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Abstract

International student enrolment at Australian hrgbducation institutions has grown significantly
over the past decade. Traditionally, many inteomatl students who study for an Australian
gualification originate from Asia and a majority thiese students are of Confucian culture heritage.
While there is a growing body of literature thapkxes learning issues of Asian students involved i
Australian higher education, there are examplethénliterature that promote stereotypical views of
the strengths and weaknesses of international istsideThis paper examines the individual and
collective preferred learning style of a sampleQ@nfucian heritage culture university students,
analyses links between ethnic origins and prefdearhing style and suggests that preferred legrnin
styles should be taken into consideration when Idpugy a curriculum which is accessed by
international students.
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I ntroduction: international student education in Australia

International student enrolment at Australian highducation institutions has grown significantly
over the past decade and Australia now ranks thetdnd the United States and the United Kingdom
as the destination of choice for international stitd (IDP Education Australia, 2000). As a
consequence, the number of international studdntlying Australian programmes has more than
doubled, from 46,600 to 108,600 students in théopdet992 to 2000 (Maslen, 1999; IDP Education
Australia, 2000). The significance of this incre&sturther reinforced as international studentsem
expressed as a proportion of the total numberunfestts enrolled in Australian universities, rosarfr
5.5 per cent in 1991 to 9.6 per cent in 1997. DOytinis period therefore, universities in Australia
experienced an internationalisation of their attivboth in terms of the number of international
students studying Australian higher education pognes, and an increase in the density of
international students, with almost one in tenhef total enrolment originating overseas.

Traditionally, the majority of international studenhat study for an Australian qualification origte
from Asia. Dobson et al. state that:

“...in 1997, the vast majority of international stat® came from
Asia (over 85% of the total) — the top ten courstiaé origin are all in
Asia. Specifically, the South East Asian (SEA) does of Malaysia,
Singapore, Hong Kong and Indonesia contributed @8%he total
overseas student enrolment.” (1998:10)

This trend continued into first semester 2000 withsimilar majority of international students
originating from countries in Asia. Australia’s islce on several South-East Asian countries is
emphasised by the fact that 52,500 internationalesits (almost half the total) came from Singapore,
Malaysia or Hong Kong. A further 33,000 internatibistudents originated from Indonesia, China,
India, Thailand, Japan, Taiwan, South Korea ornéet (Davis et al., 2000). Therefore it can be seen
that, in semester one 2000, 79 per cent of allhat@onal students studying Australian programmes
originated from Asia, the majority of those fromethraditional South-East Asian countries. A
majority of these students are of Chinese origid hareafter, they will be referred to as Confucian
Heritage Culture (CHC) students (Lee, 1999).

Several reasons have been suggested which mayireQHC students deciding to study overseas. In
an analysis of Chinese hospitality and tourism estisl who decided to study abroad, Zhao (1991)
guestioned the quality of higher education in Chamal found that these Chinese students felt it
necessary to study overseas in order to guarangeeldy tertiary education experience. Adams and
Chapman (1998:599) emphasised this educationaitgjaabect and suggested that tertiary education
in Asia has to cope with ‘weak physical facilitisd severe limitations of faculty and staff’. Diexad
Krauss (1996) argued that the demand for higheicathn places in many Asian countries far
exceeds supply and therefore many Asian studentsotatudy in their country due to lack of higher
education places and consequently, are forcedutdy stverseas. In addition, it would appear that
certain programmes, most notably in the hospitalitgl tourism sector, are becoming more popular as
study disciplines that lead to a respectable cd@#®o, 1991). This coupled with the rapid growth o
the service industry in, for example, mainland @hjHuyton, 1997), has resulted in an increasedn th
demand for hospitality and tourism management prognes. Thus the consequent combination of
perceived poor quality, limited facilities, poor average staff, limited supply of tertiary educatio
places, increase in career opportunities and denmgndtudents results in many CHC students
undertaking hospitality and tourism managementistudbroad. In addition, Australia’s proximity to
Asia, its climate, relatively safe society and tlost of education make Australia a popular destinat
for CHC students (Barron, 2002).

Confucian approachesto education

Confucianism has long been honoured for its blenskoular rationalism and ethical mindfulness. In
recent years it has been more favourably assess@dian states search for an identity and a set of
values which is uniquely theirs, which insulatesnthfrom some aspects of Western cultures, but
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which still allows them to dialogue with and ledrom the philosophical, pedagogical and political
achievements of the WedbDne of the most profound contributions that Cordo@m makes to
philosophical debates is to re-assert the cengsitipn of education in forming the person.

Confucian approaches to education promoted a nuaflsgnificant concepts which are still evident in
the psyche of some Asian cultures. Key among tass¢he possibility of perfecting the person thfoug
self-cultivation where it is felt that fundamenyallll persons are able to be educated. In additien,
universality of education, where education is seem right for all, regardless of status or classn|
1990:59) is an underpinning philosophy. Equallystgmificance of the role of the teacher is impatta

In Confucian cultures the teacher’s role is notydnl impart wisdom to students but also to act as a
moral role model. Similarly the importance of dditce in education is essential. Here it is undegdsto
that the responsibility for learning is placed te student and that they are encouraged to do their
best. Intellectual capacity is valued but intdllelone is not enough to be successful; diligemzk a
effort are also required.

Confucianism continues to have a profound influemgen Asia, inspiring and providing intellectual
and moral coherence to a large part of the wopdfsulation (Little and Reed, 1989:xvi). It has had
direct impact not only on the Chinese cultures bin&, Taiwan, Singapore and Malaysia, but also in
Korea, Vietham, and Japan (Irwin, 1996:110; Milaad Quilty, 1996:270-71). All of these countries
to some extent adopted Confucian mores to undehgin social institutions and, while Confucian
influence has varied according to the ideologitahse of different governments (Chen, 1993), it has
nonetheless been of enduring significance in EasrAcultures

CHC students studying at university in Australise amore likely than domestic students to
successfully complete the academic aspect of freigramme and, indeed, often outperform their
Western counterparts (Burns, 1991; Dobson et 8B8)L However, successful completion of their
programme does not necessarily mean the studentahaénjoyable or satisfying educational
experience (Meggit et al., 1995). Reasons for bleiser performance could be financially motivated
(Dobson et al., 1998; Burns, 1991), or it may bet #in element of self-selection is evident (Salili,
1999). It is also suggested that cultural valueg miiuence the achievement orientation of the Asia
student in that the Asian concept of success isisied, amongst other aspects, on academic
achievement. In general CHC students have beemhttémgvork hard and great emphasis is placed on
their learning and education as a means to suambsduilding character. Thus CHC students are
socialised to value hard work and excellence ircatlan. In addition, the academic success of achil
is an important source of pride for the entire fgrand equally, academic failure is a stigma bdipe

all associated parties. Therefore, driven by aesefsluty towards parents and influenced by cultura
values which emphasise hard work and endurance, §hidents take more personal responsibility
than their Western counterparts for their succesailaire (Salili, 1999).

Cultural orientation and lear ning ster eotypes

Generalisations about cultural orientation arelyaaecurate in terms of the individual or in terofs
subgroups within that culture, but there are abohdeamples in the cross-cultural educational
literature which promote stereotypical views of stieengths and weaknesses of international students
Viewed positively, CHC students are considered @ohiph achievers, diligent note-takers, well-
disciplined, hard-working, quiet, respectful oftieing staff and good attendees, (Barron 2002; Adam
et al., 1999; Volet and Renshaw, 1999; Burns, 1®8radley and Bradley, 1984). Cortazzi and Jin
(1996) found that Western teachers of English waykin Chinese universities considered their
students to be persistent, thorough, friendly, assgssion of a strong desire to learn and good at
memorising.

This positive view is, however, tempered by a moegative perspective of CHC students, who, in
addition to possessing predictable problems assatiaith dislocation, culture shock and loneliness,
also possess unexpected, or unpredictable, probbdfasting their learning which have to be
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contended with by the academic staff at the Westerinersity. This view continues to remain
widespread among Australian academic staff (VabetRenshaw, 1999).

The main criticism that is focused towards CHC ehid is a perceived propensity to rote learn
(Samuelowicz, 1987; Kember and Gow, 1990) leading surface approach as opposed to a deep
approach to learning. Thus it is assumed that tHE Gtudent does not attempt to understand the
material but merely commits it to memory in orderatccess it at some later time (Marton and Saljo,
1976). Further criticisms include viewing the teachnd/or text as the definitive source of knowkedg
and lacking in skills of self-management which tesun an expectation and/or requirement to
identify specific reading for a subject (Burns, 198allard and Clanchy, 1994; Samuelowicz, 1987;
Robertson et al., 2000); being passive, quiet amdparticipative in class (Kember and Gow, 1990;
Ballard and Clanchy, 1991; Yanhong Li and Kaye,&9amsay et al., 1999); unable to reference
correctly and often being guilty of plagiarism (i&an, 1999); unaware of, and not skilled in,
assessment methods that are used commonly in Wastérersities, e.g. essays (Heikinheimo and
Shute, 1986) and possessing inadequate Englisludgagproficiency (Samuelowicz, 1987; Ballard
and Clanchy, 1991; Burns, 1991; Mullins et al.,3;9%anhong Li and Kaye, 1998).

Increasingly however, researchers are challenguuly stereotypes (see for example, Kember and
Gow, 1991) and delving deeper into the culturabsgincrasies which manifest themselves as
differences in teaching and learning approachekedd, Watkins and Biggs (1999:723) highlight the
‘paradox of the Asian learner’ arguing that if Asistudents are products of a highly regimented and
authoritarian education system that has encouragedearning, then surely students will not beeabl
to perform successfully or even adequately whewy stedy at a Western university. The paradox of
the Asian learner is neatly summarised by Martoal.gt1997:23-24), who consider that depending on
the particular researchers’ view, the Asian studeiitbe categorised as either ‘the brainy Asian or
the Asian learner as a rote learner’. These stgvestare clearly incompatible, as research hasrshow
that students who rote learn do not demonstrateaement, with the exception of reproducing trivial
details (Biggs, 1979).

Kember and Gow (1991) highlight the paradox of Asgan learner from a practical viewpoint. They
point out that when commencing teaching at tertlavel in Hong Kong they were faced with very
different anecdotal messages regarding their stad&tany colleagues warned them that students in
Hong Kong relied heavily on rote learning and measairon and that they were more passive and less
interactive in class than Western students. Howdher same colleagues also described Hong Kong
students as being very good, keen and competifiverefore, they undertook research in an attempt
to determine if Hong Kong students’ learning styesre surface in orientation. They questioned
almost 2,200 students studying a variety of prognashat the Hong Kong Polytechnic. The results
did not conform to the anecdotal evidence that iedening was more widespread among Hong Kong
tertiary students than among their counterparté/eastern universities. They compared their results
with the results of a similar study conducted instalia and found that ‘overall, the Hong Kong
students have somewhat higher scores on the dgepaah scales and lower scores on the surface
approach scales than Australian students’ (Kemlet Gow, 1991:121). They concluded their
research by suggesting that the image of the Astizshent as a rote learner is perhaps explained more
by the nature of the curriculum and the teachingrenment than by a cultural characteristic of the
student. This point is emphasised by Tang and B({d§99) who suggested that in addition to
curricula, the various methods of assessment eraglby Asian schools encourage memorisation and
a surface approach to learning.

Different types of learning styles

Kolb (1984) identified individuals’ learning styléy means of the Learning Styles Inventory in which
four stages of learning that require specific legagnabilities were identified. Based on Kolb’s
theories, Honey and Mumford (1986) developed therihieg Styles Questionnaire and suggested four
basic learning styles: activist, reflector, thebasd pragmatist. Activists like to involve themsd in
new practices and enjoy tackling problems by btaimmsing. They appear to be easily bored and

Journal of Hospitality, Leisure, Sport and Touri&aucation 1(2), 15-27. 18



Barron, P. and Arcodia, C. (2002) Linking LearniBtyle Preferences and Ethnicity: International
Students Studying Hospitality and Tourism Managéenmefustralia

prefer to move from one task to the next as thétexent fades. Reflectors are more cautious and
thoughtful and prefer to consider all possible axenof action before making any decisions. As the
name would suggest, any actions they take are basetservation and reflection. Theorists like to

integrate their observations into logical modelsdshon analysis and objectivity. They appear to
enjoy the structure associated with sound the@letiameworks. Pragmatists are practical, hands-on
people who like to apply new ideas immediately. yrbfien get impatient with an over emphasis on

reflection.

There is little research concerning CHC studentsdyshg hospitality, tourism and leisure
management at university level in Australia. AscgiBnes, however, hospitality, tourism and leisure
management appear attractive to CHC students aad dr higher than average number of such
students (Malfroy and Daruwalla, 2000; Khwaja amms&Iman, 1990). This is perhaps due to the
notion that a career in the hospitality and tourisehustry is no longer seen as demeaning (Zhao,
1991), coupled with the rapid growth of the hotet @aourism industry in, for example, mainland
China (Huyton, 1997). Therefore, while precise namlare difficult to locate, it has been suggested
that, within these disciplines, the undergraduatielent population is becoming more diverse (Hsu,
1996). A consequence of this diversity is thatdhkural differences which often manifest themsglve
with different cognitive and linguistic patterndtem constitute formidable barriers that initiaftyay
prevent successful participation in Western clazsi® (Beaven, et al.,, 1998). Western tertiary
institutions are consequently confronted with thektof managing this diversity, and not only of
ensuring a measure of quality in CHC students’rie@y but doing so also for domestic students who
share the same classrooms.

Learning style preferences of hospitality and temrmanagement

students

Several studies have been recently undertakenatbtatnpt to identify the learning preferences of
hospitality, tourism and travel management studintse UK and Asia. These studies would suggest
that the vast majority of students who are atthitéo hospitality management programmes in the
UK have preferred learning styles which enjoy prattactivity, but who are less comfortable with
theorising and reflection. As such these studemdplaly preferences for activist learning styles
(Lashley, 1999). Indeed, it would have appeared thase students thrived on the challenges
associated with new experiences and they were iledcas tending to ‘act first and consider the
consequences later’ (Lashley, 1999:181). Not ssirmly, students with activist learning style
preferences learn most easily from activities imwa groupwork that is exciting, challenging and
quick to change. On the other hand, Activists finchore difficult to learn when they have to take a
passive role, do not become involved or undertakieasy work. They are not keen on practising and
do not enjoy the constraints of having to followegise instructions (Honey and Mumford, 2000).
Indeed, such was the propensity for these studeratdopt activist learning styles, that strategy tma

be designed and implemented in order to developlests studying hospitality and tourism
programmes in the host universities into more otifte practitioners.

However, it would appear that domestic studentslystlg Hospitality Management, Hotel and
Catering Management, Tourism Management and Trandl Tourism Studies at Higher Diploma
level and above in various colleges and univessiteHong Kong, Singapore and Taiwan already
display preferences for reflector learning styM&(g et al., 2000). It was found that all but orie o
the student groups questioned displayed a strogfgnence for the reflector learning style. As such,
these students prefer to learn through observatiuh benefit from the opportunity to think before
acting. They appreciate the opportunity to undertadsearch before an activity and think about what
they have learned. Reflectors find it more diffictd learn from activities where they are forcetbin
the limelight, for example through peer presentetior role-playing. Similarly, methods of learning
such as case studies may prove problematic foetbeglents as they are not keen on undertaking a
task without prior notice or sufficient informatigHoney and Mumford, 2000).
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It may be argued that the approaches to both r@semojects identified above were similar in nature
Essentially, both groups of students were studginglar programmes in their home country and both
groups completed the same questionnaire usingasiiélta collection techniques. It is contended that
a reason that could have influenced the differenaesults may be the differing cultural approaches
to education.

This research aims to determine the links, if d®gtyween the ethnic origin and the preferred legrnin
style of students studying programmes within thied®t of Tourism and Leisure Management at The
University of Queensland. Specifically, this resawill:
1. identify the ethnic origin of a sample of intermmetal students enrolled in programmes within
the School and determine their individual prefelesining style;
2. group all CHC students and determine the collegirederred learning style;
3. analyse links, if any, between ethnic origins aneffgrred learning styles adopted by CHC
students;
4. present recommendations concerning identified predelearning styles that may be taken
into consideration by Western academic staff iatreh to teaching methods.

M ethodology

A variation of the Learning Styles Questionnairgigeed by Honey and Mumford (2000) was used in
this study to investigate the learning styles é¢inational students enrolled in the School of Tyar
and Leisure Management at The University of Quests| This questionnaire was chosen as the
means of collecting data because several otherestird the UK and Asia have recently utilised this
guestionnaire (see for example, Lashley, 1999; Watngl., 2000). Consequently it was felt that the
continued use of the Learning Styles Questionrfair¢his particular study would allow comparisons
to be made across these studies. The questiomaselivided into two parts. The first section asked
respondents to answer questions concerning agejegenationality, ethnicity and number of
dependents. This section also asked questions @icademic nature that attempted to determine
motivations for current area of study and reasamschoosing The University of Queensland. The
second section consisted of 80 questions relabntheé four different types of learning styles as
identified by Honey and Mumford (1986), namely Addts, Reflectors, Theorists and Pragmatists.
This section comprised 20 questions which weregtesi to examine each of the four learning styles.
Respondents were asked to identify on a six paiates(0 = Strongly Disagree; 1 = Disagree; 2 =
Disagree on Balance; 3 = Agree on Balance; 4 = é&dbse= Strongly Agree) their strength of feeling
for each statement. This means of response differa the original Honey and Mumford (2000)
method of responding which involved respondentseiggriacing a tick to indicate if they agreed with
a statement, or a cross to indicate that they thealywith a statement. It is felt that the emplogtred

a scale adds to the sophistication of the resppaséas allows respondents to present a more atecura
measure of their feelings concerning each quegtiashley, 2001).

In order to achieve a maximum response, and to @ngquestions students may have had during the
completion of the questionnaire, the questionname administered in the controlled environment of
formal class time and under the supervision ofatior. Ticehurst and Veal (1999:138) describe this
approach to a questionnaire survey as a ‘captie@ipgisurvey’ and suggest that this method of
guestionnaire administration is expeditious and [@®blematic than in less controlled situationk. O
the 77 international students enrolled in prograsine the School of Tourism and Leisure
Management, 50 useable questionnaires were cord@ettused for further analysis. This method of
data collection therefore resulted in a respontgeaB65 per cent.

The data collected from the second part of the tquasaire, which contained 80 questions on
learning styles, were analysed by the mean scoead type of learning style. Due to the use of the
Likert Scale an indication of likes and dislikesateng to learning styles was determined for each
person.
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The authors recognise that this is a very smatlysand consequently understand that the results may
not be applicable in other educational institutiondwustralia or overseas.

Results and discussion

In an attempt to determine origins, respondentsmtially asked for their nationality and Table 1
gives an indication of their responses. Howevethesresearch is focused on links between cultural
influences and potential effects on preferred legrstyles, it was felt that giving respondents the
opportunity to detail their ethnic origin would &$sn grouping respondents according to ethnicity
and provide the basis for comparing different aelsu Accordingly, respondents were firstly asked to
provide their ethnic origin and, secondly, to gae indication of what language was commonly
spoken at home. The respondents readily providenvens to these questions and, accordingly,
described their ethnicity according to origins. Example, a respondent who may have indicated
their nationality as Singaporean, described thinieity as Chinese or Malay as appropriate. As a
consequence it was possible to categorise resptmoteparticular ethnic groups, the composition of
which are detailed in Table 2.

Nationality No. of Asa Male Female

Respondents  proportion

of thetotal

Singaporean 16 32% 8 8
Indonesian 2 4% 1 1
Malaysian 7 14% 5 2
Taiwanese 6 12% 3 3
Chinese 2 4% 1 1
Indian 3 6% 2 1
Japanese 2 4% 1 1
Vietnamese 3 6% 2 1
Korean 2 4% 1
Austrian 2 4% 1
Bosnian 1 2% - 1
American 2 4% 1 1
German 2 4% - 2
German 50 100% 26 24

Table 1: Respondent’s Nationality

As can be seen in Table 2 the majority of resporsd€dd per cent) described their ethnicity as
Chinese. As previously indicated, Lee (1999) comrsidhat those from countries such as Japan, Korea
and Vietnam may be included as sharing a commoturalilbackground to those who describe
themselves as Chinese and may be categorisedgasating from a Confucian Heritage Culture. It
can therefore be seen that when respondents wicalzsheir ethnicity as either Chinese, Japanese,
Korean or Viethamese are included together, thel twft CHC respondents amounts to some 68 per
cent of the total.

Respondents gave a variety of reasons for chodheig current area of study, mainly surrounding

their desire to pursue a career in that particataa upon graduation. The majority of respondents
stated that their main motivation for choosing Theiversity of Queensland concentrated on the
reputation of the University coupled with the féuat the University had been Australian University

of the Year 1999.
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Ethnic Origin No. of Asa Male Female

Respondents  proportion

of thetotal

Japanese 2 4% 1 1
Korean 2 4% 1 1
Vietnamese 3 6% 2 1
Chinese 27 54% 13 14
Malay 4 8% 3
Indian 5 10%
European and 7 14% 2 5
American
Total 50 100% 26 24

Table 2: Respondent’s Ethnic Origins

Data from the second section of the questionnawme)prising questions that determined preferred
learning styles, were collated and analysed aceogrth ethnic origin and are displayed as Table 3.
Several learning style preferences were evidergdas ethnic origin. It can be seen that resporsdent
of American and European ethnic origin appearedeo‘all-rounders’ and displayed moderate
preferences for all four learning styles. Thoséalay and Indian ethnicity also appeared to possess
well-balanced learning style preferences and hemhgtpreferences for both activist and reflector
learning styles, but still displayed moderate pefees for both theorist and pragmatist learning
styles. Students such as these respond well toietwaf teaching methods and learn easily from a
range of activities. They enjoy becoming involvadnew and exciting tasks, working in groups and
becoming involved in solving immediate problems. the same time they also appreciate the
opportunity to, and recognise the benefit of, utaléng research and planning and reflecting on what
has occurred.

Ethnic Origin Activist Reflector Theorist Pragmatist
Japanese 47 67 62 57
Moderate Moderate Moderate Low
Korean 47 55 52 47
Moderate Low Low Low
Vietnamese 50 73 62 57
Moderate Strong Moderate Low
Chinese 57 68 59 58
Strong Moderate Moderate Low
Malay 62 75 65 65
Strong Strong Moderate Moderate
Indian 55 75 59 60
Strong Strong Moderate Moderate
American and 48 69 63 61
European Moderate Moderate Moderate Moderate
Total 52 69 61 58
Moderate Moderate Moderate Low

Preference Preference Preference Preference

Table 3: Detailed breakdown of Learning Style Sserdll Ethnic Groups

Journal of Hospitality, Leisure, Sport and Touri&aucation 1(2), 15-27. 22



Barron, P. and Arcodia, C. (2002) Linking LearniBtyle Preferences and Ethnicity: International
Students Studying Hospitality and Tourism Managéenmefustralia

Japanese respondents expressed moderate leagiengreferences for activist, reflector and theoris
styles but a low preference for pragmatist learrstydes. The Korean respondents appeared only to
favour activist learning styles, displaying low fer@nces for the other three approaches. Vietnamese
respondents displayed a strong preference to l#amough reflection and Chinese respondents
displayed a strong preference for activist learrstydes.

In order to more fully analyse the influence oftatg for CHC respondents, those who identifiedrthei
ethnic origin as either Chinese, Korean, Vietnameselapanese were grouped together. This
presented an average Confucian Heritage Cultudestuesponse and is detailed as Table 4. 1t is
surprising to note that there appears to be a gtpeference for the activist learning style for
respondents of Chinese ethnicity. Criticisms surding CHC students in general tend to focus on
their propensity to rote learn, their lack of inv@ient in class, their dislike of groupwork, their
shyness and their preference for structured clamsg®ssessment, but Activists tend to thrive @h an
enjoy becoming involved in new projects and grougwv@njoy the limelight, work within loose
boundaries and dislike repetition. Previous studimese highlighted that domestic hospitality
management students in the UK adopted activishiegrstyles (Lashley, 1999) to such an extent that
strategies were required to develop more reflecapproaches to learning. While the students
questioned for this research do not demonstrate steong preferences for activist learning styles,

is interesting to note that they display similaarleng style preferences to domestic studentsen th
UK. This finding is in contrast with results fromdng et al. (2000) that clearly present domestic
hospitality and tourism students in Hong Kong, &paye and Taiwan as displaying a preference for
reflector learning styles.

This anomaly may be explained by the fact that Gitl€lents who study in Western universities are
very adaptable and will change their approachdsaming depending on the academic environment
(Volet et al.,, 1994). Biggs (1999) suggested thernational students will adopt a variety of
strategies to succeed academically and CHC studesfscially, possessed a range of learning
approaches that were utilised depending on theirergants of individual subjects and programmes
as a whole.

Ethnic Origin Activist Reflector Theorist Pragmatist
Japanese 47 67 62 57
Moderate Moderate Moderate Low
Korean 47 55 52 47
Moderate Low Low Low
Vietnamese 50 73 62 57
Moderate Strong Moderate Low
Chinese 57 68 59 58
Strong Moderate Moderate Low
Average CHC 50 66 59 55
Moderate Moderate Moderate Low

Table 4: CHC Student Preferred Learning Styles

Conclusion

International student enrolment is changing thedestti profile of Australian universities and has

resulted in increasing pressure for institutionsdéwvelop effective frameworks to manage student
diversity and provide appropriate support for insgronal students. A key segment of international
enrolment in Australian universities is Confuciaeritage Culture students. This paper recognises
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and challenges some of the positive and negateredtypical views found in the literature by using
the Learning Styles Questionnaire with a group mkrnational students at The University of
Queensland.

This study found that when CHC students study haktyi and tourism management at university in
their home countries they display preferences édlector learning styles. When Western students
study similar programmes in Western universitibsytshow a preference for activist learning styles.
This study has suggested however, that when CHi&sts study hospitality and tourism management
at a Western university, they adopt an activistiea style preference similar to their Westernrpee
This is a potentially worrying shift as many educatstrive to engender more reflective practice
amongst their students (see for example, Lashl@99)1 The adoption of a more activist learning
style preference by CHC students may, in partX¥ptagned by the fact that most western universities
are adopting a four course, semester design. Ib&as suggested (see for example, Barron, 200) tha
this design encourages students to view coursehlart (typically 13 week) bursts to be assessed at
the end of the semester and never be revisiteds, Tthe opportunity for deeply processing material
over a period of time is not afforded to studefitss, in turn, will discourage students from refiag

on material and actively encourage a more shomtstactivist outlook.

This is a significant issue which challenges curmaodels of effective teaching in hospitality and
tourism management programmes in Western univessaind has implications for teaching methods,
curricula design and assessment strategies.
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