JoHISTE

Journal of Hospitality, Leisure, Sport & Tourism Education
Vol. 2, No. 1.
ISSN: 1473-8376
www.hlst.Iltsn.ac.uk/johlste

The Purpose of Undergraduate Tourism Programmes in
the United Kingdom

Marion Stuart-Hoyle (m.stuart@canterbury.ac.uk)
Canterbury Christ Church University College
North Holmes Road, Canterbury, Kent, CT1 1QU, UK.

DOI:10.3794/johlste.21.28
© Journal of Hospitality, Leisure, Sport and Tourism Education

Abstract

This paper evaluates the purpose of undergraduaidgsin programmes in the UK and the extent to

which lecturer attributes are reflected in indiatlicourses. The key purpose is seen to be the
preparation of graduates for a career in tourishileathere is evidence of programmes which offer a

balance of vocational and academic developmenthceae this aim. Staff attributes are reflected in

courses offered, but this needs to be viewed it lig the number of courses being delivered which

do not reflect programme aims.
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Introduction

Tourism first appeared as a Single or Joint Honautgect at undergraduate level in 1987 in two
colleges of higher education in the North East 8odth of England respectively. These institutions
were joined by a further 48 higher education tostns (HEIS) across the United Kingdom (UK)
throughout the 1990s, reflecting considerable gnowft provision for Tourism in Higher Education
(HE) in the last ten years. Over a four year pe(ib995/6 — 1998/9), the number of students who
accepted a place on an undergraduate tourism pnoggain a UK HEI increased from 1,666 to
2,363; an increase of 42 per cent (Stuart, 2002:5).

Airey and Johnson (1997) highlighted three key @aasfor the rapid growth of undergraduate and
postgraduate tourism programmes during the earlnitb1990s. These were ‘[the Government's]
emphasis on vocational courses as set out in tBé White Paper on Higher Education; by tourism
being perceived as a growth industry and a provad@mployment; by modularity of courses and the
relative ease and low cost with which tourism pamgmes can be provided' (Airey and Johnson,
1997:11). In addition, their research reveates most common title of the 99 programmes surveyed
to be ‘Tourism Management’; almost 20 per cenheftbtal (Airey and Johnson, 1997:5). Whilst the
tendency for institutions to offer more specialesiurses within their programmes is becoming

! ‘Programme’ refers to the whole Tourism degree ‘andrse’ refers to individual modules or units wiimake
up the programme.
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apparent (see later in this paper) programme tdles for the most part, remaining focused upon
‘Tourism’ and / or ‘Management’ at the undergraduat/el.

‘Between 1995/6 and 1999/2000 UK HE enrolments KitHEIs increased by 8%’ (HESA, 2000).
More specifically more students have been acceptiedtourism undergraduate degrees in the UK
each year over the period 1995-2000, as seen ite Tlab Figures indicated show total numbers of
applications and acceptances for subject P7 - i§outin the UCAS process.

Year Application Totals Acceptance Totals Ratio of applications to
acceptances
1995 18,115 1,666 10.9:1
1996 14,293 1,924 7.4:1
1997 14,739 2,300 6.4:1
1998 14,789 2,350 6.3:1
1999 13,249 2,363 5.6:1
2000 12,922 2,388 5.4:1

Table 1: Total numbers of applications and acceptases for subject P7 ‘Tourism’ in the UCAS
process and the ratio of applications to acceptance
Sourcewww.ucas.co.uk/figures/archive/applications

It is evident that whilst the number of studentplging to study Tourism at undergraduate level was
falling at a steady rate at the end of the 199@s,number of acceptances was steadily increasing,
resulting in a decline in the ratio of applicatidnsacceptances. If HEIs are accepting an inangasi
number of students onto tourism degrees from areasingly narrow pool of applicants, one of the
possible outcomes of such a trend is that insbistiare being forced into a position where they
accept students with lower standards of qualifwetito ensure they meet their overall recruitment
targets. Whether such students are capable of mygetogramme aims and learning outcomes which,
in the case of most institutions, remained unchdrdyging the late 1990s, is yet to be seen. The
adoption of a Qualifications Framework by many itsbns in the late 1990s may allay fears of a
decline in the standard of exit qualifications (tireation of certificate, diploma and ordinary dssgr
levels presents candidates with exit awards apipto effort and ability). On a more positive ot
the total number of HEIs offering undergraduateigin programmes for the academic year 2002-03
has reached 55, reflecting the fact that this inedBt new subject is still regarded as an attractiv
proposition for institutions seeking to expand théE portfolio. It should also be noted that thd f

in ratio of applications to offers is an inevitalilmction of an increase in the number of provid#rs
Tourism in HE.

Previous research on Tourism in HE during the etarlynid 1990s has focused upon the need for a
minimum core curriculum (Airey and Johnson, 1996jlblvay, 1995; Middleton and Ladkin, 1996)
and Tourism’s disciplinary status or the ‘identitf the subject in HE (Cooper et al., 1994; Leiper,
2000; Tribe, 1997; 2000). The author’s previoupgran JOHLSTE Volume 1, Number 1 (Stuart,
2002) highlights these debates and sets them indhtext of the key factors which have influenced
the subject’s development over the last twentygear

With this evidence in mind, the purpose of thisgrap primarily to assess the purpose of provision of
undergraduate tourism programmes in UK HEls atttine of the Millennium. This includes a brief
evaluation of the various ‘homes’ for Tourism folled by a detailed analysis of the purpose of
undergraduate tourism programmes. As the lattenda significant part of this study, it would be
useful, before outlining the second aim of the pafmeintroduce Jafari’'s work of 1997 regarding the
purpose of higher education in Tourism.
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An education ‘for’ or ‘about’ Tourism

Jafari (1997) saw a clear separation of Tourisiininto three distinct ‘types’(hotel, hospitalitpc
tourism) which not only pigeonholes graduates oedain types of employment, but also reduces the
recognition of the need for graduates to understaed'big picture’ of Tourism. He offered the
analogy of the human body, which is a total systents own right, but made up of several vital
organs which individually and collectively assutevéval of the whole body. Whilst each organ can
be considered as an entity in its own right, theyannected and cannot survive without the functio
of the other organs. If this logic is applied e tourism system which is also made up of a number
of ‘organs’ (for example, accommodation providéoairism planners and developers), it is apparent
that the student following an undergraduate toupsagramme should be allowed the opportunity to
study the whole system, or the macro environmembvwism. Having done that, the student can then
choose one of the micro aspects (i.e. the organstutly at a more specialist level.

Taking on board Barnett's view that programmes &hoemain emancipatory in their aims, thereby
allowing students to ‘stand back from their coreurse of studies’, and see it from various
perspectives (Barnett, 1990:91), Jafari’'s emphasithe importance of the wider tourism system
becomes more poignant. If students on tourismraromes are to be able to stand back and reflect
on the wider context of their studies, then theysirhe in a position to understand the wider context
of tourism, not just discrete operational fields.

The implication of this analogy for this researshthat there may be evidence of a distinct split
between tourism programmes which seek to offentthele system’ approach to Tourism in HE, (i.e.
an educatiorabout tourism) and those which are designed to deal t@iperational aspects’ of the
tourism industry (i.e. an educatidor tourism). The extent to which each approach taism
programme design can be revealed, or programmebatance the two approaches, is a key concern
of this paper. This approach to understanding tiregse of a programme of study in HE is not new;
Macfarlane (1997), and Silver and Brennan (1988ghaised the issue of a distinction between the
business studies curriculum being for, or abousjrimss.

Secondly, this paper aims to evaluate links betwkerpurpose of individual tourism courses offered

and the academic backgrounds, research and iralestperience of the core tourism teaching team at
20 institutions. While this paper cannot clainofter a review of all tourism programmes across the
UK due to data collection constraints, it does heaveoffer a full and detailed account of the pwgo

of provision at those institutions which agreedcctonplete a postal questionnaire. A number of the
paper’'s key findings are developed in a furtherligabon (see Stuart, 2002). At a time when

universities are competing heavily for undergraduegcruits, when the reverberations of subject
benchmarking and review are still being felt, anekspure for graduates to seek immediate
employment is increasing, this paper offers a tnadsessment of the ‘state of play’ for tourism

educators in HE seeking to revisit their progranaimes during any revalidation process.

Methodology

The key source of information for this study wagastal questionnaire (see Appendix 1), sent to all
HEIs offering an undergraduate programme with “Tsmat in the title in the UK at the end of the
1990s. The key source used to gather the nantbesé institutions was the Big Guide to University
and College Entrance (UCAS, 1997). The questioenams first distributed in Spring 1998, with
between one and three reminders being sent outlosdollowing 12 months.

Although self-completion postal surveys can involvenumber of drawbacks, (for example poor
response rates, time required to chase up resptdeck of comparability of data, and indifferemt
uninterested completion of questionnaires), aschbie Mangione (1995) and May (1997), this was
regarded as the most practical method of colledingde range of information about as many of the
tourism programmes in the UK as possible. Due ¢orthture of the information required it was felt
that a letter of introduction and the brief, ongesiquestionnaire would be more practical than a
telephone survey. The latter could prove impossiblthe light of an apparent rapid movement of
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tourism staff into and out of institutions, rendeyithe task of locating the individual ‘in chargd’
tourism provision challenging.

Where possible, questionnaires were addressedntechéourism programme leaders / co-ordinators
or, failing that, were sent to the Head of DeparttriéSchool / Faculty accordingly. Respondents were
requested to attach additional information to tbesgionnaire regarding course structure and content
in the form of prospectus details or promotionsdriture as appropriate. As such, the survey was
able to provide information which went beyond a @in‘count’ of programmes and student
numbers, rather focusing on the purpose of therpromes (academic and vocational aims) and the
links between lecturers’ research interests, inglhestperience and teaching commitments.

Clearly ‘interest in the survey will affect respensate’ (May, 1997:90) and in this case, of the 50
institutions offering tourism at an undergraduaével that were surveyed, 30 returned their
guestionnaires completed, whilst a further tenieeplvith sections incomplete. The remaining ten
did not respond to three reminders to complete @tdrn by given dates. In some cases the
institutions’ websites were visited in an attemptsecure basic programme data omitted from the
guestionnaire; this meant that a very comprehensstere of the 30 institutions could be formulated
Despite initial concerns over lack of response @stal questionnaires this represents a very good
response rate (66 per cent) and compares favounatiiya previous attempt to survey all institutions
about their tourism programmes via a postal questioe, which resulted in only 2sable responses
out of a possible 29 (CNAA, 1993). Of the 30 coetptl questionnaires returned, 20 were able to
give sufficient details regarding the qualificaorresearch and industry experience of its core
teaching team, allowing the paper’s second ainetaddressed.

Assessing the purpose of Tourism in HE: a home fdarourism

This paper commences by analysing the ‘roots’ ofison undergraduate programmes in the UK,
looking not only at the department or school resgada for their delivery, but also at the faculty i
which that department (or school) is located amdtyppe of HEI involved. This allows a fuller picéu

of the context in which tourism programmes havenb#developed to be established, which might, in
turn, influence their key purpose or aim.

Appendix 2 clarifies the ‘context’ of each of theutism undergraduate programmes surveyed
according to the nature of the institution, theatémpent or school within the faculty or school (wée
appropriate) with direct responsibility for the nagement and delivery of undergraduate tourism
programmes, and the overall faculty or school cdr{tehere appropriate).

Of the 50 HEIs which offered tourism at undergraduavel in the academic year 1998-99, 31 were
new universities (62 per cent), seven were unitiereolleges (14 per cent), seven were old
universities (14 per cent), and five were collegéshigher education (10 per cent). Of the 30
institutions included in this survey, 20 were newiversities (67 per cent), four were university

colleges (13 per cent), one was an old univerdtydr cent), and all five of the UK’s colleges of

higher education offering tourism at an undergréeldavel (17 per cent). New universities and
university colleges remain the key providers ofengdaduate Tourism in HE, which reflects a degree
of commitment to developing the subject, as it whsse institutions that pioneered tourism
undergraduate programmes in the mid to late 1980<arly 1990s, and which continue to offer these
programmes, in some cases provision having cordifmrewell over ten years.

Whilst this study supports Airey and Johnson’s dasion that Business or Management is a common
‘home’ for tourism programmes, only seven of theil@§litutions surveyed, representing 23 per cent
of the total, placed responsibility for the deliweand management of their tourism undergraduate
programmes in business or management ‘schools’hwtlid not include ‘Tourism’ in the title. Of
greater relevance to the gradual emergence of asnéyect is the fact that 16 of the 30 institutions
(53 per cent) placed responsibility for their pgion with a school or department with ‘Tourism’ in
its title, ranging from a School of Tourism and Hibality, to a Department of Travel and Tourism
and a Department of Tourism and Retail Managenfmtexpansion in allied curriculum areas has
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created such an increase in full-time equivaleaff shat institutions have started to recognisgesttb

in department structures. The bracketing of ‘Htspy, Leisure, Sport and Tourism’, inspired by th
Quality Assurance Agency for Higher Education (QAARs been mirrored in some institutions’
departmental structures.

Those institutions which were offering tourism pramgmes with more specialist titles (see Appendix
2), for example, Tourism and Planning, and Hosipytabnd Tourism Management, placed
responsibility for that provision in schools or dejments which reflected that specialism. Schools
and departments with ‘Leisure’ in the title (aslwas or without ‘Tourism’), remain a common
‘home’ for Tourism and constitute 27 per cent ohams and departments with responsibility for
tourism undergraduate programmes, irrespectivelatier the programme includes ‘Leisure’ in the
title. It is clear that the profile of ‘Tourismsibeing raised within institutions, as the name is
beginning to appear explicitly in an increasing mof department or school titles where the
responsibility for provision is held.

Of the 30 institutions surveyed, 19 (63 per cergyenstructured by faculty or have a business school
as the context in which the ‘Tourism’ school or @gment with responsibility for undergraduate
provision was located (see Appendix 2). What tkigealed was the fact that even if the school or
department with direct control over tourism undadyrate delivery was not a business or management
school, the context in which it operated was likelype a business school or faculty/hat this shows

is that, although institutions might have alterbé hame of the school or department with direct
control and management responsibilities for therisou provision (in order to reflect the scale /
importance of tourism provision), in these instanttee underlying roots of programmes could be said
to lie within the business / management field.isJttherefore, not safe to assume that Tourism is
losing its business / management background, ratthexrs become significant enough in scope and
scale at an institutional level to warrant its asamool or departmental designation.

The purpose of tourism programmes in Higher Educabn

Having established the context for Tourism provisa undergraduate level, discussion now turns to
the purpose of undergraduate tourism programmesvasd argued earlier that tourism programmes
could be said to fall broadly into one of two categs; those which seek to offer the ‘whole system’
approach to Tourism in HE, (i.e. an educatamout tourism) and those which are designed to deal
with ‘operational aspects’ of the tourism indusfan educatiorfor tourism). Airey and Johnson's
1997 survey provided a list of the ‘top twenty’ airand objectives of 99 tourism undergraduate and
postgraduate programmes, according to institutisteted aims and objectives in their prospectuses.
This analysis revealed a predominance of vocationabusiness management programmes which
were much more likely to include ‘employment’, ‘ear opportunities’ and provision of ‘reality
skills’ in their stated aims than the more academims of ‘sound education / academic
understanding’.

Following analysis of the key focus of stated aithés research has revealed the key purpose of 30
undergraduate Tourism programmes and the methoaoisgin which that aim would be achieved (see
Table 2).

What becomes apparent is that the most common gemiotourism undergraduate programmes is to
prepare students for work in the tourism industwofthirds of all programmes). The remaining third
prepare students for work in the wider sense ok seeise the study of tourism to develop students
academically and intellectually. However, of thogegrammes which do seek to provide a
programme of study which focuses on tourism cadsamrelopment, eight cited both knowledge /
academic development and business / managemelst ddilelopment as the methods through which
that focus would be maintained. The implicationtlu trend is that although the initial overriding
purpose of undergraduate tourism education maydoeHe tourism industry’, study ‘about’ Tourism
is regarded as important in ensuring that graduatres prepared for working in the tourism
environment.
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In addition, it is impossible to find a ‘common’ e for those programmes (two thirds of the total)
whose key aim is to prepare graduates for a cang@e tourism industry. There is a broad range of
departments and schools, including those which“Tiserism’ and / or ‘Hospitality’ and ‘Leisure’;
business schools; and a School of Humanities awthlS8ciences, which are responsible for those
vocationally oriented programmes. An equally widage of department / school titles feature in an
analysis of those who take a wholly or partiallya@demic approach to educating their tourism
undergraduates. It would appear that the purpdteunsism undergraduate programmes cannot be
seen to reflect a particular ‘home’ for the suhject

Key Programme Aim and Method of Achieving Aim Institution No. % of Total
(30)

Preparation for a career in tourism (method unstated) 3, 6, 23(1)*, 26**, 13

Preparation for a career in tourism predominantly 4,13, 18, 22, 13

through development of business / management skills

Preparation for a career in tourism predominantly 2,16, 19, 20, 24 14
through development of an intellectual / academic
understanding of tourism.

Preparation for a career in tourism through developing 1,7,9,10, 15,17, 25, 29, 27
an intellectual / academic understanding of, amut@ach to
tourism, as well as development of business / memagt

skills.

Preparation for a career in generalthrough skills and 5,11, 14 10
knowledge development

Academic / intellectual developmenthrough studying 8, 12, 21, 23(2) 27, 28, 30. 23
tourism.

Total 100
* Institution 23 - two programmes included: prograen(1) described as providing a ‘strong vocatiamalrse’
but specific aim unclear.
** |nstitution 26: described as providing a ‘managmnt education’ for those seeking a career in $oufeisure
management, but the nature/approach of that ‘euncas unclear.
Table 2: The key purpose of undergraduate tourism ppgrammes

Earlier, this paper noted the fact that tourismgpanme titles remain focused upon ‘Tourism’ and /
or ‘Management’ at the undergraduate level. Ofttivee tourism undergraduate programmes which
use ‘Studies’ in their title, (Institutions 18, l#hd 30), two remain focused on the academic /
intellectual development of their students throtlghstudy of Tourism. However, there are at laast
many ‘Tourism Management’ programmes which empleatiieir partial or total commitment to
preparing students for careers in the tourism itrglughrough the academic and intellectual
development of the student. This indicates thafrdwtitle does not necessarily reflect the
programme’s actual aim and approach.

It is important to note also that four programmealuded in this survey stated ‘development of an
intellectual / academic understanding of touriseitteekey method of preparing graduates for work in

the tourism industry. It would appear that baspdruanalysis of programme aims alone, there is
evidence of programmes combining both approacladari$ ‘operational’ or micro approach and the

wider system or macro approach (1997:178). Whaifigreater importance is the fact that both

approaches are combined in order to achieve amtisevocational aim, i.e. to prepare graduates
for work in Tourism. Seven tourism programmes t@ademic’ aims in terms of seeking to provide

students with academic / intellectual developmbritugh studying Tourism. An analysis of courses
included in these programmes later in this papeeals the extent to which this aim is reflected in

what students actually study in terms of their comd optional courses.
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Previous research in the field has highlightedf#ioe that it would be impossible and inappropriate
try to pigeonhole individual tourism programmeshesng ‘academic’ or ‘vocational’ (Macfarlane,
1997; Silver and Brennan, 1988). Having analysedkey aim of tourism undergraduate programmes
and the manner in which they seek to achieve tinatiais, however, possible to produce a model to
represent the overall purpose of each programnmelation to the link between the programme and
preparation for work. Silver and Brennan’s Cougseployment model (1988) described eight
different approaches to course design (see AppeBdixiependent on the level of commitment to
prepare students for employment. This providedapperoach to the continuum below (Figure 1),
which indicates on a one-dimensional scale, thativ@ importance of preparation for work or
academic / intellectual development for each tounmogramme included in this stage of the study.
Before the individual courses of each programmeehzeen analysed it would not be appropriate to
say definitively whether each programme offeredagcim or wider systems approach to Tourism or a
micro or operational approach, in accordance vaflarfs observations of programmes which tend to
focus on one approach or the other (Jafari, 1997).

Vocational preparation Academic / Knowledge expansion

3,6, 23,26 4,13, 18, 22 1,7,9,10, 15 8,212 23(2), 27,
5,11, 14 2,6,19,20 17, 25, 29 o 3B,

Key:

Vocational: sole purpose is to prepare students for careBoumism

Academic: sole purpose is to develop students intellectuallg academicallyhrough the study c
Tourism

Numbers 1-30 relate to institution code — see Adpeh

Figure 1: Tourism undergraduate programmes continwm: vocational to academic

Although this continuum does demonstrate the brpadrity of each tourism programme, from
dedication to preparation for a career in touriseft hand side: vocational preparation) to dedarati
to developing students intellectually and acadeltyi¢through the study of Tourism (right hand side:
academic / knowledge expansion), it does not tedl full story of each tourism programme with
regard to courses included and the nature of aardsm teaching staff. In addition to this, it doe
mean that programmes are being placed, to an exberapposition’ with regard to their relative
vocational or academic aims, which may not be rarédiection of their true purpose.

A broadening core curriculum

Having discussed the broad purpose of undergradaoatessm programmes, the analysis now turns to
‘what is studied’ on undergraduate tourism prograsmn the context of a subject which has
developed in the last 15 years with no real guidslior regulations as to what should be studidet T
idea of a minimum core curriculum has been debatetl the content of that curriculum has been
suggested by the National Liaison Group for HigBducation in Tourism (NLG) (now renamed the
Association of Tourism in Higher Education, ATHEBYt as yet, this has not been introduced as a
compulsory aspect of Tourism as a subject at umddugite or postgraduate level. More recently, the
introduction of Subject Benchmark Statemebitsught with it concerns that the curriculum might
become too constrained or straight-jacketed if @mogne designers approached the statements as
prescriptions rather than as broad guidelines, Itieguin a lack of variety and specialism in
programmes (this was the subject of discussiomatllaG Annual Conference at the University of
Luton, 1999). Botterill and Tribe (2000:10), ardubat one of the key weaknesses of benchmarking
could be seen to be ‘homogenisation of the toudsgree product and a curbing of the curriculum
dynamism of this sector’. Stuart (2001:359) added the tourism academic community might ‘need
to understand and accept the role of Benchmarksantinue to foster an environment of creativity
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and innovation within the programme and course ld@weent process if the subject is to continue to
flourish’.

The number of core courses that students wererestjto take over a three or four year period ranged
from 6 to 25 and the mean number of core courdeseaf across the 30 institutions was 15. It should
be noted, however, that it was the two institutiarsch offered Tourism as a Single Subject or half
degree only (Institutions 7 and 30) which offerbd harrower range of core courses, as one would
expect. Those institutions whose tourism programmere requiring their undergraduates to take
more than 15 core courses (11 institutions) caohaeacterised by one or more of the following three
features:

» all coresin Level 1 (no options available) andame cases in Level 2;

* awide business / management content in the core;

e anarrow range of options of available;

* ‘Management’ featured in the programme title.

In fact, only one of the 11 programmes which hadextess of 15 core courses did not have
‘Management’ in the programme title.

In those programmes which require their studentste 12 core courses or less (10 institutions) the
range of option courses available is, for the rpast, varied and numerous, in most cases equaiting
exceeding the number of core subjects availablgs i€ to be expected as students are in thess,case
being asked to take responsibility for the naturéheir tourism education, according to the courses
they choose. Whilst a feature of these cores sflegs / management courses, they are more likely t
have a Tourism focus (or at least ‘Tourism’ in twarse title) than the core business / management
courses on those programmes whose core coursesoekse

Table 3 highlights those core courses which feaitur#0 or more of the 30 programmes (at one or
more of four levels of study) and thus could bealdaiform a ‘core curriculum’ for undergraduate
tourism programmes. The NLG’s Core Curriculum 093 %s detailed below, offers seven ‘common
areas’ of study or areas of knowledge which, adogrtb the NLG, should be covered in a study of
Tourism in higher education (with no differentiatibetween undergraduate and postgraduate levels
of study). These seven areas of study are refldot¢he 18 core courses which are seen to appear
most frequently in tourism undergraduate programnWhat this analysis adds to the original idea of
core areas of study is greater specificity in teofghich courses feed that core tourism study.

* The Meaning and Nature of Tourism

* The Structure of the Industry

* The Dimensions of Tourism and Issues in Management

* The Significance and Impact of Tourism

* The Marketing of Tourism

e Tourism Planning and Development

* Policy and Management in Tourism
Source: Holloway, J. (1995)

It also becomes apparent that nine of the 18 cdiilsg in Table 3 are business / management ceurse
with or without a ‘Tourism’ context. The remaininghe are specific to the nature and implicatiohs o
‘Tourism’ (conceptually based courses) or are Iskitourses which could feature in a number of
vocational undergraduate degree programmes. $irses appear in three of more different years of
study of tourism undergraduate degree programméghweflects the varying approaches to the
courses involved in terms of perceived difficultkn example of this would be a Tourism Planning /
Policy course which could take a descriptive apginda tourism planning and policy within a variety
of contexts in year 1, or could require a much mamalytical approach when studied in year 2 or
above. The two ‘introductory’ courses which featlyr(Principles of / Introduction to Tourism and
Introductory Business courses) were the only ooefeature only in year 1 of study. Of the 14
Research Methods courses, 13 featured during ygame2in year 3) which reflects the fact that these
courses are usually designed to prepare studaniisébyear dissertations.
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With regard to industrial experience (work placetheri4 programmes included it as a core
(compulsory) course, eight of which place it betwgears 2 and 3 for up to 40 weeks. Six take place
at the end of year 2, during the summer vacatidorbeeturning into year®3

Core Course Number of Yeard at which
programmes which courses appear
include the course

Business Information Systems/Computing* 17 1,2
Dissertation/Individual Project** 22 3,4
Economics/Tourism Economics* 16 1,2
Financial Accounting/Management* 21 1,2
Human Resource Management* 14 2,3
Industrial Placement** 14 el
Introduction to Business* 10 1
Language** 13 1,2,3
Management/Tourism Management* 12 1,2,4
Marketing/Tourism Marketing* 28 1,2,3
Principles of /Introduction to Tourism** 18 1,
Research Methods** 14 2,3
Skills Development Course** 11 1,2
Strategic Management/ Tourism Strategy*. 12 3,4
Tourism Environment/Geography of Tourism** 10 1,2
Tourism Impacts** 10 1,2,3,4
Tourism Industry Organisations/Business of 21 1,2,4
Tourism/Tourism Operations?*.

Tourism Policy and Planning/Development** 16 1323nd 4

* Business / Management courses

** Conceptually based or skills development courses

** Industrial experience can take place at varitinges throughout the programme (see comments helow
Table 3: Core course titles which featured in 10 omore undergraduate tourism programmes in one or
more of four possible years of study

It is clear that an ‘unwritten’ or unspoken coraraulum does exist which is actually much more
specific in its content than the original severaaref knowledge which have been variously debated
throughout the 1990s. The fact that two thirdsheftourism undergraduate programmes which were
researched as a part of this study (11) were tifl@dirism Management’ and a further seven used
‘Management’ in the title is reflected in the fdlat 50 per cent of the most frequently used course
titles were business / management focused. Theeptwmally based courses do feature, but less
frequently and number only folof the 18 courses which constitute the core olugchduate tourism
programmes.

213 programmes have no industrial placement aiitt, 3 making the placement optional (two in y8ar40
weeks; and one to be taken in Year 1 or 2).

% For the purpose of this analysis, course titlésrefl in this table have been devised based uporatige of
titles offered in the questionnaires.

* Year 3 and Year 4 can both be final years depdratethe length of the programme and existence of a
compulsory / optional one year work placement.

® Conceptually based courses which feature in Tatle3Introduction to / Principles of Tourism; Inesof
Tourism; Tourism Environments / Geography of Tauti§ ourism Policy and Planning / Development, alijio
some individual studies / dissertations might becdbed as conceptually based, rather than pragtiogects.
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Whilst the study has revealed the fact that a basginess core curriculum is still evident withire t
majority of undergraduate tourism programmes, m itiore recent years of the subject’s evolution,
institutions have sought to differentiate themsglMeom one another by drawing possibly on
individual lecturer’s distinct research and genexalject interests and have translated that irtteres
into new special interest courses, usually in renfof optional courses. In this way, institutions
have been moving away from the provision of a gerteurism programme, towards a more specialist
programme which offers the relevant department arosl a distinct identity within a rather
overcrowded marketplace. This differentiation ha@some necessary in the light of an increasing
number of institutions chasing a declining numbiestadents seeking to embark upon undergraduate
tourism courses.

Due to the range and variety of optional coursess not possible to produce a list of ‘common’
options as in the case for the core (compulsoryjsms (see Table 3). However, optional courses can
be summarised as seen in Appendix 4, in orderfer ah overview of the types of courses offered.
This demonstrates the range of options made availeb students across undergraduate tourism
programmes, rather than the frequency with whidy @ipppear as part of the curriculum. It should be
noted that a number of the courses which appeapp®ns’ appear as core courses at the same
institution, albeit in a different year of studin addition, a number of schools / departmentsrdffe
same profile of optional courses to their secordlthird / fourth year students. Optional coursas c
be divided into the following five ‘themes’:

* Business / Management (including Marketing)

* Tourism Principles

» Sectoral / Vocational specialism

» ‘Context’ or Regional Focus

» Skills Development / Practice
The range of optional courses which were made aiailto students is comprehensive and all 30
programmes included at least one course from ekitte dive themes highlighted.

An aggregative approach to Tourism in Higher Educabn

Earlier in this paper an analysis of tourism progree aims was undertaken in an attempt to classify
them as more or less vocational or academic im pfhepose. However, Figure 1 could not offer & ful
picture of each tourism programme’s purpose anchirtbat programmes had to be placed, in effect,
‘in opposition’ with regard to their relative voaaal or academic aims, which may not be a fair
reflection of their true purpose. By taking intccaunt the balance of both core and optional caurse
within a programme, a more accurate analysis ofogrpmme’s purpose can be made. This also
allows Raffe’s (1994) idea of an aggregative ofytnmodular strategy regarding the delivery of a
higher education programme to be assessed in titextmf tourism undergraduate programmes, with
the possibility of a combination of academic andatmnal courses contributing to an overall aim
which is vocational or academic in its focus.

According to the continuum (Figure 1), seven taurigrogrammes can be described, according to
their stated aims, as focusing on academic orleateial development through studying tourism (see
also Table 2). However, following more detailedalgmis of those programmes’ core and optional
courses, it becomes apparent that not all institstare delivering courses which are reflectivéhat
focus. Institution 8 claims to emphasise a ‘broadeademic development through rigorous
intellectual training’ and this can be seen in tdoee courses which have a clear conceptual base.
However, a number of the optional courses haveearcfunctional focus, (e.g. Planning Law;
Commercial Leisure and Visitor Attractions), as e those which have a conceptual base (e.g.
Culture, Space and Perception; Imagining the Citgktitution 12claims to develop ‘analytical skills

in the context of studying tourism as a social mmeenon’ but has a very strong business core
curriculum with only a handful of explicitly concemlly based courses (Cultural Studies;
Psychological Aspects of Tourism). Institution@ers a programme which aims to ‘examine tourist
behaviour and tourism destinations using a soaanse focus’; within the programme there is
evidence of conceptually based courses but a nuwbeourses which are clearly preparation for
working in the industry are evident, e.g. GIS irufism Analysis; Applied IT in Tourism.
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The remaining four institutions which appear on thght-hand side of the vocational to academic
continuum appear to offer both conceptually based wocational or practical courses in their
curriculum, in the context of offering a non-vocaial programme. There is considerable evidence
within these seven programmes of the existence str@ng business core (and options), and
vocationally relevant courses, as well as courdesse titles would suggest the development of key
concepts and knowledge associated with tourism.at\iltis reveals is a possible ‘drift’ away from
intended programme aims which could be a reflectibohanging staff research interests, or actual
movement of staff away from, and into tourism pesgmes. A further reason for this trend could be
the belief that a student’s academic and knowletyelopment can be served as well by vocational
or functionally specific courses as by those caurséiich are conceptually based. Tourism
programmes with a stated aim to &®ut Tourism are just as likely to include courdess Tourism
(those with specific application to the tourismustty) as they are to include coursésut Tourism.

At the opposite end of the continuum (to the fédi-th@nd side) are those programmes which state a
purely vocational aim, in terms of preparing gradsdor a career in Tourism. Institution 3 aims to
‘provide excellent career opportunities’ through uindergraduate provision and this is reflected in
range of functionally specific courses such asd&meneurship; Customer Care; and Travel Trade. In
addition to these courses, it also includes inctimeiculum those which are clearly more concepyuall
based, such as Responsible Tourism and Culturatisiou Institution 6 offers a tourism degree
which ‘provides a foundation for a career in traaeld tourism’ through a considerable core of
business management courses and some which areatetito specific aspects of the tourism
industry, e.g. Air Transport Management and Visifdgtraction Management. As in the case of
Institution 3 it does, however, include courseschhare not industry specific and could be described
as conceptual courses, e.g. Health Tourism andiStodealth. Institution 26 offers a Tourism
programme which ‘provides a management educafion.a career in Leisure and Tourism
Management’ and this is reflected in a core culucumade up of business management courses.
Conceptually based courses in this programme feasioptions.

Institution 23 offers two pathways with regard t® undergraduate tourism programmes, a BA(Hons)
in International Tourism, with a focus on ‘providim strong vocational course for people interested
in tourism’ and a BA(Hons) Tourism and Leisure whiprovides a course with a broad emphasis on
tourism’. These two programmes appear at oppesits of the continuum and while many of the
courses offered are common to both programmesrijoffea combination of business management
and conceptually based courses), the key differéret@een the programmes is the inclusion of a
compulsory supervised industrial work placementha more vocationally oriented International
Tourism programme.

Those programmes which are described as havingga fdcus on preparing graduates for work in the
tourism industry appear to be using predominantigiiess / business management courses within
their curricula, with the majority of conceptualbased courses appearing as options. In these
instances, institutions are clearly delivering witeir websites and promotional materials claim.

Those programmes which appear in the middle ofcti@inuum are those which are designed to
prepare graduates for a career in tourism througheldping both an intellectual / academic
understanding of, and approach to, tourism, as agllevelopment of business / management skills.
Theoretically, these programmes should offer aiculrm which is made up of a balance of
conceptually based courses and business managemarses. In analysing the five programmes
which appear at the centre of the continuum, alieha clear business / management core, but have
conceptually based and business / tourism inddstiysed optional courses. For example, Institution
9 claims to ‘prepare students for a range of empkat opportunities...through a balance of theory
and practice’, and it does this through a businegserations core curriculum and a series of ogtion
such as Anthropology and Socio-Cultural Impactgjspthose which could be described as
‘development’ or ‘regionally-focused’ courses. tlhdion 7 claims to offer a ‘combination of
academic rigour and functionally structured’ cosraad this can be evidenced in a business / industr
focused core curriculum and optional courses wleigplore concepts such as Tourism Behaviour,
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Tourism: Past, Present and Future, and specificistouindustry applications such as Tourism
Promotion, Heritage and Interpretation, and SmaliBess Management in Hospitality and Tourism.

In concluding this analysis of links between coars#ered and programme aims, it would appear that
those tourism programmes which claim to have voaati preparation as their central focus are using
predominantly business / management and indusegifp courses as their core curriculum and the
more concepts-based courses as options. In thesnces Raffe’s (1994) idea of an aggregative
strategy for delivering a programme is reflectedhere both academic and vocational courses are
combined to contribute towards an overall aim whihkocational. In addition, programmes whose
key focus was on developing graduates’ ‘intellentl &knowledge’ are using a combination of
conceptually based and business / industry spewifiicses within their core, which might reflect a
slight ‘mission drift’ on the part of departmentsdaschools responsible for those programmes. Those
programmes which claim to take a ‘knowledge enhamec#’ and business / management skills
approach appear to be doing exactly that throughmbination of courses, although the business /
management courses do tend to feature heavilyeigdhe curriculum.

With regard to the original continuum which refledttourism programmes’ central aims, from
preparation for a career in Tourism to academiotéliectual development through the study of
Tourism, those programmes which were placed atfaheight-hand side (academic / intellectual
development) might now be more appropriately platwedards the centre of the curriculum, as the
courses included reflect a fairly heavy emphasishentourism industry and applications of business
to the industry. Those programmes which appeanetth® far left-hand side (vocational preparation)
appear to be appropriately placed, as the majofitiie conceptually based courses seemed to appear
as options rather than cores. Those claiming anloel between the two approaches based upon this
study (an educatioffor and about Tourism) appear to be justified in their claims, analysis of
courses offered as a part of their curriculum Hesvé a clear ‘balance’ in provision of vocationally
oriented and conceptually based courses.

What this analysis of courses and programme airagédwgealed is the importance of looking beyond
stated aims (i.e. at courses within the curriculifra)full understanding of the nature of a prognaen

is to be gained. A further observation to be medlecerns the potential ‘gaps’ which can emerge
between what an institution ‘claims’ to provide dguts with and what actually takes place with
regard to courses offered. Evidence has beenlezl/bare in the case of a number of programmes
where a curriculum does not necessarily ‘feed’dlaerall aim. As Tourism is a relatively new HE
subject, the curriculum could be subject to corglrahange as individual staff develop their inteses
depart from and arrive at institutions - all fastawhich might have contributed to gaps between
programme aims and courses delivered.

The links between core teaching teams and delivenf courses

Having analysed the purpose of undergraduate taupgogrammes, the final aspect of provision
which will be analysed in this paper is the natanel characteristics of core tourism teaching teams
and the extent to which there are specific linksveen team profiles and taught courses. As stated
earlier, 20 of the 30 institutions which returnéeit initial audit questionnaire completed, prowde
full profile details of the core tourism teachingams, which can be found at Appendix Gore
teaching teams are made up of those lecturers wkeysteaching responsibility lies in the delivefy o
courses which contribute to undergraduate rathem ffostgraduate teaching. Teaching teams range
from two to 15 full-time members of staff, althoutjie mean number of staff is five.

All 20 institutions have at least one member of tdeem who is qualified at Masters level in Tourism
or a Tourism related field, and in the majoritycalses more than one. Sixteen institutions have one
or more member with a PhD. The latter are for tlwstnpart in the Tourism field, including Tourist
Attraction Management, Tourist Motivations, Trandp®lanning, Tourism Education, Tourism
Economics and Tourism in the Developing World. €tRPhD disciplines include Sociology and
Geography, both of which have obvious contributiemsnake to the Tourism curriculum. MA and
MSc qualifications are, for the most part, in Teurior subjects allied to Tourism. These include
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(Outdoor) Recreation Management, Tourism and Lejsand Tourism Marketing. Some team
members hold Masters degrees in non-Tourism relatdgects, such as Politics, Geography,
Marketing and Anthropology, but again these disegoly areas all contribute towards the wider study
and delivery of Tourism at undergraduate level.

With regard to research profiles and activity, 20l teaching teams are research active (carrying out
scholarly research, for the RAE or other purposes)were able to offer areas of particular inteoest
ongoing research. What is perhaps of most inteseitte fact that there does not seem to be a link
between the number of core teaching staff andahge of research being undertaken. Some of the
smaller teaching teams (for example at InstituBiom new university with four members in the core
teaching team) are carrying out research in a numbareas and arguably could be described as at
least as research active as some of the largesteBxperience in the tourism or other industries a
appears to be considerable, irrelevant of theaizhe core teaching team, although not all members
of every team have industry experience. It woudd difficult to pinpoint a ‘common’ industry
background for tourism lecturers presented with #wdence in Appendix 5, although local
government, small business management, marketiogpitality / hotel management, attractions,
planning, tour operations, the airline industry dretitage all appear with a degree of frequency
within the core team profiles.

However varied and numerous the qualificationseaesh activity and industry experience, the
critical factor in terms of the nature of the tami curriculum is how those factors are reflectethen
courses taught. Table 4 offers a range of examplésh demonstrate the links between the core
teaching teams’ profiles and the courses delivered.

Institution Qualification (Q), Research (R) or Courses
industry experience (1) Courses irbold are cores
3* R - Development in Poland/Azerbaijan Level 3 Destination Management
Level 2 Marketing
| - Marketing for an NTO Level 4 Rural Tourism
| - Environmental Consultancy
4, Q - MSc Outdoor Recreation Level 2 Countryside as a Leisure and
ManagementR - Recreation Conflict  Recreation Resource
Management
| - Event/conference management Level 4 HRM 2 for Leisure
7 Q - PhD Tourist Motivation Level 2 Tourism Behaviour
| - Heritage Attractions Level 2 Heritage and Interpretation
R - Tourism in developing Countries. Level 4 Tourism in Developing
Countries
10 R - Destination image and advertising. Level 3 Destination Marketing;
Advertising in Tourism and Leisure
| - Practising Law Level 3 Legal Issues in Tourism
26 R - National Lottery/Millennium Level 2 Public Policy of Leisure and
Projects Tourism; Level 4 Museums and
Heritage
| — Heritage Level 4 Museums and Heritage
30 R - Rural Tourism Level 2 Tourism and Leisure

Environments; Level 3 Countryside:
Conservation and Recreation
Management
Q - PhD Tourism Marketing Level 3 Tourism Marketing
* Cores/options not differentiated at this insfibat
Table 4: Qualifications, research and industry expeence links to courses delivered
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It is clear from the ‘snapshot’ provided in Tablethht the majority of courses which potentially
benefit from the core teaching teams’ qualificasioresearch and industry experience are optional
courses. In addition, there is a greater propgiisitthese courses to be delivered in the latgest

of a degree programme, in the majority of casd<irels 3 and 4.

At this stage of the study although it is appaithiat the characteristics and strengths of a tegchin

team can be traced through to course deliveryarnnot be assumed that individual members of staff
are placed in a position where they can put thealifications, experience and research to best use.
The author’s investigation of this issue is repobiteJOHLSTE Volume 1, Number 1 (Stuart, 2002).

Conclusions

This paper has assessed the purpose of tourismapnotges in the UK and the links between lecturer
attributes and their teaching. It has emergedribat universities and university colleges remam th
most common ‘home’ for these programmes. Over 80 qent of schools / departments with
responsibility for undergraduate tourism provisi@ve ‘Tourism'’ in their title, possibly reflectine
level of recognition which Tourism is being affoddeithin HEISs.

The existence and need for a minimum core currioubas been a key issue for debate over the last
six or seven years and this paper offers evidefice mauch broader core curriculum than has been
suggested previously. That core is made up of quralebalance of business / management and
tourism ‘concepts’ courses, and is complemented tyde range of specialist ‘option’ courses which
were seen to fall into five broad categories (sppehdix 4). It is the range of optional coursescivh
constitutes the differentiating factor or ‘uniquedlisig proposition’ (USP) of many programmes.

The key purpose of the majority of undergraduaterison programmes is claimed to be the
preparation of graduates for a career in the tourisdustry. However, the extent to which
institutions actually deliver programmes which m#®it aim varies significantly. An analysis of
programme aims, core and optional courses revieathe case of programmes which claim to focus
on development of academic / knowledge expansidgandency to drift away from that aim. These
programmes were just as likely to include vocatilgnafunctionally specific courses as conceptually
based courses. Programmes which prioritised thpapation of graduates for a career in Tourism do
appear to deliver predominantly vocational and mess based courses, although conceptually based
courses were a feature within the range of optéaslable. Those programmes which claim to offer
a balance of both vocational and academic developagmpear to be doing exactly what they claim,
offering an educatiofor andabout Tourism. This review of undergraduate tourism paogmes has
highlighted the dangers of assuming that tourisag@mmes deliver what they claim to in
promotional material, prospectuses and websitesapsGhave started to emerge between some
programmes’ stated purpose and what perhaps islpctelivered in terms of core and optional
courses, i.e. there is evidence of the emergenca tfo-faced curriculum for Tourism in HE.
Although one might assume that many institutionsndbactually deliver their tourism programmes
according to stated / documented aims, this rebd@as offered some evidence to support this view
(see Stuart, 2002 for further discussion of thigetlepment from the lecturers’ own perspective).

Lecturers who make up core tourism teaching teaars be described as well qualified at appropriate
levels and in relevant fields (in comparison withdings of studies carried out in the early 1999s b
Cooper et al., 1994). It would also appear thahdiie smaller teaching teams find time to carryaout
wide range of research, despite the fact that Hreyresponsible for the teaching of a significant
number of courses. Industry experience appeabg toresent in all teaching teams, although is not
common to all members and there is some evidenceoofmonality in the type of industry
experience. Links between qualifications, reseaacid industry experience are visible in all
institutions surveyed, and were particularly eviderth reference to optional courses, which would
support the earlier observation that it is the@pdl courses which allow staff to utilise their cipdist
knowledge and experience, and which in turn, réethlggrogramme’s USP.
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This paper has presented a broad, yet comprehessahgsis of the purpose of undergraduate tourism
provision in higher education at the end of theQ9®rogrammes appear to be rich and diverse in
their content and the subject, at least at unddugtte level. Three key issues can be identifigtiis
paper which tourism educators should take into @aecovhen revisiting their tourism programmes’
aims and learning outcomes during the revalidajoocess. Firstly, evidence is emerging of
programmes which might be paying ‘lip service’ tertain aims and objectives in order to gain
approval / validation. An understanding of theeextto which lecturing teams are delivering
‘Tourism’ according to official documentation orcacding to other agendas is critical to developing
an understanding of the purpose of Tourism as alitiect as it really exists, rather than as officia
documents might profess.

Linked to this last point is the second key findirthe tendency for the majority of tourism
programmes to profess vocational aims, reflectigfact that a higher education in Tourism is ‘for’
the tourism industry. However, in terms of statedrse content, many of those programmes with a
strictly vocational aim are made up of a combirmawd vocational and academic courses. The author
attempted to establish reasons for this in anexgplper (see Stuart, 2002) one of which was ttte fa
that academic courses are, in fact, regarded @asagigiood a preparation for work as vocational
courses.

The third issue relates to the link between toursaff ‘attributes’ (their qualifications, industry
experience and research) and the courses they. téadording to the initial questionnaire completed
by 30 institutions, it would appear that all theg&ibutes can be linked to courses offered astagba

a tourism programme. Tourism educators must asksklves the question ‘are we making the most
of our lecturers’ key attributes with regard toedir links to course design and content'? In other
words, are these links ‘on paper being made irityean terms of tourism lecturers’ teaching
responsibilities?
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Appendix 1
Postal questionnaire

INSTITUTION

TITLE OF PROGRAMME(S)

COURSE LEADER

DEPARTMENT IN WHICH TOURISM IS DELIVERED AND OR/W_HICH HAS
RESPONSIBILITY FOR DELIVERING TOURISM IN OTHER DEPA RTMENTS.

DATE WHEN COURSE FIRST STARTED

BACKGROUNDS / RESEARCH INTERESTS OF CORE LECTURING TEAM
(e.q. First / higher degrees / industry experiencand current research ) -please continue
overleaf if necessary

STUDENT INTAKE / COMPLETION

YEAR INTAKE TO YEAR ONE GRADUATES

COURSE STRUCTURE (Please detail overleaf core anobtional subjects for Tourism for
single / joint honours programmes or discreet subjets) OR attach course prospectus details as

appropriate)

Please return this completed guestionnaire to: diaBtuart, Centre for Tourism Studies, Dept. of
Geography, Canterbury Christ Church College, Nblolmes Road, CANTERBURY. CT1 1QU
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Appendix 2

Undergraduate programmes with ‘“Tourism’ in theetibingle and / or Joint
Honours in UK Institutions of Higher Education. (AsAcademic Year

1998/99).
INSTITUTION FACULTY OR DEPARTMENT/SCHOOL PROGRAMME TITLE(S)
SCHOOL with immediate responsibility for
CONTEXT management and delivery Tourism
programme(s)
01 Faculty of School of Tourism and Hospitality BA (Hons) International Tourism
Cultural and Management Management

New University

Education Studies

02 NA Department of Hospitality, Tourism BA (Hons) Tourism Management

New University and Leisure

03 Faculty of Department of Hospitality and 1. BA (Hons) Tourism Management

University College ~ Business and Tourism Management 2. BA (Hons) Hospitality and
Consumer Tourism Management
Studies

04 Faculty of Department of Leisure Management BA/BSc (Hons) Touris

College of Higher Modular Schemes Management

Education Management

05 Faculty of Health School of Management, Community BA/BSc (Hons) Leisure and Tourism

College of Higher ~ @nd Human and Communication Management

Education Sciences

06 Faculty of Department of Travel, Tourism and BA (Hons) Travel and Tourism
Business Leisure

New University

07
Old University

Business School

Hotel School

BA (Hons) Tourism (Sarglibject)

08
New University

Faculty of the
Environment

School of Urban Development and
Planning

BA (Hons) Tourism and Planning

09
New University

Business School

Department of Economic, Social ari8A (Hons) Tourism Management

Economic Sciences and Tourism

10 Faculty of School of Leisure and Tourism / BA (Hons) Tourism

University College Business, Leisure Faculty of Business, Leisure and
and Food Food

11 NA Business School BA (Hons) Leisure and Tourism

New University Management

12 Faculty of Department of Travel, Tourism and BSocSC (Hons) Tourism

College of Higher ~ Hospitality Leisure Studies Management

Education Management

13 Faculty of School of Service Management 1. BA (Hons) Intermetid’ourism
Business Management

New University

2. BA (Hons) Tourism Management

14 Business School Centre for Business and Leisure BA/BSc Leisure and Tourism
College of Higher Management Management

Education

15 NA Business School BA (Hons) Travel and Tourism

New University

Management
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INSTITUTION FACULTY OR DEPARTMENT/SCHOOL PROGRAMME TITLE(S)
SCHOOL with immediate responsibility for
CONTEXT management and delivery Tourism
programme(s)
16 School of Centre for Tourism and Leisure BA (Hons) Tourism (joint)

New University

Business, Hotel
and Restaurant
Management and
Planning

Studies

17 NA Business School BA (Hons) Tourism
New University
18 NA Business School 1. BSc (Hons) Tourism Management

College of Higher
Education

2. BSc (Hons) International Tourism
3. BSc (Hons) Tourism Studies

19
New University

School of Service
Industries

Department of Tourism and Retail
Management

BA (Hons) Tourism Studies

20
New University

School of Leisure and Food
Management

BSc (Hons) Tourism Management

21
New University

Faculty of Social
and Life Sciences

Department of Environmental Studiesl. BA (Hons) European Tourism

and Tourism

2. BA (Hons) International Tourism
3. BA (Hons) Tourism

22
University College

NA

Faculty of Leisure and Tourism

1. BSc (Hons) Tisum:

2. BSc (Hons) Tourism and Leisure
Management

23
New University

Business School

Department of Hospitality and
Tourism

1. BA(Hons) International Tourism
2. BA(Hons) Tourism and Leisure

24
New University

Business School

Hospitality and Tourism Cognate
Group

BA (Hons) Tourism Management

25
New University

Centre for
Independent and
Combined
Studies

School of Humanities and Social
Sciences

BSc (Hons) Tourism Development

26
New University

Business School

Centre for Tourism and Leisure
Studies

1. BA (Hons) Leisure and Tourism
Management

2. BA (Hons) International Tourism
and Leisure

27
New University

Division of Sport,
Health and
Leisure

School of Health and Social Sciences

BA (Hons) Tawari

28
New University

Business School

Division of Leisure and Tourism
Industries

BA (Hons) Tourism Management

29
New University

Business School

BA (Hons) Tourism Management

30
University College

Faculty of Social
and Information
Sciences

Department of Geography and
Tourism

BA (Hons) Tourism and Leisure
Studies

NA

Not applicable
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Appendix 3
Types of course-employment relationships

Course-employment relationship Characteristics of programme

1. Sole regulation and completed training Higher etlanaas occupational preparation. Graduates prefare
specific type of job; heavy employer involvementourse design and
operation as the course represents the only sofiroanpower to the
employer; likely to contain substantial period(8\work placement;
academic staff have professional experience andtaiailinks with
industry; studies are evaluated from a studentpeeti/e in terms of
their ‘relevance’ to the specific workplace.

2. Sole Regulation and Part-training Not a ‘licenseémployment in a specific sector; scope for course
being more academic than type (1); less emphasigook experience;
completion of course does not represent ‘qualificetin professional
terms; some students change track to differentpattanal fields at the
end of the course.

3. Sole Regulation and the Educational Basé&tudents likely to develop in different directidioiowing this course -
for Training not towards a specific occupation; minimal profesal regulation of
curriculum; higher education seen here as a mdaseeaxction rather
than a training function.

4. Partial Regulation and Completed Shares many characteristics of type (1); mainrtisiin is that selection
Preparation and training are shared with other entry routas,tere may be non-
graduate entry to the specific occupation or pifesl training routes.
As a result, there can often be ‘status insecuaitydbng students who
want their course to have ‘relevance’ to the saiclipation to give them
advantages over competitors choosing differentesaut

5. Partial Regulation and Partly-completed These courses do provide a route to a specifidjobtraining is not
Training complete on completion of course and there arer pplossibly more
desirable routes to the same occupation; employehiement and
investment in such courses is variable; the couagresents an element
of employee training which would otherwise neetbéoundertaken by
the employer.

6. Partial Regulation and Educational Base Attractive to students with weak vocational intésesourses do not
for Training really provide specific employment outlets; a ukblse for a career
decision; not explicit preparation for specific apation , but would be
a mistake to regard it as non-vocational; doesainrglements of
relevance to employers in general e.g. computamgguages, writing
reports, oral presentation.

7. Open Market and Employment-relevant Courses which are designed to produce graduatesedbia wide
Educational Base variety of employers; these courses lay the fouaddbr work, transmit
knowledge and develop skills which are transferabtiin broad
occupational fields; students have a general awarseof, and concern
for, vocational preparation; lecturers are commdittedeveloping a
course which is ‘relevant’ to employers needs; getes are equipped to
be mobile / flexible in terms of employment oppaities.

8. Open Market and Non-relevant Education Essgntian-vocational courses; curricula are not desid) primarily
in relation to employer needs; students are nodctd to courses from
vocational motivations; courses are designed arediudational
considerations; lecturers have little experienceaf-academic work;
uncertainty on part of students as to what theldwilon graduating
renders specific preparation either in terms ofidedge and skills or
attitudes and values very difficult; employers sspé&cific abilities and
intellectual quality of these graduates which theyld not find in a
non-graduate.

Adapted from: Silver and Brennan (1988); Brennan (285)
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Appendix 4

Option courses available at 30 HEIs offering undeiigate degree programmes
with ‘“Tourism’ in the title.

Business / Management option courses within undergduate tourism programmes

Business / Management Marketing ~ which includes Markting

Tourism Law Tourism Marketing

HRM Practice of Marketing

Ethical management Marketing Communications
Small Business Enterprise/Management Tourism Priom@tdvertising
Strategic Information Management Services Markgetin
Finance/Accounting, Quantitative Analysis MarketRgsearch
Economics of Travel and Tourism Marketing Planning
Quality Issues/TQM International Marketing
Tourism Resource Management Marketing Management

Tourism Principles / Concepts option courses withimndergraduate tourism programmes

Tourism Principles

(Contemporary) Tourism Issues Tourism and Society
Tourism Planning and Policy/Development Philosophyourism

Tourism Environment/Geography of Tourism Impactg ofirism

Tourism Anthropology Gender, Leisure and Tourism
Consumer behaviour Politics of Tourism

Arts and Cultural Studies Heritage Issues

Sustainable/Responsible Tourism

Sectoral / Vocational specialism option courses vhin undergraduate tourism programmes
Sectoral / Vocational specialism

Tourism Transport Heritage, Entertainment and the Arts
Sport Tourism Sport in Society

Hospitality Management Travel Services

Conference/Event Management Museums and Heritage

Visitor Attractions Management Retail Management

Heritage Management Tourism and the Media

Arts Administration Tour Operations
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‘Context’ or Regional Focus option courses within ndergraduate tourism programmes

Context of Tourism Regional Focus

Countryside Recreation Management Tourism RegiDeaklopment

Public Sector Tourism Tourism in Scotland

Resort Development Tourism in Developing Countries
Urban Tourism European Studies/Tourism

Rural Tourism Countryside in Wales

Special Interest Tourism Leisure and Tourism in North of England

International Tourism
Caribbean Development

Skills development / practice option courses withimndergraduate tourism programmes
Skills/Research

Languages Writing for Travel and Tourism
Researching Tourism and Leisure Dissertation
IT for Tourism Field Study

GIS in Tourism
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Appendix 5

Tourism undergraduate programmes: staffing prefile

INSTITUTION PROGRAMME PROGRAMME(S) AIMS CORE TEACHING TEAM PROFILE
TITLE(S)
01 BA (Hons) To provide students with the 2 in core teaching team
New University Interpatlonal kljltla\l;vledgedar:jdbskllrlls which 1. PhD - Tourist Attraction Management; MA
Tourism wi k'e neede ytdose d Countryside Recreation Management; researching
Management seeking to ente.r ana succeed yqrist attractions, small tourism and hospitdiitsns
as managers within the and UK Tourism trends.
tourism industry in the 21st o ]
century. 2. BA (Hpns) Hosp!tallty Management; rgsearchlng
museum interpretation and heritage tourism.
02 BA (Hons) To develop and generate 7 in core teaching team1 PhD; 2 MPhil; 1 MSc
New University Tourism knowledge and understanding Tourism; 1 Management Sciences; 1 PGCE; 1 BA
Management of national and international (Recreation) with PhD pending.
tourism ;elqwred t(? ur;](_jerpln 8Research includes sustainable development,
ZUCCES.S lfj (I:(;dreer in this economics of tourism, dark tourism, local Agenda 21
ynamic field. hospitality / hotel management and tourism
operations.
All staff have industry experience including cateyri
and hospitality management, tourism promotion
(public sector), small business management and
training and leisure management and four are
involved in consultancy work.
03 1. BA (Hons) 1. To provide a specialist 4 in core teaching team1 PhD; 2 MPhil (subjects
University Tourism degree which of'_fe_rs gxc;:llent unspecified); 1 MBA.
College Management career opportunities in tne ; ;Research includes hospitality and tourism education
2. BA (Hons) mar_1agem_ent or setting up o a‘development in Poland and Azerbaijan.
Hospitality and business in all sectors of the ) ) ) )
. tourism industry. Three have industry experience including local
Tourism government, Marketing for a NTO and environmental
Management consultancy.
04 BA/BSc (Hons)  To enable students to develop5 in core teaching team1 PhD; 1 MBA; 1 MSc
College of Tourism a strong foundation of Outdoor Recreation Management; 1 MA Leisure and
Higher Management business knowledge and Tourism (registered for PhD); 1 MSocSc Tourism and
Education managerial skills applicable to Leisure.
the tourism industry today. Research includes spa resort development, tourism
management, ethical issues in leisure management,
recreation conflict management and service
operations and marketing.
Three have industry experience including adventure
holiday management, event/conference management
and hospitality management.
05 BA/BSc (Hons)  To develop critical individuals 3 in core teaching team1 MSc Recreation
College of Leisure and with ‘marketplace’ skills, such Management and MBA Strategic Marketing; 1 PGDip
Higher Tourism as problems solving, Personnel Management; 1 PhD Sociology.
Education Management information gathering and  pagearch includes Best Value, public sector

processing, project

management, and the ability ) )
to work independently and in All have industry experience: own consultancy

a team, as well as with a firm business, private consultancy (management
mastery of key theoretical development) and accountancy.
concepts and knowledge.

recreation management, management learning.
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06 BA (Hons) To provide a foundation for a 7 in core teaching team2 PhDs (Tourism
New University Travel and career in any branch of the  Economics, Tourism Management); 5 MScs (Tourism
Tourism travel and tourism industry.  Marketing, Politics), 2 of whom registered for PhD.
Research includes tourism development, destination
marketing, sustainable tourism, economic impacts of
tourism.
All staff have industrial experience ranging from
hospitality sector, public sector (tourism) comnirc
tourism sector and 4 of the 7 are involved in
consultancy work.
07 BA (Hons) To offer a uniquely attractive 6 in core teaching team4 PhD (Hospitality
; ; Tourism (Single  combination of academic Management, Tourist Motivations, Economics and
Old University . . - oo . X
Subject) rigour and functionally Tourism in Developing Countries); 1 MA Geography
structured content, allowing and MSc Tourism; 1 MSc Tourism and PGCE.
;Jhs to meet thel ns_eds of both - pesearch includes international HRM for tourism and
¢ € _enor_mé)usty |v(ejrse hospitality, Scottish Tourism, Wildlife Tourism,
tourism In lus ry an c?_l:r Public Policy (Tourism) Tourist Motivations,
|r1cr('jeast|ng y cosmopolitan Tourism in Developing Countries, International
students. Policy and Planning for tourism, epistemology of
tourism research.
All have industry experience, including heritage
attractions, local authority, national tourist
organisations, hotel and catering management,
countryside management. All are involved in
consultancy work.
08 BA (Hons) To provide a course which 7 in core teaching team: 2 PhDs (in Tourism and
New University Tourism and focuses on tourism, but which Transport Planning); 5 with MA/MSc or PGDip in a
Planning promotes students’ broader variety of subjects including Tourism, Marketingdan
academic development Business Administration.
_thtroltljgr: thletngo_rous ted Research includes environmental management,
:‘n ellec ”ha ralnln(? expecte computers and IT in education, air transport,
rom an honours degree sustainability and marketing in tourism, destinatio
course. management and transport planning.
4 staff have been involved in consultancy, all have
industrial experience, ranging from tour operatitms
local government planning and economic policy.
09 BA (Hons) To prepare students for a 4 in core teaching team1 PhD Tourism; 1 MSc
New University Tourism range of employment Tourism (registering for PhD); 1 MSc Anthropology;
Management opportunities in tourism with 1 BA Economics (MSc Tourism pending).
a go?d bal%nclf_lff theory and pesearch includes club tourism, youth tourist
Srac l'Ce and skifls motivations, leisure behaviour and rural/countrgsid
evelopment. recreation and tourism.
3 have industry experience: resort management,
research assistant and tour operations.
10 BA (Hons) To provide students with the 9 in core teaching team 3 PhDs; 2 registered for
University Tourism critical understanding, PhD; remaining 4 all have Masters degree.
College prgfessmnal _knowledge and  pesearch focus of core team is destination image,
skills and attitudes necessary o
i advertising.
to take up a managerial ) ] ) o
position in the fast and 8 haye ‘rele_vant’ industrial experience in elt_Hmt
expanding tourism industry. publl(_: or private sector, ranging from Planning, to
Hospitality sector and practising Law.
11 BA (Hons) To combine the study of 3 in core teaching team1 PhD (Tourism
New University _Il__elsgre and issues _relatlng to Ie_|sure, 4 Education); 1 MSc (Soc Science); 1 MBA.
ourism recreation and tourism and 10 gagearch includes training in tour operations and
Management provide good preparation for

careers in a variety of
organisations.

education and employment patterns and tourism /
leisure / recreation curriculum design.

All have industry experience including tourism and
hospitality sectors, advertising and marketing
management. 2 have consultancy experience.
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12 BSocSC (Hons) To develop analytical and 15 in core teaching team10 with MA/MSc (subject
College of Tourism decision making skills in the  unspecified) MBA; other 5 with Tourism related first
Higher Management context of studying tourism as degree.

Education a social phenomenon. Research includes, UK rural tourism, independent
traveller tourism circuits, sustainable tourism
initiatives, adventure tourism, airline yield
management and animation interpretative techniques.
14 have industry experience, 9 in hospitality and 5
tourism, including tour operations and airlines.

14 BA/BSc (Hons)  To enable students to develop3 core teaching team1 MPhil, (currently registered

College of Leisure and a challenging career in a fast for PhD); 1 MSc and 1 PhD.

Higher ;\I’/lourlsm equgdmgrllndustry, as well as 5 1\ ave industrial experience, one in Leisure Sesvic

Education anagement providing t e management Department in City Council and one as Director of a

skills required for all types of museum
business. '
15 BA (Hons) To prepare students for a 4 in core teaching team2 PhD (Tourism and
New University Trav_el and management career within the Env?ronmental Sciences); 2 MSc (Tourism and
Tourism travel and tourism industry ~ Marine Law).
Management through a sound education in pagearch includes rural and countryside recreation

the principles _and pr_act|ce of and tourism and tour operation and financial
management in the industry management in tourism

and to develop a set of i o )

personal skills and 3 have industry experience including sales and

management competencies Marketing, local authority rights of way and travel
appropriate for management agency group treasurer.

careers in the travel and

tourism industry.

18 1. BSc (Hons) 1. To match the needs of the 4 in core teaching team2 MSc (Tourism); 1 MA
Tourism student with those of the (Tourism, Leisure and Service Management); 1
College of o - . .
Higher Management tourism industry, providing a PGDip (Tourism)
Education 2.BSc (Hons) focuse_d aplproach to the ¢ Research includes Local Agenda 21 and tourism and
International operational management o heritage tourism
Tourism resources within the tourism ] ) ) . .
industry. 3 have industry experience including tour design
3. BSc consultancy, tour operations, travel agency
(Hons)Tourism management and airline industry
Studies
20 BSc (Hons) Provides high quality, 6 in core teaching teama PhD; 1 MA, lregistered
New University Tourism intefllect_uall)ll dsman_din%, for PhD; 1 registered for MPhil; 1 MSc; 1 BA.
Management prodessmnghe ucation for All have industrial experience including NTO,
students wit cr?reer ) outdoor recreation management, business travel and
_asdplratlons In the tourism tour operations, group travel organisation, local
industry. authority tourism officer and small business
management. All have consultancy experience.
26 1. BA (Hons) 1 and 2. To provide a 9 in core teaching team4 PhD; 9 MA/ MSc
New University Leisgre and managemlt;:‘.nt edu'cation fpr | (Subjects unspecified).
Tourism those Seeking a ('memat',ona)Research includes recreation, international tourism,
Management career in leisure and tourism  \iional Lottery / Millennium Projects.
management. )
|2' BA(H_ons)I 4 with industry experience in Tourism / Heritage; 4
nt_ernanona with industry experience in leisure planning / $por
Leisure and
Tourism
Management.
28 BA (Hons) To provide students with a 4 in core teaching teamall have MAs (subjects
New University Tourism thorough grounding in th_e unspecified) and 2 registered for PhD.
Management management and operation of

Research includes gay tourism, influences on tourism

tourist operations and policy development, urban tourism and ecotourism.

destinations. ) ) ] ] o
All have industry experience, including airline

industry, local authority tourism section and
development consultancy.
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29 BA (Hons) To equip students for careers 2 in core teaching team:
New University ~ |ourism in the commercial and public 1. \1s¢ Tourism; one year tourism industry
Management sectors of tourism, by experi
- . perience.
providing the skills and ] - ]
understanding necessary for a2: PhD (subject unspecified) Heritage and volunteer
wide range of employment ~ Sector experience.
opportunities. Both research active but areas unspecified.
30 BA (Hons) To provide students with a 4 in core teaching team2 PhDs (Geography and
Universit Tourism and broad-based interdisciplinary Tourism Marketing); 1 MPhil (Tourism); 1 MSc
College Leisure Studies understanding of the rapidly (Tourism) with PhD pending.

texpgndlng areﬁs of Ie'su','e,andResearch includes tourism education, tourism, rural
ourism, as well as examining 14 rism, recreation management, sociology of leisur

the .prllnc[pal ;:)atterns ?]f h and tourism, tourism marketing communication

partlmpatlon actors whic strategies and place image.

influence them. ) ) ) ]
2 have industry experience including local

government planning and tourism departments.
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