection on the part of the academic staff involved would be a start.

4. Academic staff from several disciplines participate in the project. 

Will the factors leading to faculty “buy-in” with regards to innovative projects be studied? Again, this aspect is beyond the scope of the project. But the dynamics of involving departmental colleagues in curriculum change is a fascinating topic.

5. The project will, eventually, have an important impact on student learning.  Are plans in place to measure this impact? Ideally, once again, one would follow a cohort of students in a given department over a number of years.

6.  The project has already questioned employed graduates for important data.  Will the project interview unemployed and/or underemployed graduates? This does not appear to be part of the planning. Yet indications are that there are several funded projects in the UK looking at employment issues. Perhaps a link with another project could be made.

7. The Skills plus project develops the notion of “self-efficacy”.  How do the project members intend to measure the success of “self-efficacy” development? At graduation, a student portfolio could help achieve this objective. After graduation, more interviews would be required.

8. Skills plus promotes the development of employability skills beyond the framework of professional and technical training.  How will Skills plus work to promote skills yet convince traditional academic staff they can be true to the basic aims of teaching discipline-based content? This issue seems to ‘play out’ at the level of the academic department. A collection of academic staff experience in this regard would be useful.

9. In one Canadian model, the aim is to spread skills development throughout the curriculum.  How might Skills plus reach an entire institution? Participating departments would do well to promote the innovative concepts associated with Skills plus among colleagues from other departments within their institutions.

10. In a Canadian model, a student can attain academic credit for portfolio writing.  How will portfolio writing be fully rewarded under the Skills plus concept? The answer to this question is not clear. The portfolio is not central to the initiative. Yet it holds a great deal of promise. If students are to write portfolios, they should obtain academic credit for their work.

11. In one Canadian model, experiential learning is meant to mesh with portfolio writing and skills classes.  How will Skills plus integrate workplace (part-time) experience into the student profile? This will be left, apparently, to individual departments and students, but some recommendations to departments to deal with this concept would be welcome.

12. Skills plus will involve a large number of academic staff in 2001-2002.  How will the momentum be maintained beyond next year? This appears to be a key question. How sustainable is Skills plus?  Project leaders should coach departmental representatives in planning for 2002 and beyond.

Resources

Drew, S. (1998). Key Skills in Higher Education: background and Rationale. 

SEDA Special No. 6.

Harvey, L. and Knight, P. T. (1996). Transforming Higher Education. Bristol, PA: 

Open University Press, 1-23. 

Notes from the second Skills plus colloquium meeting, Gladstone Hotel, 

Liverpool, 28/2/01.

Project Visit Record, 7 June 2001. 

Second Skills plus colloquium meeting.  Notes and slides.

Skills plus: Employability in Higher Education. http://www.lancs.ac.uk/users/ 

edres/research/skillsplus

Standard report to steering.

Steering Group minutes 13 feb.
The Skills plus project: Notes to guide reading Self-theories. (C. Dweck, 1999. 

Philadelphia, PA: The Psychology Press.)

Undergraduate committee TLA and skills audits.

Wright, W. A. (2001). The Dalhousie Career Portfolio Programme: a multi-faceted 

Approach to transition to work. Quality in Higher Education 7(2), 149-159.

Yorke, M. and Knight, P. T. Employability through the curriculum. 
Appendix 2. Second annual report from the external evaluator.

Foundations for change
FINAL REPORT OF THE SKILLS PLUS PROJECT’S EXTERNAL EVALUATOR

Alan Wright

Director of Undergraduate Studies

Université du Québec

Québec, Canada

June, 2002

“The Skills plus project can be considered an unqualified success. In just two years the project leaders have managed to bring on board a large number of academic departments in an effort to work curriculum change and enhancement in the area of employability. Academic staff from a large variety of academic and professional fields have participated with enthusiasm in the development of new strategies to enhance their programmes. Many academics have given freely of their time with little promise of tangible reward for their contributions. Project leaders have performed well as stewards and administrators as they made excellent use of resources and organized fruitful workshops and conferences. Data collected from graduates has contributed to our knowledge regarding the preparation of our students for the world of work. The project has lead directly to a number of significant publications which are both practical and academically sound. Shortcomings of the project are a function of the limited time frame (two years) and resources than any fault in terms of management or academic orientation.”

Introduction

Originally the Office of Instructional Development and Technology (OIDT) of Dalhousie University (Nova Scotia, Canada) was contracted to act as External Evaluator of the Skills plus Project. The OIDT submitted a preliminary report towards the end of June, 2001. The External Evaluator, Alan Wright, joined the Skills plus team July 2, 2001 in Manchester to learn more about the project as it developed. An updated first year report
, submitted in September of 2002, was based on a review of the Skills plus print documentation, conversations with researchers and professors involved in the project, participation in the University of Manchester meeting in July, a review of the pertinent employability literature, and our experience with career preparation and skills development programmes in Canada and the United States. The first year Report drew out what the Evaluator considered the significant features of Skills plus. The Report indicated that the Skills plus project holds great promise, but also raised some questions for consideration as the project unfolded. The 2001 Report was intended to stimulate further reflection and action regarding the subject of employability skills in HE in general and regarding the Skills plus project in particular.

The second year of the project has confirmed that Skills plus constitutes a viable strategy for enhancing the quality of higher education and the preparation of graduates in the U.K. The research project has several strengths. The conceptual underpinnings are given close attention by the project leaders and some interesting original work has emerged. What is more, academic staff in many departments have wrestled with many new concepts brought to the fore by the project leaders. Another strength relates to the organization and structure of the project. Research leaders assure the progress of the project and schedule various meetings and plenary sessions to diffuse findings and to seek further directions. All in all it appears to be a very efficient and effective operation. From the outset I have been impressed by the commitment of a large number of academic departments to this project. The research leaders have identified, and rightly so, that initiatives such as the introduction of Skills plus for employability flourish when they are an integral part of a departmental academic plan and programme. One year ago I suggested the project promised to develop a unique, original perspective on the advancement of employability skills and student self-efficacy in higher education. At this point I am not certain that it is a matter of having established a single coherent perspective regarding skills development and employability. Yet the academic departments involved in the project have shown that there are many valid avenues to skills development for employability springing from a common starting point. Perhaps it is the essential richness of the diversity of valid approaches adopted at the departmental level which is to be celebrated as Skills plus takes stock at project end.
A two-year project such as Skills plus, as I observed a year ago, can only hope to lay down the foundation upon which to build a skills development strategy in a given context. Still, the lessons learned have been numerous when one considers such a short time-frame, and it will be interesting to observe future developments and activities in the four partner institutions and beyond. Can the four universities manage to collaborate to this end, to build on the established foundations for change, without formal external support? 

Project purpose, means, aims

Let us review the purpose, means and aims of the Skills plus project. The essential purpose of Skills plus is to enhance HE graduates’ learning and employability. The marriage of these two terms is a key to the success of any such project. Academics opposed to what they would consider an overemphasis on the utilitarian mission of HE may be won over by a constant reminder that student learning is enhanced in such a scheme such as Skills plus: it is not simply a sacrifice of traditional disciplinary goals to satisfy the demands of eventual employers. Departmental reports attest to the progress made on this front over the life of the project. Although there is the occasional reference to carefully selecting one’s terms and the vocabulary associated with departmental initiatives (so as not to offend the academic ‘purist’), academic department reports generally indicate that they have gone well beyond this initial debate. It is interesting to note that the gains stemming from involvement in the project apply in the traditional academic disciplines as well as in professional schools. That is, a history department as well as a nursing school can make sense out of Skills plus. This should be recognized as a major strength of this project.

The two means of achieving the essential purpose of the Skills plus project are collaborating with subject departments in HE on curriculum design (so that their undergraduate programmes help students to learn well and enhance their employability in the process) and doing research to improve understanding of what graduate employability signifies in the workplace. The identification of the academic department as the starting point for the application of Skills plus notions may seem self-evident in retrospect, but I cannot overemphasize the centrality of this decision. It has meant that whole departments have had to come to terms with the reality of integrating skills and self-efficacy into their standard curriculum offerings and teaching practices. I think that curriculum change offers excellent opportunities for professional refreshment and that the academic staff involved in Skills plus have benefited greatly from their involvement with the project. Project leaders have been productive in their writings with regard to developments in the area of employability. The project leaders have successfully monitored developments in the world of work, published and presented on the conceptual framework, and stimulated concrete actions and initiatives at the level of the departments in four universities. This combination of activity on several fronts and at several levels in different environments is remarkable. 

Let us now revisit the five aims of the project as listed by the researchers on the web site and in the project documentation. 

· The first is to disseminate a view of HE infused with the results of a study of what employability means in the workplace. Despite first year difficulties in conducting the survey research, the project leaders managed to find solutions and to reach initial objectives. Researchers have been able to communicate a perspective from the field to participating academic departments as per the original intention. 

· The second project aim has been to work through departments in a variety of settings to help them “tune” curriculum with a view to enhancing learning and employability. Several departments have referred to the “tuning” notion, though some departments are ambitious enough to want to go beyond the tuning to more fundamental change. The strategy , once again, of working with several academic departments in four universities to design widely accepted changes to degree programmes has been a key to Skills plus success. 

· The third aim advocates building on departmental strengths rather than running counter to current orientations. This aim allowed academic departments to show some significant change in just two years by harnessing university structures and cultures in a variety of ways appropriate to each department and academic milieu.

· The fourth aim pursues the practical intent of the project, emphasizing developments of relatively low cost but having considerable potential. The body of documentation emanating from this project would suggest, once again, that the leaders were successful in stimulating the achievement of this aim.

· The last of the five aims was to establish virtual and face-to-face networks of academic staff interested in programme modification designed to enhance learning and employability. This aim was realized over the life of the project. The trick will be to pursue the liaisons established after project funding has run its course.

In conclusion, Skills plus has done a commendable job in pursuing its aims as formulated at the outset.

In my year one report I noted that the project does not aim to provide academic staff with the tools to evaluate
 employability-enhancing achievements. This function was considered beyond the scope of the project, but it would be useful if current project members could take up this challenge for the future. 

Departmental impact: reports from year two

As the Skills plus project is structured to make an impact first and foremost at the departmental level, the end-of-project reports by departmental teams are of particular interest to the External Evaluator. As previously stated, the departmental structure and tradition allows for potentially significant change in higher education. The project encouraged departments to fine-tune their approaches to learning, teaching and assessment in order to introduce change.

At the Manchester meeting of July 2001, I was impressed by the variety of accomplishments of the academic departments during brief first year reports. In my mid-project Report of September 2001 I suggested that department be required to make a very succinct, clear statement on their accomplishments through the spring of 2002 and to clearly and succinctly lay out their skills for employability action plan for the years to follow. The project leaders in fact proposed a template for the end-of-project departmental reports and Peter Knight created a summary of the eventual reports entitled Some pointers to themes
. This was a very useful exercise, as Knight drew together some of the more significant findings from the departmental reports. Without repeating what Knight has already summarized and without touching on all of the reports, it would be useful to highlight some of the approaches taken by the departments.

The School of Nursing, Midwifery and Health Visiting of the University of Manchester immediately saw “both professional and academic potential benefits” in the approach to curriculum design encouraged through Skills plus. Staff welcomed the project at a time when nursing education was regarded as too “theoretically driven to adequately prepare students for the workplace”. The School used the project as an opportunity to design a problem-based learning approach to curriculum delivery.

The University of Manchester School of Law used the legal Advice Centre as a base for practice and plan to integrate the experience into an academic module for students. This apparently simple plan already has employers applauding the quality of the preparation of the Manchester students.

Staff in charge of the Human Communication programme at Manchester Metropolitan University were attracted to Skills plus because they felt their students “were not sufficiently aware of the skills acquired during their studies and their relevance to the world of work”. This observation has also been made in arts and social science programmes in Canada and the United States. Staff participants in the Skills plus project realize, along with many of their overseas colleagues, that they must help their students to increase awareness of skills development and learn to articulate, before graduation, their strengths and competencies.

The Centre for Social Science at Liverpool John Moores University writes that the contribution of the project “has been to clarify the conceptual thinking about the qualities and skills within employability”. The effect was to go beyond the rather narrow notion of key skills.

The Department of Environmental and Geographical Sciences at Manchester Metropolitan University concludes that ”the Skills plus project has been useful in providing a focus for reflection and change with regard to skills for employability. The ideas generated and the results circulated have further stimulated pedagogical debate around this subject and have led to the initiation of several studies that might not otherwise have been implemented at this time.”

The above statement provides a neat summary of one of the major impacts of the research project over the last two years.

In summary, then, it is at the department level that one can best take the pulse of the practical implications of Skills plus . In general the departments have shown a strong commitment to the application of the skills for employability concept, though their solutions and their means to pursue this objective differ.

Project papers and presentations

The Skills plus project has lead to a significant number of papers and presentations. This work, conducted especially by the project leaders, has made an important contribution to the project itself and to the literature of higher education. Some samples follow.

Professor David Auckland, Director of the Manchester Science Enterprise Centre, presented on “Undergraduates, Entrepreneurship and Employability”. He called for an adaptation of the traditional university model in order to prepare graduates for the knowledge-based economy as entrepreneurs. Auckland suggests that change must reach into programme organization, structure, and delivery. This approach corresponds well to the thrust of the Skills plus project.

Peter Knight presented “Employability in the first graduate job”. Knight presented background information and detailed data regarding ninety-seven recent graduates. The presentation provided information on components of employability and six needs and solutions.

Mantz Yorke of Liverpool John Moores University presented “Skills plus and the enrichment of mainstream curricula” in which he suggests that the curriculum can be enhanced as inspired by its potential to promote the capable graduate. Capable graduates show self-esteem and continue to grow in skills and in their areas of academic specialisation. A curriculum can be tuned or radically altered. The USEM model is re-visited here : (Understanding, Skills, Efficacy, and Metacognition)

Peter Knight, along with Paul Trowler and Murray Saunders, have produced an important guide to change in higher education called “Change thinking, change practices”. It contains reference to the Skills plus project among other examples of models of change.

Knight has also developed a presentation (mentioned above) tying together departments’ end-of-project reports under the title “Some pointers to themes”. This effort is especially helpful in light of the need to make some sense out of the sixteen different initiatives taken by departments under the banner of skills for employability.

Dr. Gill Helsby asked the question “Should higher education do more to develop ‘employability’?” in an analysis of interview data completed in February, 2002. The 18 page report is important to the project and fundamental to the employability issue and its place in the curriculum. Not only is the report full of observations from graduates and from employers, but it raises the essential questions about the role of the university with respect to preparing students for the world of work. An excellent reference for the future.

Two major documents produced in 2000-01 and substantially revised in June 2002, complete our sampling of the recent literature related to the project. Co-authored by Mantz Yorke and Peter Knight, they are “Tuning the Undergraduate Curriculum” and “Employability through the curriculum” both of June, 2002. The former pulls together many of the major orientations of Skills plus. Once again I am impressed by the commitment to furthering solutions which go beyond the module to incorporate change at the level of the programme. This is definitely bound to be one of the most influential practical pieces of writing to emerge from the project. The second document is a revised version of a paper presented in Portugal last year. It takes a more academic approach to the subject of skills for employability. It also represents an important step in the diffusion of the thinking essential to this area of academic concern in higher education.

Skills plus is easily associated with a very high level of academic writing, at once practical and theoretically sound. Project leaders have been quite productive over the last two years, and one has the impression that the best is yet to come! A major fault with innovation in HE is that it is not properly tracked and monitored. In the case of Skills plus, however, the academic writing associated with the implementation of the project has been given close attention.

Conclusion

The Skills plus project can be considered an unqualified success. In just two years the project leaders have managed to bring on board a large number of academic departments in an effort to work curriculum change and enhancement in the area of employability. Academic staff from a large variety of academic and professional fields have participated with enthusiasm in the development of new strategies to enhance their programmes. Many academics have given freely of their time with little promise of tangible reward for their contributions. Project leaders have performed well as stewards and administrators as they made excellent use of resources and organized fruitful workshops and conferences. Data collected from graduates has contributed to our knowledge regarding the preparation of our students for the world of work. The project has lead directly to a number of significant publications which are both practical and academically sound. Shortcomings of the project are a function of the limited time frame (two years) and resources than any fault in terms of management or academic orientation.

Comments and questions for further consideration

The following questions were raised at mid- project by the External Evaluator. Some perspectives at project’s end are added in italics.

1. The Skills plus project has the advantage of involving several higher education institutions. Is the nature of the project truly collaborative or is there a competitive aspect?

The project is essentially collaborative in my view. There is an open theme to the work undertaken and the results presented at the project meetings. This attitude and atmosphere helps the project.

2. The adoption of a department-based approach holds a great deal of promise. Will the project have an impact beyond the 16 departments directly involved?

Some of the departmental reports allude to a measure of interest beyond their departments, but it is still too soon to predict widespread impact. Associated project writings and publications may well have a significant impact, however, in academic circles.

3. The project has the potential to impact the professional development of academic staff and, simultaneously, to enhance curriculum development. Will project leaders trace the impact on staff development as well as curriculum development?

One project-related paper quotes Stenhouse as saying that “all curriculum change is teacher change”. Departmental reports write of the impact of the project with respect to academic staff thinking. The project does, indeed, seem to be a staff development project. But formally tracking and measuring the change would be a difficult task beyond the scope of the project.

4. Academic staff from several disciplines participate in the project. Will the factors leading to faculty “buy-in” with regards to innovative projects be studied?

The project leaders have a clear sense of what they call “middle-out change” as practiced at the level of the department. This further development of this change model, applied to employability strategies among other projects, may be an important part of the legacy of the project.

5. The project will, eventually, have an important impact on student learning. Are plans in place to measure this impact?

It seems to me that the plans to measure long term impacts on student learning will have to be taken up by the individual departments. However, some departmental reports have already produced anecdotal evidence of the impacts of the project on student learning in their programmes.

6. The project has already questioned employed graduates for important data. Will the project interview unemployed and/or underemployed graduates?

The idea of following fully employed as well as under-employed and unemployed graduates should be pursued, perhaps by the institutions involved in the project.

7. The Skills plus project develops the notion of “self-efficacy”. How do the project members intend to measure the success of “self-efficacy” development?

Individual departments may best achieve this goal by closely following the progress of a handful of graduates.

8. Skills plus promotes the development of employability skills beyond the framework of professional and technical training. How will Skills plus work to promote skills yet convince traditional academic staff they can be true to the basic aims of teaching discipline-based content?

There appears to have been considerable progress on this front, both at the conceptual and practical levels. Although this issue may not quickly disappear, the Skills plus team members have been very active in countering this objection to the thrust of their work.

9. In one Canadian model, the aim is to spread skills development throughout the curriculum. How might Skills plus reach an entire institution?

Here it will be important for a professional school such as nursing (for example) to ensure that some resources are set aside to monitor change in their curriculum and to commit to writing developments. One has the impression that many of the departments involved in Skills plus did not commit much energy to recording their practices. To influence others in academe it may be necessary to trace pathways in a more structured manner. 

10. In a Canadian model, a student can attain academic credit for portfolio writing. How will portfolio writing be fully rewarded under the Skills plus concept?

I am under the impression that the portfolio model has not yet been fully exploited by most of the departments in the project. It would still be of benefit to introduce the portfolio approach in the future.

11. In one Canadian model, experiential learning is meant to mesh with portfolio writing and skills classes. How will Skills plus integrate workplace (part-time) experience into the student profile?

One Law school has successfully recognized practice in the free legal clinic associated with their school, but the on-site workplace experience (known to be highly regarded by many employers) seems to have been paid little attention as a potential means of developing employability skills.

12. Skills plus will involve a large number of academic staff in 2001-2002. How will the momentum be maintained beyond next year?

With project funding coming to an end, it may well be up to leaders in individual departments to ensure that building on the foundations laid in 2000-2002 takes place.

� This is on the Skills plus website at � HYPERLINK http://www.open.ac.uk/vqportal/Skills-Plus/home.htm ��http://www.open.ac.uk/vqportal/Skills-Plus/home.htm�


� In the UK we would say ‘assess’ rather than ‘evaluate’.


� This is incorporated in the paper on the website entitled Skills Plus: Innovation in Education for Employability: notes from the 13th June 2002 Conference


� All of these papers and presentations, excepting Gill Helsby’s, can be found on the project web site. David Auckland’s presentation is in Skills Plus: Innovation in Education for Employability: notes from the 13th June 2002 Conference, as are Employability in the First Graduate Job and Skills Plus and the Enrichment of Mainstream Curricula.








